
 
 

2022-23 Local Control Accountability Plan for Sonoma County Office of Education Page 1 of 150 
 

 
 

LCFF Budget Overview for Parents 
 

Local Educational Agency (LEA) Name: Sonoma County Office of Education 
CDS Code: 49 10496 4930079 
School Year: 2022-23 
LEA contact information: 
Georgia Ioakimedes 
Director of Alternative Education-Student Support Services 
 
(707) 524-2884 
School districts receive funding from different sources: state funds under the Local Control Funding Formula 
(LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of funding for all LEAs 
and extra funding - called "supplemental and concentration" grants - to LEAs based on the enrollment of high 
needs students (foster youth, English learners, and low-income students). 

Budget Overview for the 2022-23 School Year 
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This chart shows the total general purpose revenue Sonoma County Office of Education expects to receive in the 

coming year from all sources. 
 
The text description for the above chart is as follows: The total revenue projected for Sonoma County Office of 
Education is $1,852,449, of which $882,503 is Local Control Funding Formula (LCFF), $273,460 is other state 
funds, $135,894 is local funds, and $560,592 is federal funds.  Of the $882,503 in LCFF Funds, $240,000 is 
generated based on the enrollment of high needs students (foster youth, English learner, and low-income 
students). 
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LCFF Budget Overview for Parents 
 
The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school districts 
must work with parents, educators, students, and the community to develop a Local Control and Accountability 
Plan (LCAP) that shows how they will use these funds to serve students. 
 

 
This chart provides a quick summary of how much Sonoma County Office of Education plans to spend for 2022-

23. It shows how much of the total is tied to planned actions and services in the LCAP. 
 
The text description of the above chart is as follows: Sonoma County Office of Education plans to spend 
$2,305,619 for the 2022-23 school year. Of that amount, $2,106,022 is tied to actions/services in the LCAP and 
$199,597 is not included in the LCAP. The budgeted expenditures that are not included in the LCAP will be used 
for the following: 
 
Routine Restricted Maintenance        
 

Increased or Improved Services for High Needs Students in the 
LCAP for the 2022-23 School Year 

 
In 2022-23, Sonoma County Office of Education is projecting it will receive $240,000 based on the enrollment of 
foster youth, English learner, and low-income students. Sonoma County Office of Education must describe how it 
intends to increase or improve services for high needs students in the LCAP.  Sonoma County Office of 
Education plans to spend $247,059 towards meeting this requirement, as described in the LCAP. 
 
Using the calculation provided by the state, the Sonoma County Office of Education (SCOE) has calculated that it 
will receive $239,56 2in Supplemental and Concentration funding under the Local Control Funding Formula (LCFF). 
These funds will be principally directed to provide targeted support and increased services to our unduplicated 
students, including the salary of an ELD Intensive Intervention Teacher. The needs of our low income and foster 
youth students who are not English Learners will be met through through a variety of intervention programs, 
including increased social-emotional and academic counseling services, behavior specialist support, increased 
academic tutoring services, increased and expanded restorative practice services, intensive intervention teachers 
and teacher professional development related to improving instructional practice. The following describes the 
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services and supports provided that are principally directed towards unduplicated pupils’ needs and the reasons 
the services and supports are effective in meeting those needs 
 
Through stakeholder input, analysis and reflection of our 2021-22 LCAP and our 2020-21 Learning Continuity 
and Attendance Plan, there was recognition that students feel a sense of community in our program and are 
engaged on a relational level but the connection to their learning could be stronger. Although some metrics are 
trending up (i.e., graduation rate), there is need to continue to improve these outcomes for our unduplicated 
pupils. Because our students tend to come to us credit deficient, meeting graduation requirements on time is 
often a challenge for them. The services and supports described below will help us to strengthen our efforts 
related to credit recovery and academic interventions to help support our unduplicated pupils with credit 
acquisition. Overall, our Community School students were performing well pre-COVID - several key indicators, 
including attendance rates and credit acquisition rate were both trending up but both had decreased by the end 
of the 2020-21 school year and have not recovered. Our plan to assess and address learning loss for our 
unduplicated pupils involves the development and implementation of the core areas we see as essential for our 
students’ success. This includes extended instructional time, social-emotional learning and access to 
professionals for students and staff, assessment and analysis, credit recovery, curriculum and intervention 
processes, and staff training and professional learning. It is hoped that by building on the strong relationships we 
have between students and staff that we will be able to implement strategies that increase student engagement 
and academic achievement. Our plan to provide supplemental instruction and support to our unduplicated pupils 
will be driven by what we know about our students and families and what they have reported to us through 
surveys and ongoing dialogue about the programs and services they feel most in need of. At the heart of 
everything we do is support for social and emotional well-being - students who have their social-emotional needs 
met can then be emotionally available to take full benefit of academic and other supports and services offered 
through the school. We also know that some of these needs begin at home so we will also continue to work to 
address the family needs of our unduplicated pupils as well. Though surveys indicate that students and parents 
feel connected and supported at our schools, absenteeism/truancy, lack of motivation and decreased student 
achievement are still of concern, particularly for our unduplicated pupils. As part of an intensive case 
management approach, we will intensify our efforts around providing supplemental instruction and support for 
these students in a tiered framework that bases universal, targeted, and intensive supports on pupils’ needs for 
academic, social-emotional, and other integrated pupil supports, and provides services through a program of 
engaging learning experiences in a positive school climate. Additional strategies for addressing learning 
loss/unfinished learning for our unduplicated pupils include extending instructional learning time with lengthened 
summer programming. Additional academic (including intensive ELA, ELD and math intervention) and social-
emotional support (counseling services) will be extended to summer programming. During the regular school 
year, intensive academic intervention services will be expanded to include tutoring or other one-on-one or small 
group and learning supports to accelerate progress to close learning gaps. We will also intensify efforts and 
expand services to our English Language Learners utilizing intensive intervention staff to support and accelerate 
their progress toward English language proficiency. We will also increase programming and support for 
unduplicated pupils who are credit deficient to complete graduation requirements or obtain their GED. This will 
include additional counseling staff and increased intervention and tutoring services, to include online credit 
recovery options, as well as work-based learning opportunities and career technical education. 
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LCFF Budget Overview for Parents 
 

Update on Increased or Improved Services for High Needs 
Students in 2021-22 

 
This chart compares what Sonoma County Office of Education budgeted last year in the LCAP for actions and 
services that contribute to increasing or improving services for high needs students with what  Sonoma County 

Office of Education estimates it has spent on actions and services that contribute to increasing or improving 
services for high needs students in the current year. 

 
The text description of the above chart is as follows: In 2021-22, Sonoma County Office of Education's LCAP 
budgeted $240,000 for planned actions to increase or improve services for high needs students. Sonoma County 
Office of Education actually spent $247,059 for actions to increase or improve services for high needs students in 
2021-22. 
 

The difference between the budgeted and actual expenditures of $ had the following impact on Sonoma County 
Office of Education’s ability to increase or improve services for high needs students: 
 
All supplemental and concentration grant funds were spent and all planned actions and services to increase or 
improve services for high needs students were implemented.        
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Supplement to the Annual Update to the 2021–22 Local Control and 
Accountability Plan 
 

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone 
Sonoma County Office of Education            Georgia Ioakimedes, Director           

 
gioakimedes@scoe.org (707)524-2884           
 

 

California’s 2021–22 Budget Act, the federal American Rescue Plan Act of 2021, and other state and federal relief acts have provided local 
educational agencies (LEAs) with a significant increase in funding to support students, teachers, staff, and their communities in recovering 
from the COVID-19 pandemic and to address the impacts of distance learning on students. The following is a one-time mid-year report to the 
local governing board or body and educational partners related to engagement on, and implementation of, these Acts. 

 

A description of how and when the LEA engaged, or plans to engage, its educational partners on the use of funds provided through the 
Budget Act of 2021 that were not included in the 2020–21 Local Control and Accountability Plan (LCAP). 
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The Expanded Learning Opportunities Grant funds were provided through the Budget Act of 2021 and were not included in the Sonoma 
County Office of Education's Alternative Education 2021-22 Local Control and Accountability Plan (LCAP). Following is a description of how 
the program/LEA engaged its educational partners on the use of these funds, as outlined in the Expanded Learning Opportunities Grant Plan. 
 
SCOE Alternative Education has been proactive in gathering data to identify the student, teacher and parent needs as well as other 
stakeholder requests. Frequent communication with students, families and staff provides insight into areas of student struggle and barriers to 
success. 
 
At the onset of the COVID-19 emergency, one of the first steps taken was to contact Community School students and families to offer 
assistance in accessing resources related to basic needs. Part of this initial outreach included an inquiry as to whether or not families had 
access to the Internet and to a device that could be utilized during distance learning. We realized that we quickly needed to be able to support 
our families in utilizing electronic platforms for communication. Over time, parents have increased their comfort-level and use of these 
electronic platforms, which has greatly enhanced and increased two-way communication and dialogue with them. We address language 
barriers with our Spanish speaking families by providing verbal translation services as well as providing all print materials in Spanish as well as 
English. Utilizing bilingual staff to provide outreach to our Spanish speaking families is a priority for our program. 
 
Parents and students have been surveyed several times since the onset of the COVID-19 emergency, to help us better understand both their 
experience in our program and to better ascertain their needs. Shortly after the 2019-20 school year ended all Community School parents 
were sent a Learning from Home Survey to assess their perceptions of the program’s distance learning program and to learn more about their 
experiences and concerns about school closures. The survey’s intent was to get parent feedback to help the program address the needs of 
families as students were engaged in schooling from home. A follow up Reopening Schools survey was sent to parents prior to the start of the 
2020-21 school year. Parents were also invited to attend Zoom informational meetings where information was shared and questions were 
answered about distance learning. Although these were not specific to the Expanded Learning Opportunities Grant, they helped to better paint 
a picture for us of what our student needs were as we pivoted to hybrid/in-person learning. Parents and students were surveyed specific to the 
Expanded Learning Opportunities Grant and were asked to provide their input related to programs and services for students and families. The 
student survey was made available electronically but we were also able to offer it to students via paper/pencil at school, if they were less 
comfortable with the electronic platform. Our conversation and dialogue with students is ongoing - pre-COVID and during distance learning we 
engaged students in empathy interviews to better understand their school experience and their needs. Throughout distance learning, we 
conducted weekly 'all-school' student meetings to keep the dialogue open and maintain our strong sense of school community. Once students 
returned to in-person school, we were able to engage in further conversation with them specific to what opportunities the ELO funding might 
be able to provide. 
 
In July 2021, program staff were surveyed related to school reopening for the 2020-21 school year. The survey provided the staff the 
opportunity to provide input related to reopening school sites in the Fall, express their comfort level in returning to work, provide input on 
specific measures the program could take to increase their confidence in the safety of in-person classes, and what type of educational 
program would be best for students in the Fall. This was followed by an all-staff school reopening update meeting. Check in meetings with 
staff are ongoing and regularly scheduled - each site has a weekly staff meetings. At these meetings, staff share student progress and 
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concerns - both academic and social-emotional and brainstorm strategies to provide individualized support to every student. The Expanded 
Learning Opportunities Grant funding has also been discussed at regularly scheduled teacher learning community meetings as well as at staff 
LCAP work group and stakeholder engagement meetings. The Department Director has also been engaged in ongoing conversations with 
partner, agency and district stakeholders related to the Alternative Education educational program during distance learning, as we pivoted to 
hybrid/in-person learning and as we look forward to the years ahead as we plan for programming and services. 
 
All the described stakeholder engagement and outreach has led to an improved understanding of current needs, not only for our 
students/families and staff but our agency and district partners as well. The feedback received from all stakeholders informed the development 
and refinement of the Extended Learning Opportunities Grant Plan. The finalized plan was presented to the County Board of Education for 
approval on May 27, 2021. 
 
 
  

 

A description of how the LEA used, or plans to use, the additional concentration grant add-on funding it received to increase the number of 
staff who provide direct services to students on school campuses with an enrollment of students who are low-income, English learners, and/or 
foster youth that is greater than 55 percent. 
 

