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THE MISSIoN...

“The harm that is happening is reparable,
but it is substantial. We as a system have
to take it on and recognize the many ways
it is a massive civil rights and human rights
issue that is occurring on our watch.”

Laurie Olsen, PhD



http://www.ctdev.changeagentsproductions.org/wp-content/uploads/2014/12/reparable_harm_executive_summary_rv.pdf
http://www.ctdev.changeagentsproductions.org/wp-content/uploads/2014/12/reparable_harm_executive_summary_rv.pdf

WE ARE... PARTNERS!

BETHA MacCLAIN, PRINCIPAL

K-12 Visual Arts

6-12 Instructional Reform Facilitator
Thesis: The Impact of Classroom
Culture on Student Achievement
Assistant Principal in large high
schools, including a high school with
700 ELLs, a language
immersion/bilingual program,
Newcomer Pathway

K-6 Elementary Principal

Katiy Harels, €oacH

30 years in Piner-Olivet, grades 1-6
11 years Regional Director, California
Reading and Literature Project
(Results, Focused Approach, ADEPT)
Instructional Coach

California Commission on Teacher
Credentialing

UNWNION SCHOOL
DISTRICT



S OuR DIsTRICT OUR S¢cHOOL

PINER OLIVET VNION SCHOOL DISTRICT Tack LONDON ELEMENTARY

347 students, K-6

14 Classroom Teachers
6 Program Assistants
Principal

e Five schools, K-12
o K-6)ack London, Olivet, Schaefer
o 7-8 Piner-Olivet Charter School
o 9-12 Northwest Prep
Overall population under 1500 Instructional Coach
Northwest Santa Rosa Shared RS, Speech & Language,
Rural-suburban Nurse, MFT, Library Tech,
All elementaries in Pl ' Custodian

UNION SCHOOL
DISTRICT



Who WE ARE... Tack LOoNboN

Percent student enrollment by group:

Black or African American 3.6
UNION SCHOOL

DISTRICT American Indian or Alaska Native 2.1
Asian 8.6
Hispanic or Latino 42.9
White 33.9
Socioeconomically Disadvantaged 34.2
English Learners 34.8
Students with Disabilities 5.1

Foster Youth 0.3
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No Designated ELD

Reading Intervention was considered to
be ELD

Reluctance,resistance, lack of ownership
English Learners identified at “Intensive”
on DIBELS and “"Below” on STAR
Renaissance Reading Assessment

Long Term English Learners referred to
Learning Team




How T BEGIN...
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The idea of choosing a focal student is
based on the evidence that we can
improve outcomes for many students
by focusing on one student who
represents the needs of a larger group.



20)%-)S EL FocAL STUDENT

In choosing a focal student,
we are able to ask
ourselves specific
questions about what that
one student needs and
how we can adapt or
adjust our efforts to
support the student.
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We can gather additional
support from coaches,
administrators and program
assistants to identify what
works, and feel effective
without being overwhelmed
by the scale of the
challenge.




TEACHER BELIEFS ARE KEY

The greatest influence on
student learning is teacher
estimates of achievement.

John Hattie, Visible Learning 2015



http://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/
http://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/

CHOOSING AN EL FOCAL STUDENT
& Year ONE AND YEaR TWO...

FIRST YEAR

Choose an English
learner in your class
whom you feel
comfortable with-
someone you enjoy
working with.

SECOND YEAR

Identify an EL focal
student who has both
academic needs and
with whom you would
like to build a stronger
relationship.



2 GUIDING PRINCIPLES

Create a
Make sure culture of
that everyone Approach accountability
agrees on the > > problem- > > through
problem or solving on ongoing
need a human scale discussion and
shared

process



{0 TNCLUDE CHOICE, PROVIDE SUPPORT...
MAINTAIN PRESSURE LIKE A WARM DEMANDER

Student/Relationship

Teacher Choice

Focus

Teacher Choice

Professional Development Fair Warning
External, internal, Let people know
district, site, ongoing what we are doing
and when
Tools Opening & Closing
Resources, methods Persistent, small and

and programs meaningful



INSTRUCTIONAL STRATEGIES + SHIFTS (N PRACTICE

InusmevcnionaL
MOoves

Wait Time 2
Student Talk
Gallery Walks
5 x 8 Card

LEVELS oF
ENGAGEMENT

®
®
®

LEGO ED
Maker
Schlechty 5
Levels of
Engagement

SOCIAL-EMOTIONAL

2 x 10 Process
Restorative
Practices/Questions

Community Circle
Talk



http://math.serpmedia.org/5x8card/assets/5x8_card_o.pdf
http://math.serpmedia.org/5x8card/assets/5x8_card_o.pdf
http://thecornerstoneforteachers.com/2014/10/the-2x10-strategy-a-miraculous-solution-for-behavior-issues.html
http://thecornerstoneforteachers.com/2014/10/the-2x10-strategy-a-miraculous-solution-for-behavior-issues.html
http://canadastore.iirp.edu/restorative-questions-poster/
http://canadastore.iirp.edu/restorative-questions-poster/
http://canadastore.iirp.edu/restorative-questions-poster/
http://canadastore.iirp.edu/restorative-questions-poster/

SHARED TOOLS + TIME
Collect “evidence”
Document the work
Build cohesion
Share our thinking
Push further
Ongoing expectation

(Acnow +

Student Name

Grade

Academic Goal (Dec. 2)

Social-Emotional Goal (Dec. 2)

5B Card goal(s)
Fab. 16, 2016

"Small Changes" and observed results

Femando will recognize
numbers 0-10 and have an
urdlerstanding of numbar

Femando will ask for adult help
when neaded and when

“Students talk about each other's
thinking." Ask Fernando to listen to a
partner and repeal or share what