 
Existing concentration grant funds are principally directed to provide targeted support and increased services to our unduplicated students, 
including the salary of an English Language Development Intensive Intervention Teacher. The needs of our low income and foster youth 
students who are not English Learners are met through a variety of intervention programs, including increased social-emotional and academic 
counseling services, behavior specialist support, increased academic tutoring services, increased and expanded restorative practice services, 
intensive instruction teachers and teacher professional development related to improving instructional practice. 
 
The Sonoma County Office of Education's Alternative Education Program expects to receive approximately $13,000 in concentration grant 
add-on funding. The additional concentration grant add-on is not sufficient to increase the number of staff providing direct services to students. 
The funds will be used to retain staff providing intensive intervention services and will be used to increase hours for those staff, which will 
allow for increased direct services for students. The staff being retained provide direct services to students at program sites/schools with an 
enrollment of students who are low-income, English learners, and/or foster youth that is greater than 55%.  These services align with those 
outlined in Goal 1, Action 6 (1.6) of the LCAP: Provide staffing for support services and programming including: intensive intervention 
teachers, academic tutors, behavior specialist services, school nurse services, social-emotional counseling, restorative resources services, 
community service case worker, and life skills curriculum. 
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A description of how and when the LEA engaged its educational partners on the use of one-time federal funds received that are intended to 
support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils. 
 

 
Following is a description of how the Sonoma County Office of Education engaged its educational partners on the use of one-time federal 
funds received that are intended to support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils in our 
Alternative Education program. 
 
The Sonoma County Office of Education Alternative Education Program has a long-established foundation for meaningful stakeholder 
engagement. Efforts at stakeholder engagement were increased and refined at the outset of the COVID-19 pandemic, driven by the sudden 
need to pivot to distance learning. this engagement and consultation are articulated in our Learning Continuity and Attendance Plan, 
Expanded Learning Opportunities Grant Plan, Local Control Accountability Plan and the ESSER Expenditure Plan. This meaningful 
consultation and engagement provided perspectives and insights of each of the stakeholder groups in identifying the unique needs of our 
program, students and families, especially related to the effects of the COVID-19 pandemic. Our strategic planning and stakeholder 
engagement utilized all these perspectives and insights to determine the most effective strategies and interventions to address the identified 
needs through the programs and services the program plans to implement with its ESSER funds. 
 
This meaningful consultation and engagement has involved a wide range of stakeholders, including Special Education Local Plan Area 
(SELPA) staff, parents (including Parent Advisory Committee members), students, teachers, members of the collective bargaining unit, 
support staff, program and district administrators, and community and agency partners. Stakeholder engagement in the past 18 months has 
extended far beyond the LCAP stakeholder process. Since the onset of COVID-19, our program has been proactive in gathering data to 
identify student, teacher and parent needs. Frequent communication with students, families and staff has provided insight into areas of student 
struggle and barriers to success. Meaningful consultation has also occurred with tribes; Individuals representing the interests of children with 
disabilities, English learners, homeless students, foster youth and children who are incarcerated;. These stakeholders have significant insight 
into what prevention and mitigation strategies should be pursued to keep students and staff safe, as well as how the various COVID–19 
prevention and mitigation strategies impact teaching, learning, and day-to-day school experiences. 
 
At the onset of the COVID-19 emergency, one of the first steps taken was to contact Community School students and families to offer 
assistance in accessing resources related to basic needs. Part of this initial outreach included an inquiry as to whether or not families had 
access to the Internet and to a device that could be utilized during distance learning. We realized that we quickly needed to be able to support 
our families in utilizing electronic platforms for communication. Over time, parents have increased their comfort-level and use of these 
electronic platforms, which has greatly enhanced and increased two-way communication and dialogue with them. We address language 
barriers with our Spanish speaking families by providing verbal translation services as well as providing all print materials in Spanish as well as 
English. 
 
Parents and students have been surveyed several times since the onset of the COVID-19 pandemic to help us better understand both their 
experience in our program and to better ascertain their needs. Shortly after the 2019-20 school year ended all Community School parents 
were sent a Learning from Home Survey to assess their perceptions of the program’s distance learning program and to learn more about their 
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experiences and concerns about school closures. The survey’s intent was to get parent feedback to help the program address the needs of 
families as students were engaged in schooling from home. A follow up Reopening Schools survey was sent to parents prior to the start of the 
2020-21 school year. Parents were also invited to attend Zoom informational meetings where information was shared and questions were 
answered about distance learning. This initial outreach helped to better paint a picture for us of what our student needs were as we pivoted to 
hybrid/in-person learning. In the Spring of 2021, parents and students were surveyed specific to the Expanded Learning Opportunities Grant 
(ELO) and the Local Control Accountability Plan (LCAP) and were asked to provide their input related to programs and services for students 
and families. Parents, including representative of our Parent Advisory Committees, were invited to attend a follow-up LCAP stakeholder 
engagement meeting on May 21, 2021. Our conversation and dialogue with students is ongoing - pre-COVID and during distance learning we 
engaged students in empathy interviews to better understand their school experience and their needs. Throughout distance learning, we 
conducted weekly 'all-school' student meetings to keep the dialogue open and maintain our strong sense of school community. Since students 
are now back at school in-person, we have been able to engage in further conversation with them specific to what opportunities we might be 
able to provide to better support them. 
 
In July 2021, program staff were surveyed related to school reopening for the 2020-21 school year. The survey provided the staff the 
opportunity to provide input related to reopening school sites in the Fall, express their comfort level in returning to work, provide input on 
specific measures the program could take to increase their confidence in the safety of in-person classes, and what type of educational 
program would be best for students in the Fall, as we developed strategies to address learning loss/unfinished learning. This was followed by 
an all-staff school reopening update meeting. Check in meetings with staff are ongoing and regularly scheduled - each site has a weekly staff 
meetings. At these meetings, staff share student progress and concerns - both academic and social-emotional and brainstorm strategies to 
provide individualized support to every student. Consultation with teachers and administrators related to the Expanded Learning Opportunities 
Grant and LCAP occurred at regularly scheduled teacher/administrator learning community meetings as well as at all-staff LCAP work group 
and stakeholder engagement meetings. LCAP-specific meetings with these groups were held on April 15, April 22,April 29 and May 10, 2021. 
 
The Department Director has also been engaged in ongoing conversations with partner, agency and district stakeholders related to the 
Alternative Education educational program during distance learning, as we pivoted to hybrid/in-person learning and as we look forward to the 
years ahead as we plan for programming and services. The COE Board, district partners, agency partners and community-based organization 
partners all participated in an LCAP stakeholder engagement meeting on May 20, 2021. 
 
Building on this strong foundation of stakeholder engagement, a survey was developed to obtain additional input on the use of ESSER funds. 
This survey was made available to a wide range of stakeholders, including: a wide range of stakeholders, including Special Education Local 
Plan Area (SELPA) staff, parents (including Parent Advisory Committee members), students, teachers, members of the collective bargaining 
unit, support staff, program and district administrators, community partners, agency partners, individuals representing the interests of children 
with disabilities, English learners, homeless students, foster youth and children who are incarcerated; . An information and communication 
strategy was implemented to inform stakeholders of the purpose of the ESSER funds, the value of their continued input, and how to access 
the survey. Multiple methods of outreach were used to engage stakeholders in meaningful collaboration including information meetings, email 
and text messaging via ParentSquare. 
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A description of how the LEA is implementing the federal American Rescue Plan Act and federal Elementary and Secondary School 
Emergency Relief expenditure plan, and the successes and challenges experienced during implementation. 
 

 
The Sonoma County Office of Education is using the ESSER III funds through a variety of actions that address strategies for continuous and 
safe in-person learning and address the impact of lost instructional time. Specific actions related to these areas, as well as implementation 
success and challenges to date, are more fully described below. 
 
I. Strategies for Continuous and Safe In-Person Learning: 
 
Successes: 
1. School-Court Education Liaison - funding has provided the opportunity to increase the FTE of this position to 1.0. Staff has been hired and 
(in collaboration with the District Attorney's Office) is implementing a case management approach to truancy court, using a 
diversion/mediation program to address barriers to school attendance/engagement exacerbated by the COVID-19 pandemic. 
 
2. Community School Teacher and Administrator - funding has allowed the Alternative Education program to continue to provide geographic 
specific educational services, which will lead to increased student school connection and engagement as well as increased academic 
achievement by closed opportunity/achievement gaps. 
 
3. Keeping Kids in School Case Manager - funding has allowed the Alternative Education program to continue its collaborative effort to 
increase school connection and reduce chronic absenteeism for students and families through intensive case management and services.This 
service is part of a multi-tiered system of support and will increase the capacity of staff to provide services to the highest need students. 
 
4. School Counselor - funding is providing expanded School Counselor services in the Alternative Education program for two additional years. 
This is allowing for expanded academic, social-emotional  and college/career counseling services. 
 
5. Diagnostic and Analytic Software and Related Professional Development - funding,has supported the  purchase and implementation of new 
diagnostic and analytic software, which will help inform and address the mitigation of learning loss/unfinished learning. Staff has also been 
able to participate in professional development related to the use of the diagnostic tool. 
 
6. Life Skills Instruction - funding has allowed for two additional years of life skills training in the Alternative Education program, allowing for 
implementation of instructional strategies and students learning the skills and aptitudes needed to be college and career ready. 
 
7. Student Accountability Specialist - funding has allowed for two additional years of increased service from the Student Accountability 
Specialist to continue implementation of strategies to increase student and parent school-connection and engagement and provide targeted 
intervention and supports to our Spanish speaking families. 
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Challenges: 
1. Mental Health Counseling Specialist - funding was allocated to continue to provide additional Mental Health Counseling services for two 
additional years to provide social emotional supports within the school day, outside the school day, and programs to support families. Once in 
place, this will result in deeper and more consistent implementation of services and increased capacity of staff to provide services to the 
highest need students. We have experienced challenges in hiring for this position and hope to have staff on board prior by mid to late 
February 2022. 
 
 
II. Addressing the Impact of Lost Instructional Time: 
 
Successes: 
 
1. Summer Learning Program - funding has allowed the Alternative Education program to continue expanded services for students during the 
summer 22/23 and 23/24 FY. Staff will provide comprehensive summer learning opportunities to students in the Community School program. 
These experiential learning programs will include academic support, social-emotional learning, enrichment, career technical education (CTE), 
arts education, credit recovery, and transition support . 
 
2. Intensive Intervention Instruction - funding has allowed the Alternative Education program to continue the services of Intensive Intervention 
Math and English teachers for the 22/23 and 23/24 FY. to provide targeted academic supports. These services are targeted to increase 
student school connection and engagement and to increase student achievement by closing opportunity/achievement gaps. 
 
Challenges: 
 
1. Academic Support Staff - funding has been allocated to continue the services of Academic Support Staff for the 22/23 and 23/24 FY. 
Services will support, supplement, and expand existing opportunities for before, during and after school services to students in support of 
learning recovery and re-engagement in the school community. A staff person has been hired for the Court School program but we have been 
challenged in securing qualified staff for this position in the Community School program. 
 
 
Additional actions being implemented LEA-wide to maintain the health and safety of students, educators and other staff and actions to ensure 
the continuity of services include: 
1.Curative Testing & COVID Response Staffing 
 
2. iPads for Students 
 
3. Picnic Tables 
 
4. EZ Up Canopies 
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5. Air Purifier Filters 
 
6. Specialized Cleaning 
 
7. COVID-19 Flowcharts 
 
8. Translation of all COVID-Related Communications 
 
9. COVID-Related Consultant Correspondence 
 
10. Video PSAs Related to COVID Health/Safety 
 
11. Targeted Digital Advertising Promoting Vaccination 
 
12. Radio Advertising Promoting Vaccination 
 
13. School-Based Medical Procedures. 
 
14. Cleaning of Classrooms for Medically Fragile Students. 
 
 
  

 

A description of how the LEA is using its fiscal resources received for the 2021–22 school year in a manner that is consistent with the 
applicable plans and is aligned with the LEA’s 2021–22 LCAP and Annual Update. 
 
Sonoma County Office of Education Alternative Education is using the fiscal resources received the 2021-22 school year in a manner that is 
consistent with the applicable plans and is aligned with our 2021-22 LCAP and Annual Update. Below is how the additional funding is being 
used to support LCAP goals: 
 
ESSER III: 
Community School Teacher and Administrator, which supports LCAP Goal 1, Action 1. 
Keeping Kids in School Case Manager, which supports LCAP Goal 2, Action 1 
School Counselor, which supports LCAP Goal 3, Action 3 
Mental Health Counseling Specialist, which supports LCAP Goal 1,Action 6; Goal 2, Action 4; Goal 3; Action 5 
Diagnostic and Analytic Software and Professional Development, which supports LCAP Goal 1, Action 3 
Life Skills Instruction, which supports LCAP Goal 1, Action 8 and Goal 2, Action 3 
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Student Accountability Specialist - which supports LCAP Goal 3, Action 4; Goal 5, Action 1 and Goal 5, Action 2 
Summer Learning Program, which supports LCAP Goal 2, Action 1 
Intensive Intervention Instruction, which supports LCAP Goal 1, Action 5 and Goal 4, Action 4 
Academic Support Staff, which supports LCAP Goal 1, Action 6 
 
 
Expanded Learning Opportunities Grant: 
Keeping Kids in School Case Manager, which supports LCAP goal 2, action 1 
School Counselor, which supports LCAP goal 3, action 3 
Mental Health Counseling Specialist, which supports LCAP Goal 1,Action 6; Goal 2, Action 4; Goal 3; Action 5 
Diagnostic and Analytic Software and Professional Development, which supports LCAP Goal 1, Action 3 
Summer Learning Program, which supports LCAP Goal 2, Action 1 
Intensive Intervention Instruction, which supports LCAP Goal 1, Action 5 and Goal 4, Action 4 
Academic Support Staff, which supports LCAP Goal 1, Action 6 
 
 
  

 

 

Instructions for the Supplement to the Annual Update for the 2021–22 Local 
Control and Accountability Plan Year 
 
For additional questions or technical assistance related to the completion of the Supplement to the Annual Update to the 2021–22 Local 
Control and Accountability Plan (LCAP), please contact the local county office of education (COE), or the California Department of Education’s 
(CDE’s) Local Agency Systems Support Office, by phone at 916-319-0809 or by email at lcff@cde.ca.gov. 
 

Introduction 
 
California’s 2021–22 Budget Act, the federal American Rescue Plan Act of 2021, and other state and federal relief acts have provided local 
educational agencies (LEAs) with a significant increase in funding to support students, teachers, staff, and their communities in recovering 
from the COVID-19 pandemic and to address the impacts of distance learning on students. Section 124(e) of Assembly Bill 130 requires LEAs 
to present an update on the Annual Update to the 2021–22 LCAP and Budget Overview for Parents on or before February 28, 2022, at a 
regularly scheduled meeting of the governing board or body of the LEA. At this meeting, the LEA must include all of the following: 

• The Supplement to the Annual Update for the 2021–22 LCAP (2021–22 Supplement); 
• All available mid-year outcome data related to metrics identified in the 2021–22 LCAP; and 

mailto:lcff@cde.ca.gov
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• Mid-year expenditure and implementation data on all actions identified in the 2021–22 LCAP. 
When reporting available mid-year outcome, expenditure, and implementation data, LEAs have flexibility to provide this information as best 
suits the local context, provided that it is succinct and contains a level of detail that is meaningful and accessible for the LEA’s educational 
partners. 
The 2021–22 Supplement is considered part of the 2022–23 LCAP for the purposes of adoption, review, and approval, and must be included 
with the LCAP as follows: 

• The 2022–23 Budget Overview for Parents 
• The 2021–22 Supplement 
• The 2022–23 LCAP 
• The Action Tables for the 2022–23 LCAP 
• The Instructions for the LCAP Template 

 
As such, the 2021–22 Supplement will be submitted for review and approval as part of the LEA’s 2022–23 LCAP. 
 

Instructions 
Respond to the following prompts, as required. In responding to these prompts, LEAs must, to the greatest extent practicable, provide succinct 
responses that contain a level of detail that will be meaningful and accessible for the LEA’s educational partners and the broader public and 
must, to the greatest extent practicable, use language that is understandable and accessible to parents. 
 
In responding to these prompts, the LEA has flexibility to reference information provided in other planning documents. An LEA that chooses to 
reference information provided in other planning documents must identify the plan(s) being referenced, where the plan(s) are located (such as 
a link to a web page), and where in the plan the information being referenced may be found. 
 
Prompt 1: “A description of how and when the LEA engaged, or plans to engage, its educational partners on the use of funds provided 
through the Budget Act of 2021 that were not included in the 2020–21 Local Control and Accountability Plan (LCAP).” 
 
In general, LEAs have flexibility in deciding what funds are included in the LCAP and to what extent those funds are included. If the LEA 
received funding through the Budget Act of 2021 that it would have typically included within its LCAP, identify the funds provided in the Budget 
Act of 2021 that were not included in the LCAP and provide a description of how the LEA has engaged its educational partners on the use of 
funds. If an LEA included the applicable funds in its adopted 2021–22 LCAP, provide this explanation. 
 
Prompt 2: “A description of how LEA used, or plans to use, the concentration grant add-on funding it received to increase the number of staff 
who provide direct services to students on school campuses with an enrollment of students who are low-income, English learners, and/or 
foster youth that is greater than 55 percent.” 
 
If LEA does not receive a concentration grant or the concentration grant add-on, provide this explanation. 
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Describe how the LEA is using, or plans to use, the concentration grant add-on funds received consistent with California Education Code 
Section 42238.02, as amended, to increase the number of certificated staff, classified staff, or both, including custodial staff, who provide 
direct services to students on school campuses with greater than 55 percent unduplicated pupil enrollment, as compared to schools with an 
enrollment of unduplicated students that is equal to or less than 55 percent. 
 
In the event that the additional concentration grant add-on is not sufficient to increase the number of staff providing direct services to students 
at a school with an enrollment of unduplicated students that is greater than 55 percent, describe how the LEA is using the funds to retain staff 
providing direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent. 
 
Prompt 3: “A description of how and when the LEA engaged its educational partners on the use of one-time federal funds received that are 
intended to support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils.” 
 
If the LEA did not receive one-time federal funding to support recovery from the COVID-19 pandemic and the impacts of distance learning on 
students, provide this explanation. 
 
Describe how and when the LEA engaged its educational partners on the use of one-time federal funds it received that are intended to support 
recovery from the COVID-19 pandemic and the impacts of distance learning on students. See the COVID-19 Relief Funding Summary Sheet 
web page (https://www.cde.ca.gov/fg/cr/relieffunds.asp) for a listing of COVID-19 relief funding and the Federal Stimulus Funding web page 
(https://www.cde.ca.gov/fg/cr/) for additional information on these funds. The LEA is not required to describe engagement that has taken place 
related to state funds. 
 
Prompt 4: “A description of how the LEA is implementing the federal American Rescue Plan Act and federal Elementary and Secondary 
School Emergency Relief expenditure plan, and the successes and challenges experienced during implementation.” 
 
If an LEA does not receive ESSER III funding, provide this explanation. 
 
Describe the LEA’s implementation of its efforts to maintain the health and safety of students, educators, and other staff and ensure the 
continuity of services, as required by the federal American Rescue Plan Act of 2021, and its implementation of the federal Elementary and 
Secondary School Emergency Relief (ESSER) expenditure plan to date, including successes and challenges. 
 
Prompt 5: “A description of how the LEA is using its fiscal resources received for the 2021–22 school year in a manner that is consistent with 
the applicable plans and is aligned with the LEA’s 2021–22 LCAP and Annual Update.” 
 
Summarize how the LEA is using its fiscal resources received for the 2021–22 school year to implement the requirements of applicable plans 
in a manner that is aligned with the LEA’s 2021–22 LCAP. For purposes of responding to this prompt, “applicable plans” include the Safe 
Return to In-Person Instruction and Continuity of Services Plan and the ESSER III Expenditure Plan. 
 

https://www.cde.ca.gov/fg/cr/relieffunds.asp
https://www.cde.ca.gov/fg/cr/
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Local Control Accountability Plan 
 
The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template. 
 
Local Educational Agency (LEA) Name Contact Name and Title Email and Phone 
Sonoma County Office of Education            Georgia Ioakimedes           

Director of Alternative Education-Student Support 
Services 

gioakimedes@scoe.org           
(707) 524-2884 

 

Plan Summary [2022-23] 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#PlanSummary
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General Information 
 

A description of the LEA, its schools, and its students in grades transitional kindergarten–12, as applicable to the LEA. 
 

Sonoma County covers over 1,500 square miles with an estimated 485,887 (estimated, July 2021) residents. There are 40 separate school 
districts, nine separate cities and large unincorporated rural and semi-rural areas. Socio-economic conditions within the county vary widely, 
including a spectrum from wealthy winery owners and retired corporate millionaires to suburban families, migrant farm workers and Native 
American residents living on isolated reservations. Highway 101 serves as a corridor linking the north county communities to Santa Rosa, the 
county’s primary urban area with an estimated population of 176,753 and the southernmost city of Petaluma. 
 
Although the majority of the county's population (62.9%) is white, 36% of the county’s population is made up of minorities, with Latinos 
representing 27.3% of the total. In the county schools, Latinos represent 47.2% of the total youth population and 48.9% of the total youth 
population is considered economically disadvantaged. Enrollment in Sonoma County schools had been steadily decreasing in recent years.  
In 2020-21, enrollment in Sonoma County schools was 66,450. 
 
The Sonoma County Office of Education (SCOE) Alternative Education Program provides education for students (grades 7-12) who have 
had difficulty in the traditional school setting or in the community. Daily academic instruction is provided for students who are detained or 
referred by districts because of expulsion, who self-select, or who benefit from a program based on alternative instructional strategies.  The 
program has two “schools”: Court School and Community School. In the 2021-22 school year, the program served approximately 65 students 
daily and over 210 students annually throughout the county. 
 
The Community School Program provides an alternative learning environment for 12 to 18 year-old students in grades 7–12 who may be 
experiencing difficulties in a traditional school setting or who may be exhibiting negative behavior patterns in school or in the community.  
This program serves students who have been expelled from school, identified as habitually truant, placed on probation by the court, or 
otherwise referred by a school district, probation, or social service agency.  The Community School program includes an Independent Study 
option and a Teen Parent Program. The emphasis of the Community School Program is to reestablish the educational direction of students 
and to transition them to a learning environment that meets their needs.  Counseling and other support services are provided by public and 
community agencies. In the 2020-21 school year, 61% of SCOE Alternative Ed Community School students were identified as 
socioeconomically disadvantaged, including those students that are eligible for Free and Reduced Price Meals (53%), identified as Foster 
Youth (5.2%), identified as Homeless Youth (1.8%) and/or identified as English Learners (21%). N=57  In the 2021-22 school year, 74.3% of 
SCOE Alternative Ed Community School students were identified as socioeconomically disadvantaged, including those students that are 
eligible for Free and Reduced Price Meals (71.7%), identified as Foster Youth (5.1%), identified as Homeless Youth (2.5%) and/or identified 
as English Learners (23%). N=39. The Community School program served 70 students (unduplicated count) in the 2020-21 school year and 
83 students to date in the 2021-2022 school year. 
 
The Court School Program provides educational services to students who are incarcerated.  The Juvenile Justice Center serves girls and 
boys, ages 12 to 18, who have been arrested and booked on criminal charges and are serving time or awaiting disposition by the court. 
CALPADS data reflects that in the 2020-21 school year, 100% of SCOE Court School students were identified as socioeconomically 
disadvantaged, including those students that are eligible for Free and Reduced Price Meals (100%), identified as Foster Youth (8.3%), and/or 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#generalinformation
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identified as English Learners (33%). N=12  In the 2021-22 school year, 100% of SCOE Court School students were identified as 
socioeconomically disadvantaged, including those students that are eligible for Free and Reduced Price Meals (100%), identified as Foster 
Youth (12.5%), and/or identified as English Learners (12.5%).  N=16. The Court School program served 118 students (unduplicated count) in 
the  2020-21 school year and 136 students in the 2021-2022 school year. 
         

 
 
Reflections: Successes 
 

A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data. 
 