Adding more wail time b alow students o
respond or add additional thoughts. Learning
about "Wai Time Z° was an "AHA moment.”
Vary simpla, but effective. Students realize that
| wiould like to hear mara. My student,
Femando, has been staying on kopic much
mare frequently and his responses have bean

Femando K 5858, necassary. was said. Increase actve listening. | aligned with the questions asked.
Saying "yes” has made a huge difference for
my enfire class this year. They are
indepandent warkers and are willing to take
rigks and push themseives fo do more. For
Use more explict partner work fo Valerie, it has meant thal she now has the
Valerie will know all the Valerie will work on alfitude hav Valerie paraphrase another's | confidence {maybe loo much) ko ask
ledters & some sounds -"Valerie has the mean look on hee | thinking or reasaning. Does this help | appropriate questions and to really lisen for the
Valerie K [SMRBTNAH) by 115 |face’ hier revise her own thinking? HNSWErS
“Say a second sentence to extend
Evelyn will make bedter choices & | and explain thinking.” Often Evelyn
b on task. will state a sentence that somecne | Evelyn was given the choice to move fo the
has already stated, or she will say | front of the room. She moved, but she had
Ewvelyn is beginning lo make better | what she thinks | want fo hear. | trouble staying on fask. She moved back, bul
choices. She wants lo help now. | need to have her explain things ina |she bagan ko misbehave. We talked about i
She has fewer behavioral different way or add a sentencefo  |and she said that she would try to gel back on
Evelyn 1 prablems. what she has already stated. task.

Yuvinny will read al grade
leviel & write using phonics

grade level at mid-year and

on arade level al and of

Yuvinny will be an altentive listaner
& work on being respectful of
' 5.

seussians, small group
discussians. He will be oresant

1 |academic language. | colld pdt up

“Say a second sentence to extend
and explain thinking." Have Yuvinny
add to anather student 34

sentence frames o he might fee
more successful and enaaoed in

| asked Yuvinny if he neaded help after giving

directions to the whole dlass and he is now

saying yes mare and checking in with me fo

see if he did his work cormectly. He is wiling to

came up ko me to say that he doesn't
sland what he is

j Know the
word before we even say it. 1L has given him
self-confidence. Al the bea of the vear | baok




WHERE WE ARE NoW?

WHERE WILL WE 66 NEXT?



CONNECTING THE ELEMENTS

INSTRUCTION

BELIESS RELATIONSHIPS



EQVITY AT THE CORE
ZARETTA HAMMOND, CULTURALLY RESPONSIVE TEACHING

e \Where are our ELLs on
the Engagement
Continuum?

e \What would it take to
move them?



http://www.corwin.com/books/Book241754/reviews
http://www.corwin.com/books/Book241754/reviews

SCHLECHTY CENTER ON ENGAGEMENT

ENGACEMENT

The student sees the
activity as personally
meaningful.

The student’s level of
interest is sufficiently
high that she persists in
the face of difficulty.

STRATEGIC COMPLIANCE

The focus is on what it
takes to get the desired
personal outcome;
satisfactions are extrinsic.

If the task doesn’t
promise to meet the
extrinsic goal, the student
will abandon it.

RITUAL COMPLIANCE

The student seeks to
avoid either confrontation
or approbation.

The emphasis is on
minimums and exit
requirements—what do |
have to do to get this over
and get out?


http://www.schlechtycenter.org/system/tool_attachment/4046/original/sc_pdf_engagement.pdf?1272415798
http://www.schlechtycenter.org/system/tool_attachment/4046/original/sc_pdf_engagement.pdf?1272415798
http://www.schlechtycenter.org/system/tool_attachment/4046/original/sc_pdf_engagement.pdf?1272415798

WHAT CHANGES DO WE NEED TO MAKE
TN 6UR RELATIONSHIPS, TNSTRUCTION, DESIGN?

ENGAGEMENT

e The student sees the activity as
personally meaningful.

e The student’s level of interest is
sufficiently high that he persists in
the face of difficulty.

e The student finds the task
sufficiently challenging that she
believes she will accomplish
something of worth by doing it.

e The student’s emphasis is on
optimum performance and on
“getting it right.”







> FRAMES FOR THINKING, DISCUSSING, REFLECTING

ACADEMIC +
SEL coaLs

“Esu will be at grade
level for
reading/writing.”

“Esu will be aware of
other people; he will not
have to be first/best.”

SX® C€aArD

“English Learners produce
language that
communicates ideas and
reasoning, even when that
language is imperfect.”

"SMALL CHANGES"

“Esu has been a helper to me.
This gives him a sense of
importance without competition.
| often ask him what he thinks
other's feelings are after there
has been a problem. He is more
empathetic. Classroom meetings
and appreciations have made a
huge impact on him and the
entire class.”






In the first image, it is
assumed that everyone
will benefit from the same
supports. They are

being treated equally.

In the second image,
individuals are given
different supports to make
it possible for them to have
equal access to the game.
They are being treated

equitably.

In the third image, all three
can see the game without any
supports or accommodations
because the cause of the
inequity was addressed.

The systemic bamier

has been removed.




ﬂﬁ THANKS!

Any questions ?

You can find us at

bmacclain@pousd.org

kharris@pousd.org
o http://jacklondonteachers.weebly.com



mailto:bmacclain@pousd.org
mailto:bmacclain@pousd.org
mailto:bmacclain@pousd.org
mailto:bmacclain@pousd.org
mailto:kharris@pousd.org
mailto:kharris@pousd.org
http://jacklondonteachers.weebly.com/
http://jacklondonteachers.weebly.com/