Based on a review of performance data available to date, the LEA is most proud of the following improvements: 
 
SRJC Dual Enrollment:  
We experienced some increases with student completion of junior college courses, even in the face of distance learning. In the Fall and 
Spring semesters of the 2021-22 school year 4 students enrolled in SRJC courses. Of the 4, 3 (75%) successfully completed at least one 
section of one course. This represents a 9% increase from the prior year. Ongoing improvement in this area will assist with our efforts to 
better support credit deficient students and to increase the college-going rate.  
 
Graduation Rate:  
Our graduation rate increased slightly - using the DASS formula calculator, the rate was 30.4% (N=23 12th grade students, 6 graduates and 
1 GED completer). This represents a 5.1% decrease over the prior year and continues to be an area of focus for us. We are experiencing 
some success with offering more robust GED preparation and testing support. This provides the opportunity to continue to serve students 
who may have otherwise dropped out.  
 
Suspension Rate:  
Our suspension rate continues to decrease, as we intensify our efforts around building stronger relationships, engagement and school 
community. The Community School suspension rate for 21-22 was 3.8% (3 suspensions). This represents a 6% decrease from 2019. N=80 
(which represents cumulative enrollment).  
 
Partnerships:  Partnerships and contracts with community based organizations continue to be strong and provide additional support services 
to all students. Overall, our students and families feel very supported by our program - relative to both academics and social-emotional 
supports.  
 
YouthTruth: 
In January 2022 the YouthTruth survey was administered to Community School students to better understand their perceptions of the school. 
Areas of strength, per student report, include: 
 
36% of students reported relationships as being what they like most about their school (compared with 30% for a typical YouthTruth school) 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#ReflectionsSuccesses
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28% of students reported engagement as being what they like most about their school (compared with 7% for a typical YouthTruth school) 
 
14% of students reported culture as being what they like most about their school (compared with 9% for a typical YouthTruth school) 
 
Parent engagement is a priority as we encourage parents to partner with us in educating their children. Parents/families in the Community 
School program participated in the YouthTruth survey in January 2022 about their perceptions of the school program in terms of 
Engagement, Relationships, Culture, School Safety, Resources, and Communication and Feedback. Compared to other participating 
schools, our highest rated themes were Relationships and Communication & Feedback and we scored higher than other schools in all areas. 
 
The following lists areas in which parent average rating was greater than 3.5 out of 5. 
 
Engagement - this summary measure describes the degree to which families are engaged in their school and empowered to influence 
decision making: 71% (compared with 49% for a typical YouthTruth school) 
 
Relationships - this summary measure describes the degree to which families experience positive relationships in their school based on 
respect, care and approachability: 83% (compared with 72% for a typical YouthTruth school) 
 
Culture - this summary measure describes the degree to which families believe their school fosters shared goals, respect, fairness, and 
diversity: 86% (compared with 64% for a typical YouthTruth school) 
 
Communication & Feedback - this summary measure describes the degree to which there are open and effective lines of communication 
between families and schools: 85% (compared with 56% for a typical YouthTruth school) 
 
Resources - this summary measure describes the degree to which families believe that their school deploys the necessary resources to 
support students: 74% (compared with 62% for a typical YouthTruth school) 
 
School Safety - this summary measure describes the degree to which families believe that their school is a safe place for students: 76% 
(compared with 56% for a typical YouthTruth school) 
         

 

Reflections: Identified Need 
 

A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low 
performance and significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas. 
 

20-21: 
The COVID-19 pandemic drastically altered the lives of our students, families, and staff. The unexpected closure of schools in March 2020 
impacted the physical, emotional, social, and educational needs of our students and added stressors to them and their families.The closure 
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of schools impacted many students and families by challenging their ability to access basic services. The broader economic impacts of the 
pandemic, including increased unemployment, increased existing challenges such as food insecurity and access to technology/connectivity. 
Families and students were also impacted by the physical separation from targeted supports and services that are typically provided in-
person, including many services for English Learners, Foster Youth, Homeless Youth, and Students with Disabilities. The COVID-19 
pandemic also resulted in increased isolation and disconnection due to the physical and social separation from the classroom and school 
community. Curriculum pacing, traditional methods of instruction, and assessments of student learning were also disrupted.We are mindful of 
these impacts and will provide increased support and interventions to help mitigate the impacts, address unfinished learning and accelerate 
student learning. 
 
There is a need for academic intensive intervention services, social-emotional supports and counseling and enrichment activities for all 
students. Teacher direct instruction and support services are being prioritized for students who have experienced significant learning loss 
due to school closures in the 2019-2020 school year, or who are at a greater risk of experiencing learning loss due to future school closures.  
We will prioritize providing a high-quality instructional program by following best practices in the areas of: curriculum selection and 
instructional delivery models; assessment practices and policies, including local and statewide assessments; services to special populations, 
including students with disabilities, socioeconomically disadvantaged students, English Learners, homeless and foster youth; access and use 
of instructional technology and expanded learning opportunities 
 
English learners need additional support to re balance and refocus on the task of learning and being productive in the school community with 
the goal to achieve the same rigorous grade-level academic language standards that are expected from all students within a reasonable 
period of time. To accomplish these goals, we will build on our existing English Language Development (ELD) program to ensure that all 
English learners receive a comprehensive program of both designated and integrated English language development (ELD) instruction 
targeted to their proficiency level and appropriate academic instruction in a language acquisition program. We will be reviewing and making 
necessary modifications to both our Integrated and Designated ELD programs. 
 
We recognize that our school and larger community has experienced a significant amount of trauma in recent years. We have lost days of 
school due to fires, air quality, floods, Public Safety Power Shutoff (PSPS) and most recently COVID-19. There is a need to be mindful of and 
plan for providing the support that staff, students and their families need to move through these unprecedented times. We know that students 
are better able to learn when their social-emotional needs are addressed. Social-emotional health is foundational to academic achievement, 
lifelong health and success. Actions and services that support student social-emotional wellness help students feel safe and supported and 
develop skills to communicate better, focus more on school work and typically have fewer behavioral issues. 
 
Although administration of standardized testing was suspended in the 2019-20 school year, we realize that work still needs to be done to 
insure that students are adequately prepared to take the CAASPP/SBAC assessments and that teachers are familiar with and utilizing all 
aspects of the test system (i.e., Practice Tests, Interim Assessments, Digital Library, etc.). Teachers will continue to be trained in 
administration of the test and classroom practice will be monitored to insure implementation/utilization of test tools and resources. Work in 
the 2021-22 school year will include the development and implementation of a balanced assessment system (diagnostic, formative, interim 
and summative). 
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There is an identified need to continue to focus on utilizing data to determine students needs and the impact of actions on student success. 
This work will include professional learning in the use of diagnostics and its practice in the classroom and instructional best practices. In 
many cases we do not have a statistically significant N size due to our declining enrollment. This necessitates that we identify and utilize the 
most meaningful data we have. Since our population is fairly transient we will increase our efforts around looking at data for our long-term 
students. 
 
Especially in the absence of standardized assessments, work needs to continue to ensure that local assessments are administered in a 
manner that leads to authentic test results. This includes the test setting/environment, frequency of administration and being mindful of test 
administration practices and timelines. Staff will continue to participate in training related to test setting/environment, frequency of 
administration, test administration practices, timelines and the use of diagnostics and its practice in the classroom. Identifying and purchasing 
a tool that provides more informative data will occur in the 2021-22 school year. 
 
Although gains in attendance rate were made in the 2018-19 school year and were trending even higher in the 2019-20 school year (through 
the third quarter) student attendance rates in the Community School program continue to be below desired levels. Evaluation of attendance 
incentives is ongoing and will be measured for impact. Collaboration with outside agencies and programs (i.e, Keeping Kids in School) has 
had some positive impact. We will continue to expand the case management model to more students to help improve attendance rates. It is 
expected that as attendance rates increase, the chronic absenteeism rate will decrease. We will continue to implement actions and services 
to increase student engagement in curricular and co-curricular activities, with the belief that increased student engagement will lead to 
increased attendance rates. 
 
Community School graduation rate was not reported on the 2019 Dashboard, due to the low N size. Using the DASS formula calculator, the 
rate was 35.5%, which represents a 6.9% increase over the prior year. Despite this increase, the graduation rate is below desired levels. We 
will continue a 'deeper dive' into this data and develop strategies to better support credit-deficient students. There is also an identified need to 
develop a means to track students during post program progress - this includes success after graduation. 
 
Community School credit acquisition rates are below desired levels. In the 2019-20 school year there was a 12% increase (over prior year) in 
the number of students earning 10 or more credits in the first quarter (when enrolled for the entire quarter) and a 9% increase  in the number 
of students earning 10 or more credits in the third quarter. Although this represents an increase, only about 25% of students are reaching this 
target. It is hoped that continued implementation of student engagement strategies and intensive academic support will positively impact 
these rates. 
 
21-22: 
We recognize that our school and larger community has experienced a significant amount of trauma in recent years. We have lost days of 
school due to fires, air quality, floods, Public Safety Power Shutoff (PSPS) and most recently COVID-19. There is a need to be mindful of and 
plan for providing the support that staff, students and their families need to move through these unprecedented times. We know that students 
are better able to learn when their social-emotional needs are addressed. Social-emotional health is foundational to academic achievement, 
lifelong health and success. Actions and services that support student social-emotional wellness help students feel safe and supported and 
able to develop skills to communicate better, focus more on school work and typically have fewer behavioral issues. 
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Although we returned to full-time, in-person instruction this school year, the impacts of the COVID-19 pandemic were still significant. Our 
families continued to struggle with issues related to employment, housing and food insecurities. Several days of school were lost related to 
isolation/quarantine due to positive COVID cases. Even daily life at school looked and felt different with all the COVID protocols. Staff worked 
hard to normalize things as much as possible, while recognizing that much about what were experiencing and doing wasn't normal. Program 
and student outcomes for the 2022-23 school cannot be examined without recognizing the ongoing undercurrent of the COVID-19 pandemic. 
 
One very valuable tool we had access to this year was the YouthTruth survey. Student, staff and parent/family responses to the YouthTruth 
survey revealed needs in the following areas: 
1. There is a need to close the gender gap (female students in general, reported much lower than their male peers in many areas of the 
YouthTruth survey) 
2. Work to increase relevance and utility value in all learning experiences (in many cases/themes/questions, students reported not feeling 
connected to what they’re learning and not feeling like it is useful to them). 
3. Work to increase the number of students experiencing CTE and work-based learning as an instructional strategy. A promising note related 
to this is that students who said they have experienced high-quality career technical education and/or work-based learning reported 
significantly higher levels of engagement, academic challenge, relationships, college & career readiness and emotional & mental health then 
their peers). 
4. Based on staff survey response, consider targeted areas for professional development around content support and strategies to meet 
students’ needs. 
5. Work to communicate high expectations to families (students and staff perceive higher expectations for students than families do) 
 
There continues to be a need for academic intensive intervention services, social-emotional supports and counseling and enrichment 
activities for all students. Teacher direct instruction and support services continue to be prioritized for students who exhibit learning due to 
distance learning and/or days lost of school due to the COVID-19 pandemic. We will continue to prioritize providing a high-quality 
instructional program by following best practices in the areas of: curriculum selection and instructional delivery models; assessment practices 
and policies, including local and statewide assessments; services to special populations, including students with disabilities, 
socioeconomically disadvantaged students, English Learners, homeless and foster youth; access and use of instructional technology and 
expanded learning opportunities. 
 
English learners continue to benefit from additional support to re balance and refocus on the task of learning and being productive in the 
school community with the goal to achieve the same rigorous grade-level academic language standards that are expected from all students 
within a reasonable period of time. To accomplish these goals, we will continue building on our existing English Language Development 
(ELD) program to ensure that all English learners receive a comprehensive program of both designated and integrated English language 
development (ELD) instruction targeted to their proficiency level and appropriate academic instruction in a language acquisition program. We 
are being supported in this effort by SCOE's English Learner Specialist  whom we consult with on a regular basis to eview and make 
necessary modifications to both our Integrated and Designated ELD programs. 
 
Due to declining enrollment we often do not have a large enough N size to receive data from standardized tests. However,  we realize that 
work still needs to be done to insure that students are adequately prepared to take the CAASPP/SBAC assessments and that teachers are 
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familiar with and utilizing all aspects of the test system (i.e., Practice Tests, Interim Assessments, Digital Library, etc.). Teachers will continue 
to be trained in administration of the test and classroom practice will be monitored to insure implementation/utilization of test tools and 
resources. Work will continue in the 2022-23 school year related the development and implementation of a balanced assessment system 
(diagnostic, formative, interim and summative). The IXL program was implemented this year as a diagnostic tool for reading, language arts 
and mathematics. Next steps will include working with the vendor in curating meaningful data from these assessments. Teachers will also be 
supported in more fully utilizing the program (beyond the diagnostic snapshots) with the students. 
 
Work will continue on utilizing data to determine students needs and the impact of actions on student success. This work will include 
continued professional learning in the use of diagnostics and its practice in the classroom and instructional best practices. In many cases we 
do not have a statistically significant N size for standardized assessments due to our declining enrollment. This necessitates that we identify 
and utilize the most meaningful data we have. Since our population is fairly transient we will increase our efforts around looking at data for 
our long-term students. 
 
Especially in the absence of standardized assessments, work needs to continue to ensure that local assessments are administered in a 
manner that leads to authentic test results. This includes the test setting/environment, frequency of administration and being mindful of test 
administration practices and timelines. Staff will continue to participate in training related to test setting/environment, frequency of 
administration, test administration practices, timelines and the use of diagnostics and its practice in the classroom. 
 
Although gains in attendance rate were made in the 2018-19 school year and were trending even higher in the 2019-20 school year (through 
the third quarter) student attendance rates in the Community School program continue to be below desired levels. We experienced slight 
gains in attendance this year but much works still needs to be done to reach pre-pandemic rates. Evaluation of attendance incentives is 
ongoing and will be measured for impact. Collaboration with outside agencies and programs (i.e, Keeping Kids in School) has had some 
positive impact. We will continue to expand the case management model to more students to help improve attendance rates. It is expected 
that as attendance rates increase, the chronic absenteeism rate will decrease. We will continue to implement actions and services to 
increase student engagement in curricular and co-curricular activities, with the belief that increased student engagement will lead to 
increased attendance rates. 
 
Using the DASS formula calculator, our graduation rate for this year was 30.4% (N=23 12th grade students, 6 graduates and 1 GED 
completer). Despite this increase, the graduation rate is below desired levels. We will continue a 'deeper dive' into this data and develop 
strategies to better support credit-deficient students. There is also an identified need to develop a means to track students during post 
program progress - this includes success after graduation. 
 
Community School credit acquisition rates are below desired levels. In the 2021-22 school year there was a 17% decrease (over prior year) 
in the number of students earning 10 or more credits in the first quarter (when enrolled for the entire quarter) and a 4% decrease  in the 
number of students earning 10 or more credits in the third quarter. Fewer than 25% of students are reaching the credit acquisition target. It is 
hoped that continued implementation of student engagement strategies and intensive academic support will positively impact these rates. 
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LCAP Highlights 
 

A brief overview of the LCAP, including any key features that should be emphasized. 
 

The key features of this year's LCAP include a continuation of our five school program goals and focus on our mission: "...to provide 
alternative pathways that connect each student to opportunities for learning and living." Our LCAP goals intentionally align with our WASC 
goals and School-wide1 Learner Outcomes. Professional learning opportunities for teachers in the 2022-23 school year will include continued 
focus on continuous improvement, including empathy work - better understanding the student experience, culturally responsive teaching and 
learning, increasing academic rigor, improving instructional practice, and focused analysis of available data and student outcomes.  
 
Goal 1: All students will make progress toward achieving CCSS grade level standards, including English Learners, Foster Youth and 
students with disabilities.Goal 1 includes 5 actions and services for 2022-23 to improve student academic outcomes. 
We continue to provide teachers that are appropriately credentialed in the subject areas, and, for the pupils they are teaching. as well as 
continuing to provide access to professional development specific to improving instructional practice. All teachers will continue to participate 
in professional development related to implementation of 21st century instructional strategies including alternative methods of assessing 
student work and content mastery via department professional development. Current year areas of focus included continuous improvement 
work – setting goals by identifying what matters most in our school program and then identifying what is working well and what barriers exist 
to achieving goals. A team from the department participated in the Rooster Fellowship – professional development focused around student 
engagement and ensuring that both cognitive and social-emotional engagement are equitably available to all of our students. Another area of 
focus included a book study of Street Data, a book that guides a conversation around rebuilding our education system from the student up – 
building school systems around the qualities and potential that students bring and relying less on standardized test data. Staff has also 
participated in training in the use of a new diagnostic tool (IXL). Areas being considered for further professional development in the 2022-23 
school year includes: 
 

• Strategies to engage students and families in addressing students' social-emotional health 
• Culturally responsive teaching and learning 
• The use of diagnostics and its practice in the classroom 
• Training on tools that measure student Lexile and math fluency growth 
• Coaching for implementation of ‘learning through interests’ 
• Strategies to support literacy and designated and integrated ELD 
• Best practices to increase critical thinking skills for all students in curricular areas. 
• Strategies for fostering and supporting opportunities for students to engage in collaborative work in the classroom 

 
Teachers also have access to professional development opportunities both within SCOE and outside of SCOE. Additionally, English and 
math intensive intervention teachers, instructional support materials and academic tutoring are made available to all students. We also 
continue to provide Resource Specialist teacher, School Psychologist, Speech-Language Pathologist and School Nurse services. 
 
Goal 2: Students will attend school because they feel engaged and connected to their learning. Goal 2 includes 8 actions and services for 
2022-23 to increase student engagement. 
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We continue to provide student attendance and behavior incentives in the Community School program, utilizing attendance and truancy 
intervention data gathered from similar programs to inform practice. Opportunities are provided for career exploration, education and work-
based learning including personnel and materials for Career Technical Education. When possible, we offer related enrichment activities in 
collaboration with agency partners, for example, our contract with The Center for life skills curriculum to compliment the work of Career Ed 
Coordinator. Additional supports include provision of social-emotional counseling services, contract with Restorative Resources for 
restorative dialogues and conferences and ongoing operation of the teen parent program, including onsite childcare, counseling and 
parenting education. Community School students needing transportation assistance are provided bus passes. 
 
Goal 3: Students need to feel safe and secure with themselves and the school environment in order to be successful in school. Goal 3 
includes 7 actions and services for 2022-23 to increase student sense of security with themselves and at school. 
We will continue to provide academic counseling focused on a case management system and will implement a system to track students 
during post program progress including success at a school they return to or success after graduation. Additionally, we will provide transition 
planning services in the Court School program, to include post-release support.We pride ourselves on creating intentional collaboration with 
community partners and will continue existing contracts with community based organizations and agencies to provide services to students 
and to increase parent/family involvement. Social-emotional counseling services are also offered to students and families through ongoing 
agency contracts or contract with SCOE's Behavioral Health Services Department. Our goal is to promote and establish healthy relationships 
between adults and students, as well as provide culturally appropriate structure and support that include provision of bilingual services. Safe 
school facilities are provided by continuing to prioritize maintaining school sites in good repair. 
 
Goal 4: All English learners progress in their development of English language proficiency, as measured by students progress on the ELPAC 
and reclassification rates. Goal 4 includes 3 actions and services for 2022-23 to provide services to English Language Learners. 
We continue to provide a comprehensive English Language Development program for our English Language Learners and will continue to 
provide support for administration of the ELPAC, including access to related professional development We will measure and monitor student 
progress toward EL proficiency and will continue work on strengthening our system for monitoring and reclassification of English Learner 
students.Staff will be provided access to ongoing related professional development and training. and is receiving consultation and support 
from SCOE's English Learner Specialist as part of participation in the Title III Consortium.  
 
Goal 5: Employ a wide range of strategies to encourage parent involvement for all students. (including English Learners, low income, foster 
youth and students with disabilities). Goal 5 includes 2 actions and services for 2022-23 to increase parent involvement. 
Parents are important partners and involvement in their child's education is encouraged - outreach is provided by bilingual staff, as needed. 
Bilingual staff also translate all materials and school communications, as well as translation services for parent meetings. Family involvement 
in outside programming (i.e., ACT, PRIDE, VISTA, wrap-around services), is measured through parent survey and/or agency report. 
Parents/families in the Community School program participated in a YouthTruth survey in January 2022 about their perceptions of the school 
program in terms of Engagement, Relationships, Culture, Communication & Feedback, Resources and School Safety. Percent of positive 
response was higher than average in all areas, with communication & feedback and school safety being the highest rates themes.  
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Comprehensive Support and Improvement 
 

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts. 
 

Schools Identified 
 

A list of the schools in the LEA that are eligible for comprehensive support and improvement. 
 

No schools have been identified for CSI.         
 

Support for Identified Schools 
 

A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans. 
 

No schools have been identified for CSI.         
 

Monitoring and Evaluating Effectiveness 
 

A description of how the LEA will monitor and evaluate the plan to support student and school improvement. 
 

No schools have been identified for CSI.         
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#SchoolsIdentified
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#SupportforIdentifiedSchools
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MonitoringandEvaluatingEffectiveness
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Engaging Educational Partners 
 

A summary of the process used to engage educational partners and how this engagement was considered before finalizing the LCAP. 
 

The Sonoma County Office of Education Alternative Education Program consulted with stakeholders including Special Education Local Plan 
Area (SELPA) staff, parents (including Parent Advisory Committee members), students, teachers, members of the collective bargaining unit, 
support staff and site and district administrators throughout the 202-22 school year to provide updates and input on the goals and actions and 
receive feedback related to progress. Stakeholder engagement in the last two years has extended far beyond the formal LCAP  stakeholder 
process. Our program has been proactive in gathering data to identify the student, teacher and parent needs as well as other stakeholder 
requests. Frequent communication with students, families and staff has provided insight into areas of student struggle and barriers to 
success. 
 
At the onset of the COVID-19 emergency, one of the first steps taken was to contact Community School students and families to offer 
assistance in accessing resources related to basic needs. Part of this initial outreach included an inquiry as to whether or not families had 
access to the Internet and to a device that could be utilized during distance learning. We realized that we quickly needed to be able to 
support our families in utilizing electronic platforms for communication. Over time, parents have increased their comfort-level and use of 
these electronic platforms, which has greatly enhanced and increased two-way communication and dialogue with them. We address 
language barriers with our Spanish speaking families by providing verbal translation services as well as providing all print materials in 
Spanish as well as English. Utilizing bilingual staff to provide outreach to our Spanish speaking families is a priority for our program. 
 
Parents and students have been surveyed several times since the onset of the COVID-19 emergency, to help us better understand both their 
experience in our program and to better ascertain their needs. Shortly after the 2019-20 school year ended all Community School parents 
were sent a Learning from Home Survey to assess their perceptions of the program’s distance learning program and to learn more about 
their experiences and concerns about school closures. The survey’s intent was to get parent feedback to help the program address the 
needs of families as students were engaged in schooling from home. A follow up Reopening Schools survey was sent to parents prior to the 
start of the 2020-21 school year. Parents were also invited to attend Zoom informational meetings where information was shared and 
questions were answered about distance learning. Although these were not specific to the LCAP, they helped to better paint a picture for us 
of what our student needs were as we pivoted to hybrid/in-person learning. 
 
In January of 2022, parents/families and students participated in the YouthTruth survey and were asked to give feedback specific to their 
experience in our school program. This was followed up with an invitation to participate in a virtual meeting where more information specific 
to the LCAP was shared. Our conversation and dialogue with students is ongoing - pre-COVID and during distance learning we engaged 
students in empathy interviews to better understand their school experience and their needs. Throughout distance learning, we conducted 
weekly 'all-school' student meetings to keep the dialogue open and maintain our strong sense of school community. Since students are now 
back at school in-person, we have been able to engage in further conversation with them specific to what opportunities we might be able to 
provide to better support them. As part of our participation in the Rooster fellowship students at Amarosa Academy participated in a daily 
survey related to their experience at school. Students were asked to respond to four questions: 1) What we worked in school today is 
important to me; 2) I can be myself at school; 3) My school thinks I can succeed and 4) I get the help I need at my school. Based on student 
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response our work for the year focused on increasing positive response for male students self-reporting that “what we worked on in school 
today is important to me. 
 
School staff also participated in the YouthTruth survey in January of 2022 related to their perceptions related to engagement, relationships, 
culture, professional development & support and school safety. Check in meetings with staff are ongoing and regularly scheduled - each site 
has a bi-weekly staff meeting. At these meetings, staff share student progress and concerns - both academic and social-emotional and 
brainstorm strategies to provide individualized support to every student. Consultation with teachers and administrators related to the LCAP 
occurred at regularly scheduled teacher/administrator learning community meetings as well as at all-staff LCAP work group and stakeholder 
engagement meetings. LCAP-specific meetings with these groups in the 2021-22 school year were held on December 2, January 27, March 
31 and April 7. The Department Director also engaged with staff from the ESS related to reflection on and possible follow up to, staff and 
student response to YouthTruth survey data. This included identification of the crosswalk between YouthTruth and LCAP and additional 
metrics in the LCAP. 
 
The Department Director has also been engaged in ongoing conversations with partner, agency and district stakeholders related to the 
Alternative Education educational program during distance learning, as we pivoted to hybrid/in-person learning and as we look forward to the 
years ahead as we plan for programming and services. The LCAP is a standing agenda item for the Instructional Services and Community 
Partnerships Board Standing Committee throughout the school year to keep the Board informed of the program's progress relative to the 
LCAP - not only process but implementation of actions and services and reports on student outcomes. The COE Board, district partners, 
agency partners and community-based organization partners all participated in an LCAP stakeholder engagement meeting this school year 
on May 12, 2022. 
         

 
A summary of the feedback provided by specific educational partners. 
 

The draft LCAP goal, actions and services were shared with stakeholder groups for review and input. Input from the stakeholders (outlined 
below) resulted in modification and/or expansion of some of the existing goals. Students were engaged in both formal and informal 
conversations and were invited to share feedback.Additionally, the program completed a WASC full self-study and accreditation visit in March 
2021. Much of the WASC work parallels the LCAP work and the WASC recommendations are woven into the LCAP. 
 
As a result of feedback from the groups represented at the three stakeholder meetings (school district partners; community partners, parents, 
students, COE Board members; and bargaining units) changes to goals, services, actions and/or expenditures were considered based on the 
following input: 
 
Parents: 
21-22: 
Work to communicate high expectations to families/parents (students and staff perceive higher expectations for students than 
families/parents do) 
Better family engagement programs 
Stronger extracurricular programs 
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20-21: 
Career-Technical education classes 
Individual and small group tutoring for students during the school day 
Social-emotional support for students through arts education 
Project-based/learning through interests experiences for students in partnership with local businesses 
Online credit recovery 
 
Students: 
21-22: 
Close the gender gap (female students are, in general, reporting much lower than their male peers) 
Work to increase relevance and utility value in all learning experiences (in many cases/themes/questions, students reported not feeling 
connected to what they’re learning and not feeling like it is useful to them) 
Work to increase the number of students experiencing CTE and work-based learning as an instructional strategy 
Students not feeling they are challenged by their coursework and teachers 
 
20-21: 
Career-Technical education classes 
Individual and small group tutoring for students during the school day 
Before/after school programs 
Nutritious meals available at school 
Online credit recovery 
 
Staff: 
21-22: 
Targeted areas for staff PD around content support and strategies to meet students’ needs. 
Student re-engagement post-pandemic. 
Device distractions/phone culture. 
Explore alternatives to traditional textbooks. 
 
Partners: 
21-22: 
Attendance will take time to recover 
Youth Truth survey results are encouraging - especially when held up to other schools 
District readmit metric - track both students meeting eligibility requirements and returning vs. students meeting requirements and choosing to 
stay 
Board should consider taking a deeper dive into attendance and graduation rates 
Looking at graduation rates is misleading- our program doesn’t have 4-yr cohorts 
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Dual enrollment at the SRJC is commendable 
General concern about the chronic absentee rates in county -COVID had significant impacts 
Consider a community-wide approach to solve attendance issue - i.e. Cleveland example 
 
20-21: 
Is the use of academic metrics for our students given their high mobility rate in and out of the program a valid measure?  Should we consider 
implementing a growth model in addition? 
Track the progress of long-term students that have been with us for multiple years, at least for internal use 
Consider comparing CHKS (or YouthTruth) results with other schools’ data 
Are our circumstances common to other COE programs? 
Is there a way to capture data on other parent conferences (enrollment meetings, IEP’s, etc…) held throughout the year? 
 
The stakeholder process is ongoing, as the LCAP drives the work of the department. Feedback is shared with and received from 
stakeholders on an ongoing basis during a variety of meetings during the school year. Outcomes are shared with stakeholders both formally 
and informally with stakeholders throughout the school year. 
         

 
A description of the aspects of the LCAP that were influenced by specific input from educational partners. 
 

The above actions and stakeholder engagement have led to an improved understanding of current needs, not only for our students/families 
and staff but our agency and district partners as well. The feedback received from all stakeholders has informed the development and 
refinement of the LCAP. The stakeholder conversations and the WASC process described above impacted the LCAP for the upcoming year, 
as reflected in the following actions/services: 
 
20-21: 
Provide staffing for support services and programming to include academic tutors 
Continue focus on utilizing data to determine student needs and the impact of actions on student success 
Continue to evolve the work of cross curricular assessments that allow students multiple pathways to demonstrate learning and 
understanding in Project Based or Work Based Learning formats 
Continue to look for ways to increase student engagement in curricular and co-curricular activities 
Provide intensive support for credit-deficient students, including online credit recovery options. 
Develop a means to track students during post program progress including success at a school they return to or success after graduation. 
Provide transition planning services in Court School, to include post-release support. 
Investigate options for adding CTE courses to the program 
 
21-22: 
Continue to engage students in empathy conversations and/or surveys to capture 'real time' data related to their experience in the school 
program. 
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Increased focus on and teacher professional development related to  increasing the relevance and utility value in all learning experiences. 
Provide targeted professional development around content support and strategies to meet students' needs. 
Work to increase the numbers of students experiencing CTE and work-based learning as an instructional strategy. 
Work to better communicate high expectations to families - consider implementation fo student-led conferences. 
District readmit metric - track both students meeting eligibility requirements and returning vs. students meeting requirements and choosing to 
stay. 
Continue increased efforts around SRJC dual enrollment and GED test preparation. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
1 Goal 1: All students will make progress toward achieving CCSS grade level standards, including low income, English 

Learners, Foster Youth and students with disabilities. 
 
         

 

An explanation of why the LEA has developed this goal. 
 

Students attending the SCOE Alternative Education program typically have not experienced success in a traditional school setting for a 
multitude of reasons.  It is our mission and responsibility to meet the needs of the students that enroll with us - academically as well as 
socially/emotionally, while providing differentiated levels of support to ensure their success. Due to the small numbers of students attending 
our schools and the varied enrollment periods, relying solely on Dashboard data is not an effective tool for evaluating student academic 
performance.  Local indicators and assessments were also used to inform this goal, as were measures related to teacher assignment, 
amount and quality of instructional materials and staff professional development. The strength and quality of our core program and services 
and our ability to effectively support and engage students will have a direct impact on student outcomes.  Increasing student engagement in 
the classroom for all students, including low-income, English learners, foster youth and  students with disabilities increases student 
achievement and decreases student off-task behavior.  The students that attend our programs struggle academically and behaviorally and 
will benefit from research based instructional practices implemented with fidelity by fully credentialed teachers. Combining these strategies 
with  a rigorous, relevant and coherent standards based curriculum emphasizing student voice, choice and agency serves to meet the needs 
of all students including low income, students with disabilities, English language learners, foster/homeless and adjudicated youth.         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

SBAC/CAASPP ELA 
and Mathematics 
score reports        

Due to the impacts of 
COVID, 
CAASPP/SBAC was 
not administered in 
the 2019-20 school 
year and reports are 
not yet available for 

The CAASPP 
assessment scores 
have not yet been 
released for the 2021-
22 school year. 
 
In the 2020-21 school 
year, data was 

  There will be a 30% 
(over baseline) 
increase of all long-
term students tested 
meeting or exceeding 
standards in English 
Language Arts and 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MeasuringandReportingResults
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

the 2020-21 school 
year. 
 
2019-20In the 2018-
19 school year 4.6 % 
of 7th and 8th grade 
Community School 
students met or 
exceeded standards 
in English Language 
Arts, as measured by 
the SBAC This 
represents a 4.6% 
increase. N=22 
(14% of 7th and 8th 
grade Community 
School students 
tested nearly met 
standards). 
 
In the 2018-19 school 
year 4.8% of 11th 
grade Community 
School students met 
or exceeded 
standards in English 
Language Arts This 
represents a 1.2% 
decrease. N=21 
(5% of 11th grade 
Community School 
students nearly met 
standards in English 
Language Arts). 
 

suppressed, due to 
the fact that fewer 
than 10 students 
tested. 
 

math, as measured by 
the SBAC. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

In the 2018-19 school 
year 4.4% of 7th and 
8th grade Community 
School students met 
or exceeded 
standards in 
mathematics, as 
measured by the 
SBAC. This 
represents a 4.4% 
increase. N=23 
(13% of 7th and 8th 
grade Community 
School students 
nearly met standards 
in mathematics). 
 
In the 2018-19 school 
year no 11th grade 
Community School 
students met or 
exceeded standards 
in mathematics, as 
measured by the 
SBAC. This 
represents no change. 
N=19 
(5% of 11th grade 
Community School 
students nearly met 
standards in 
mathematics). 
 
In the 2018-19 school 
year no 7th or 8th 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

grade Court School 
students met or 
exceeded standards 
in English Language 
Arts. This represents 
no change.. N=2 
(No 7th or 8th grade 
students nearly met 
standards). 
 
In the 2018-19 school 
year 11.8% of 11th 
grade Court School 
students met or 
exceeded standards 
in English Language 
Arts. This represents 
a 4.8% increase. 
N=17 
(6% of 11th grade 
students nearly met 
standards). 
 
In the 2018-19 school 
year no 7th or 8th 
grade Court School 
students met or 
exceeded standards 
in mathematics, as 
measured by the 
SBAC. This 
represents no change. 
N=2 
(No 7th or 8th grade 
Court School students 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

tested nearly met 
standards). 
 
In the 2018-19 school 
year no 11th grade 
Court School students 
met or exceeded 
standards in 
mathematics This 
represents no change. 
N=15 
(7% of 11th grade 
Court School students 
nearly met standards 
in mathematics). 
 
 

Scholastic Math 
Inventory (SMI) score 
reports 
 
Scholastic Reading 
Inventory (SRI) score 
reports 
 
2021-22: 
IXL diagnostic for 
Reading, Language 
Arts and Mathematics 
        

2020-21: 
No students scored at 
or above proficiency 
level on the SMI 
 
26.7% of all students 
scored at or above 
proficiency level on 
the SRI. (This 
represents an 11.7% 
increase). 
 
When looking at long 
term students (those 
enrolled for at least 90 
consecutive days) 
who scored at or 
above proficient, no 

21-22: 
IXL was introduced as 
a new diagnostic tool 
for this year. This will 
become new baseline 
for this metric 
 
Community School: 
 
Snapshot 1: 
16 students 
completed the 
diagnostic in Q1. 
None tested at or 
above grade level for 
overall Math, ELA or 
Reading.  One student 
tested a single grade 

  There will be a 30% 
increase (over 
baseline) of long term 
students scoring at or 
above 
proficiency/grade level 
on the IXL Reading 
diagnostic. 
 
There will be a 30% 
increase (over 
baseline) of long term 
students scoring at or 
above 
proficiency/grade level 
on the IXL Language 
Arts diagnostic. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

students improved at 
least one grade level. 
N=7. 
 
When looking at all 
long term students, 
13% improved at least 
one grade level. (This 
represents an 8% 
decrease over the 
previous year). 
 
22% of all 12th grade 
students tested 
achieved an SRI 
score of 1300 or 
above. (This 
represents a 14% 
increase over the 
previous year.the 
previous year). 
 

level below for ELA 
and two tested a 
single grade below for 
Reading. All other 
students (14) tested 
two or more grade 
levels below grade 
level. 
 
Snapshot 2: 
N=31 
At or above grade 
level for overall 
Math & EL = 0 
One grade level below 
for ELA = 3 
Two grade levels 
below for ELA = 3 
At grade level for 
Reading = 3 
One grade level below 
for Reading = 3 
Two grade levels 
below for Reading = 3 
One grade level below 
for Math = 0 
Two grade levels 
below for Math = 0 
All other students (14) 
tested two or more 
grade levels below 
grade level. 
 
Snapshot 3: 
N=32 

There will be a 30% 
increase (over 
baseline) of long term 
students scoring at or 
above 
proficiency/grade level 
on the IXL 
Mathematics 
diagnostic. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

 
At or above 
proficiency level for 
overall 
Math = 0 
At or above grade 
level for ELA = 1 
One grade level below 
for ELA = 0 
Two grade levels 
below for ELA = 4 
At grade level for 
Reading = 1 
One grade level below 
for Reading = 1 
Two grade levels 
below for Reading = 4 
One grade level below 
for Math = 0 
Two grade levels 
below for Math = 0 
All other students 
tested (28) two or 
more grade levels 
below grade level. 
 
Court School: 
 
Snapshot 1: 
13 students 
completed the 
diagnostic in Q1. 
None tested at or 
above proficiency 
level for overall Math, 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

ELA or Reading.  No 
students tested a 
single grade level 
below for Math and 
one tested a single 
grade below for both 
ELA and Reading. All 
other students (12) 
tested two or more 
grade levels below 
grade level. 
 
Snapshot 2: 
N=16 
At or above 
proficiency level for 
overall Math = 0 
One grade level below 
for Math = 0 
Above grade level for 
ELA = 1 
At grade level for ELA 
= 1 
One grade level below 
for ELA = 1 
Above grade level for 
Reading = 2 
One grade level below 
for Reading = 0 
All other students (12) 
tested two or more 
grade levels below 
grade level. 
 
Snapshot 3: 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

N=16 
At or above 
proficiency level for 
overall Math = 0 
One grade level below 
for Math = 0 
At grade level for ELA 
= 0 
One grade level below 
for ELA = 0 
Two grade levels 
below for ELA = 1 
At grade level for 
Reading = 1 
One grade level below 
for Reading = 0 
All other students (15) 
tested two or more 
grade levels below 
grade level. 
 
For 22-23 we will 
begin to calculate long 
term (90+days) 
student improvement 
on IXL. 
 

Teacher assignments 
as reported on SARC        

2019-20 SARC: 
 
Community: 
Appropriately 
Assigned: 100% 
Fully Credentialed: 
100% 

All teachers (100%) 
continue to be 
appropriately 
assigned and fully 
credentialed. 

  Community: 
Appropriately 
Assigned: 100% 
Fully Credentialed: 
100% 
Without Full 
Credential: 0% 
Vacant Positions: 0 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Without Full 
Credential: 0% 
Vacant Positions: 0 
Teachers of English 
Learners 
Misassignments: 0 
 
Court: 
Appropriately 
Assigned: 100% 
Fully Credentialed: 
100% 
Without Full 
Credential: 0% 
Vacant Positions: 0 
Teachers of English 
Learners 
Misassignments: 0 
 

Teachers of English 
Learners 
Misassignments: 0 
 
Court: 
Appropriately 
Assigned: 100% 
Fully Credentialed: 
100% 
Without Full 
Credential: 0% 
Vacant Positions: 0 
Teachers of English 
Learners 
Misassignments: 0 
 

CCSS aligned 
materials/resources        

2020-21: 
Teachers expanded 
their use of 
alternatives to 
traditional textbooks, 
more fully utilizing 
other available 
resources (i.e., web 
resources, digital 
textbooks, etc.). With 
the impact of COVID-
19 and the shift to 
distance learning, the 
need to utilize 
alternatives to 

Teachers continue to 
expand their use of 
alternatives to 
traditional textbooks 
by utilizing other 
resources and sharing 
these resources with 
each other. These 
resources are easily 
accessible in the 
Teacher Handbook, 
which teachers are 
able to access via the 
Google Drive. 

  Alternatives to 
traditional textbooks 
(i.e., web resources, 
digital textbooks, etc.) 
will be identified for all 
subject areas. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

traditional textbooks 
was increased. 
 

Professional 
Development 
participation/attendan
ce logs        

2020-21: 
100% of teachers 
participated in 
professional 
development related 
to implementation of 
21st century 
instructional 
strategies, including 
alternative methods of 
assessing student 
work and content 
mastery via 
department 
professional 
development. 
 

All teachers continue 
to participate in 
professional 
development related 
to implementation of 
21st century 
instructional strategies  
including alternative 
methods of assessing 
student work and 
content mastery via 
department 
professional 
development. 
 
Current year areas of 
focus included 
continuous 
improvement work – 
setting goals by 
identifying what 
matters most in our 
school program and 
then identifying what 
is working well and 
what barriers exist to 
achieving goals. A 
team from the 
department 
participated in the 
Rooster Fellowship – 
professional 

  100% of teachers will 
participate in 
professional 
development related 
to: 
 
Strategies to engage 
students and  families 
in addressing 
students' social-
emotional health 
 
The use of diagnostics 
and its practice in the 
classroom 
 
Training on tools that 
measure student 
Lexile and math 
fluency growth 
 
Strategies to support 
literacy and 
designated and 
integrated ELD 
 
Culturally responsive 
teaching and learning 
 
Best practices to 
increase critical 
thinking skills for all 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

development focused 
around student 
engagement and 
ensuring that both 
cognitive and social-
emotional 
engagement are 
equitably available to 
all of our students.  
Another area of focus 
included a book study 
of Street Data, a book 
that guides a 
conversation around 
rebuilding our 
education system 
from the student up – 
building school 
systems around the 
qualities and potential 
that students bring 
and relying less on 
standardized test 
data. Staff has also 
participated in training 
in the use of a new 
diagnostic tool (IXL). 
 

students in curricular 
areas 
 

Sufficiency of 
Instructional Materials 
Resolution        

2020-21: 
All students had 
access to their own 
copies of standards 
aligned instructional 
materials for use at 
school and at home, 

All students had 
access to their own 
copies of standards 
aligned instructional 
materials for use at 
school and at home, 
as reported in the 

  All students will have 
continued access to 
their own copies of 
standards aligned 
instructional materials 
for use at school and 
at home, as reported 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

as reported in the 
Sufficiency of 
Instructional Materials 
Resolution. 
 

Sufficiency of 
Instructional Materials 
Resolution in 
September 2021. 

in the Sufficiency of 
Instructional Materials 

Percentage of 
students who have 
passed AP exam: 
 
AP courses are not 
offered within the 
program but students 
have access to 
enrichment curriculum 
via junior college 
coursework. 
        

In the Summer. Fall 
and Spring semesters 
of the 2020-21 school 
year 9 students 
enrolled in SRJC 
courses. Of the 9, 6 
(66.6%) successfully 
completed at least 
one course. This 
represents 23.8% 
increase from the prior 
year. 

AP courses are not 
offered (students have 
access to this 
coursework through 
the Santa Rosa Junior 
College). 
 
A-G Completion 
Improvement Plan has 
been developed, 
which includes 
increasing access to 
A-G level coursework 
at SRJC and potential 
revision of courses to 
meet A-G 
requirements. 
 
In the Fall semester of 
2021-22, 1 student 
enrolled in SRJC 
classes. One student 
completed at least 
one course. 
 
For the Spring 
semester of 2021-22, 
4 students enrolled at 
SRJC and 3 
registered in classes. 

  No data available for 
this metric. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

All 3 completed at 
least one section of 
the course (GED 
preparation). 
 
In the Fall and Spring 
semesters of the 
2021-22 school year, 
5 students enrolled in 
SRJC courses. Of the 
5, 3 (60%) 
successfully 
completed at least 
one section of one 
course. This 
represents a 6% 
decrease from the 
prior year. 
 

Percentage of 
students who 
demonstrate 
preparedness on the 
Early Assessment 
Program: 
 
All 11th grade 
students participate in 
EAP by virtue of 
completing the 
Smarter Balanced 
Summative 
Assessments for 
English language 

Typically, 11th grade 
students have the 
opportunity to 
participate in EAP by 
virtue of completing 
the Smarter Balanced 
Summative 
Assessments for 
English language 
arts/literacy and 
mathematics. 
However, due to the 
impact of COVID-19, 
the administration of 
these assessments 
was suspended for 

The Smarter Balanced 
Summative 
Assessment scores 
have not yet been 
released for the 2021-
22 school year. 
 
In the 2020-21 school 
year, data was 
suppressed, due to 
the fact that fewer 
than 10 students 
tested. 
 

  30% of long-term 
students will 
demonstrate 
preparedness on the 
Early Assessment 
Program. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

arts/literacy and 
mathematics. 
        

the 2019-20 school 
year. Results are not 
yet available for the 
2020-21 school year. 

New metric: 
Student response to 
the YouthTruth survey 
question: 
 
My teachers give me 
assignments that help 
me to better 
understand the 
subject. 
        

New baseline 2021-
22: 
 
 
 
When surveyed, 71% 
of students agreed or 
strongly agreed that 
their teachers give 
them assignments 
that help them to 
better understand the 
subject. 
 

New metric   When surveyed, 80% 
of students will agree 
or strongly agree that 
their teachers give 
them assignments 
that help them to 
better understand the 
subject. 

New metric: 
YouthTruth academic 
challenge summary 
measure (this 
summary measure 
describes the degree 
to which students feel 
they are challenged 
by their coursework 
and teachers). 
        

New baseline 2021-
22: 
YouthTruth academic 
challenge summary 
measure (the degree 
to which students feel 
they are challneged 
by their coursework 
and teachers. 3.76 
mean out of 5.0 (48th 
percentile nationally). 
 

New metric   The mean score for 
the academic 
challenge summary 
measure (the degree 
to which students feel 
they are challenged 
by their coursework 
and teachers) will 
increase to 4.0 out of 
5. 

New metric: 
Teacher response to 
the the YouthTruth 
survey questions: 

New baseline 2021-
22: 
 
 

New metric   When surveyed, 75% 
of staff will agree or 
strongly agree that 
their professional 



 
 

2022-23 Local Control Accountability Plan for Sonoma County Office of Education Page 49 of 150 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

 
My professional 
development over the 
last year has proved 
me with teaching 
strategies to better 
meet my students' 
needs. 
 
 
My professional 
development over the 
last year has provided 
me with content 
support. 
        

 
When surveyed, 50% 
of staff agree or 
strongly agree that 
their professional 
development over the 
last year has provided 
them with teaching 
strategies to better 
meet their students' 
needs. 
 
When surveyed, 50% 
of staff agree or 
strongly agree that 
their professional 
development over the 
last year has provided 
them with content 
support. 
 

development over the 
last year has provided 
them with teaching 
strategies to better 
meet their students' 
needs. 
 
When surveyed, 75% 
of staff agree or 
strongly agree that 
their professional 
development over the 
last year has provided 
them with content 
support. 
 

 

Actions 
 
Action # Title Description Total Funds Contributing 

1.1 Staffing for Programs        1.1 Provide teachers and administrators that are fully credentialed in 
the subject areas and for all pupils they are serving,, including English 
learner, low income and students with disabilities.. 
 
 

$2,024,930.00 No      
X 
 

1.2 Professional Learning        1.2 Provide professional learning and support for school staff to 
include: 
 

$0.00 No      
X 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#actions
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Action # Title Description Total Funds Contributing 
• Strategies to engage students and families in addressing 

students' social-emotional health 
• Culturally responsive teaching and learning 
• The use of diagnostics and its practice in the classroom 
• Training on tools that measure student Lexile and math 

fluency growth 
• Instructional coach to support best first instruction 
• Coaching for implementation of ‘learning through interests’ 
• Strategies to support literacy and designated and integrated 

ELD 
• Best practices to increase critical thinking skills for all students 

in curricular areas 
• Targeted professional development around content support 

and strategies to meet students’ needs. 
 
 
 

1.3 Alternative/Cross 
Curricular 
Assessment        

1.3 Continue to evolve the work of cross curricular assessments that 
allow students multiple pathways to demonstrate learning and 
understanding in Project-Based Learning (PBL) or Work-Based 
Learning (WBL) formats 
 
 

$0.00 No      
X 
 

1.4 Specialist Services        1.4  Provide Resource Specialist teacher, School Psychologist, 
Speech-Language Pathologist and 
School Nurse services. 
 
 
 

$460,832.00 No      
X 
 

1.5 CCSS & ELD 
Instructional 
Materials and 
technology        

1.5  Select and purchase CCSS aligned instructional materials as 
needed to include alternatives to traditional textbooks(i.e., web 
resources, digital textbooks, etc.) prior to further consideration of 
purchasing hard-copy textbooks and/or print materials. Keep 
technology resources current and in good working order. Purchase 
ELD CCSS aligned instructional and support materials, as needed. 
 

$0.00 No      
X 
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Action # Title Description Total Funds Contributing 
 

1.6 Support Staff and 
Services        

1.6 Provide staffing for support services and programming including: 
intensive intervention teachers, academic tutors, behavior specialist 
services, school nurse services, social-emotional counseling, 
restorative resources services, community service case worker, and 
life skills curriculum. 
 
 

$484,480.00 Yes     
X 
 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

The following actions were implemented to make progress toward achievement of the goal of having all ll students make progress toward 
achieving CCSS grade level standards, including low income, English Learners, Foster Youth and students with disabilities.There were no 
substantive differences in planned actions and actual implementation of those actions. 
 
Fully credentialed administrators and teachers who are fully credentialed in the subject areas and for all pupils they are serving,, including 
English learner, low income and students with disabilities were provided. (1.1).  
 
Professional learning and support for school staff was offered, including: (1.2) 
 

• Strategies to engage students and families in addressing students' social-emotional health 
• Culturally responsive teaching and learning 
• The use of diagnostics and its practice in the classroom 
• Training on tools that measure student Lexile and math fluency growth 
• Instructional coach to support best first instruction 
• Strategies to support literacy and designated and integrated ELD 
• Best practices to increase critical thinking skills for all students in curricular areas 
• Targeted professional development around content support and strategies to meet students’ needs. 

 
Work related to cross curricular assessments that allow students multiple pathways to demonstrate learning and understanding in Project-
Based Learning (PBL) or Work-Based Learning (WBL) formats continued. (1.3) 
 
Resource Specialist teacher, School Psychologist, Speech-Language Pathologist and School Nurse services were provided. (1.4) 
 
State standard aligned instructional materials were purchased, as needed and included alternatives to traditional textbooks(i.e., web 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalAnalysis
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resources, digital textbooks, etc.). Discussion continued related to the need to continue to identify alternatives to traditional hard-copy 
textbooks and/or print materials. further consideration of purchasing hard-copy textbooks and/or print materials. Technology resources were 
kept current and in good working order. ELD standards aligned instructional and support materials were purchased, as needed. (1.5) 
 
Staffing for support services and programming was provided, including: intensive intervention teachers, academic tutors, behavior specialist 
services, school nurse services, social-emotional counseling, restorative resources services, community service case worker, and life skills 
curriculum. (1.6) 
 
Challenges: 
Due to declining enrollment we often do not have a large enough N size to receive data from standardized tests. However, we realize that 
work still needs to be done to insure that students are adequately prepared to take the CAASPP/SBAC assessments and that teachers are 
familiar with and utilizing all aspects of the test system (i.e., Practice Tests, Interim Assessments, Digital Library, etc.). Teachers will continue 
to be trained in administration of the test and classroom practice will be monitored to insure implementation/utilization of test tools and 
resources. Work will continue in the 2022-23 school year related the development and implementation of a balanced assessment system 
(diagnostic, formative, interim and summative). The IXL program was implemented this year as a diagnostic tool for reading, language arts 
and mathematics. Next steps will include working with the vendor in curating meaningful data from these assessments. Teachers will also be 
supported in more fully utilizing the program (beyond the diagnostic snapshots) with the students. Especially in the absence of standardized 
assessments, work needs to continue to ensure that local assessments are administered in a manner that leads to authentic test results. This 
includes the test setting/environment, frequency of administration and being mindful of test administration practices and timelines. There is 
an identified need for staff to participate in training related to test setting/environment, frequency of administration, test administration 
practices, timelines and the use of diagnostics and its practice in the classroom.  
 
The requirement for community service as part of expulsion rehabilitation plans and the related work of the community service caseworker 
were suspended with the shift to distance learning in March 2020. The community service hours requirement will be reinstated for the 2022-
23 school year, as will the contract for the community service caseworker.(1.1)  
 
There continues to be a need for academic intensive intervention services, social-emotional supports and counseling and enrichment 
activities for all students. Teacher direct instruction and support services should continue to be prioritized for students who exhibit learning 
loss due to distance learning and/or days lost of school due to the COVID-19 pandemic. We will continue to prioritize providing a high-quality 
instructional program by following best practices in the areas of: curriculum selection and instructional delivery models; assessment practices 
and policies, including local and statewide assessments; services to special populations, including students with disabilities, 
socioeconomically disadvantaged students, English Learners, homeless and foster youth; access and use of instructional technology and 
expanded learning opportunities. The services of intensive intervention teachers continued. Student attendance and academic performance 
of some students in this subgroup continues to be below desired levels. We will continue to look at our service delivery model and the types 
and level of support that students receive to determine how to increase effectiveness in this area.(1.2, 1.3, 1.6)  
 
Student perception data around academic challenge (as reported via YouthTruth survey) was examined and revealed that there is work to be 
done related to increasing the relevance and utility value in all learning experiences (in many cases/themes/questions, students reported not 
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feeling connected to what they’re learning and not feeling like it is useful to them).  
 
Targeted areas for staff PD around content support and strategies to meet students’ needs is another area that has been identified for follow 
up. 
Teacher Assignments (from the staff survey) 
When asked the question, 'Students are getting a high-quality education at this school', 58% of staff agree or strongly agree. 
When asked the question, 'My professional development over the last year has provided me with teaching strategies to better meet my 
students' needs' (falls within “Professional Development & Support” theme) - 50% of staff agree or strongly agree. 
When asked the question, 'My professional development over the last year has provided me with content support' (falls within “Professional 
Development & Support” theme) - 50% of staff agree or strongly agree. 
 
Successes: 
Professional development included work around design thinking - better understanding the student experience in our program, which 
included the framing of empathy interviews/questions for students. Professional development planning was more intentional, with a broad 
focus on increasing student engagement and improving instructional practice. Staff has reported that information/skills gained through 
department professional development has fostered deeper connections with students, greater empathy and increased student engagement 
in school.The development of alternative assessments is allowing students the opportunity to demonstrate their mastery of the curriculum in 
different ways. Additionally, this year a team from the department participated in the Rooster Fellowship – professional development focused 
around student engagement and ensuring that both cognitive and social-emotional engagement are equitably available to all of our students. 
Another area of focus included a book study of Street Data, a book that guides a conversation around rebuilding our education system from 
the student up – building school systems around the qualities and potential that students bring and relying less on standardized test data. 
(1.2 1.4). 
 
The services of intensive intervention teachers continued. We continue to see positive student progress for students who work with the 
intensive intervention teachers. Additionally, student engagement with these teachers remains high. (1.3) 
 
Partnerships and contracts with community based organizations continue to be strong and provide additional support services to all students. 
Overall, our students and families feel very supported by our program - relative to both academics and social-emotional supports. (1.6) 
 

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

There were no material differences between budgeted expenditures and estimated actual expenditures and/or planned percentages of 
improved services and estimated actual percentages of improved services.        
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An explanation of how effective the specific actions were in making progress toward the goal. 
 

The program was able to continue to provide teachers that are fully credentialed in the subject areas, and, for the pupils they are teaching. 
Staffing for support services and programming including intensive intervention teachers, behavior specialist services, social-emotional/mental 
health counseling, and life skills curriculum continued. 
 
Professional development was provided including: Teacher participation in department Learning Community meetings (which were guided in 
part by ESS staff) and other SCOE professional development opportunities. This included work around design thinking - better understanding 
the student experience in our program, which included the framing of empathy interviews/questions for students. Professional development 
planning was more intentional, with a broad focus on increasing student engagement and improving instructional practice. Staff has reported 
that the work over the years around Adverse Childhood Experiences, trauma-informed education and empathy conversations has fostered 
deeper connections with students, greater empathy and increased student engagement in school.The development of alternative 
assessments is allowing students the opportunity to demonstrate their mastery of the curriculum in different ways. Additionally, this year a 
team from the department participated in the Rooster Fellowship – professional development focused around student engagement and 
ensuring that both cognitive and social-emotional engagement are equitably available to all of our students. Another area of focus included a 
book study of Street Data, a book that guides a conversation around rebuilding our education system from the student up – building school 
systems around the qualities and potential that students bring and relying less on standardized test data. (1.2 1.4). 
 
The services of intensive intervention teachers continued. We continue to see positive student progress for students who work with the 
intensive intervention teachers. Additionally, student engagement with these teachers remains high. Student attendance and academic 
performance of some students in this subgroup continues to be below desired levels. We will continue to look at our service delivery model 
and the types and level of support that students receive to determine how to increase effectiveness in this area.  (1.3) 
 
Resource Specialist teacher, School Psychologist, Speech-Language Pathologist, School Nurse and mental health counselor services 
provided support for students with disabilities We continue to evaluate the effectiveness of various service delivery models in order to 
improve outcomes for this student population.  (1.5) 
 
Through the Learning Community meetings,conversations continued around  CCSS curriculum planning, specifically the continued 
development and implementation of alternative methods of assessment. These alternative assessments allow students the opportunity to 
demonstrate their mastery of the curriculum beyond traditional 'paper/pencil' tests. (1.6, 1.9). 
 
Teachers expanded their use of alternatives to traditional textbooks, more fully utilizing other available resources (i.e., web resources, digital 
textbooks, etc.). With the impact of COVID-19 and the shift to distance learning, the need to utilize alternatives to traditional textbooks was 
magnified. Steps taken this year include exploration of subject-specific digital curricular resources. (1.7) 
 
New teacher desktops and additional student Chromebooks have been purchased in the last two years.. Technology maintenance and 
support is ongoing. (1.8) 
 
Additional observations/reflections related to YouthTruth survey results: 
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Student perception data around academic challenge (as reported via YouthTruth survey) was examined and revealed that there is work to be 
done related to  increasing the relevance and utility value in all learning experiences (in many cases/themes/questions, students reported not 
feeling connected to what they’re learning and not feeling like it is useful to them). The highest rated question was , 'I can tell that my 
teachers understand the subjects that they are teaching'. The lowest-rated question was 'My teachers give me assignments that help me to 
better understand the subject'. (71% positive overall - percentage of students who agreed or strongly agreed). This data/information could 
possibly be a proxy measure to gauge mastery above and beyond/before SBAC 
 
There is also a potential identified need to close the gender gap (female students are, in general, reporting much lower than their male 
peers). 
 
The academic challenge summary measure describes the degree to which students feel they are challenged by their coursework and 
teachers.). 3.76 mean (out of 5.0) - 48th percentile nationally 
 
Targeted areas for staff PD around content support and strategies to meet students’ needs is another area that has been identified for follow 
up. 
Teacher Assignments  (from the staff survey) 
When asked the question, 'Students are getting a high-quality education at this school',  58% of staff agree or strongly agree. 
When asked the question, 'My professional development over the last year has provided me with teaching strategies to better meet my 
students' needs' (falls within “Professional Development & Support” theme) - 50% of staff agree or strongly agree. 
When asked the question, 'My professional development over the last year has provided me with content support' (falls within “Professional 
Development & Support” theme) - 50% of staff agree or strongly agree. 
        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

Review of the YouthTruth survey data led to the development of 3 additional metrics: 
 
Student response to the question: My teachers give me assignments that help me to better understand the subject. 
 
Student response to the YouthTruth academic challenge summary measure (this summary measure describes the degree to which students 
feel they are challenged by their coursework and teachers). 
 
Teacher response to the the YouthTruth survey question: My professional development over the last year has proved me with teaching 
strategies to better meet my students' needs. 
 
Teacher response to the the YouthTruth survey question: My professional development over the last year has provided me with content 
support. 
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A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
2  

Goal 2: Students will attend school because they feel engaged and connected to their learning 
 
         

 

An explanation of why the LEA has developed this goal. 
 

Student engagement and relationships are at the core of the work that we do. Engaging students in the learning process increases their 
attention and focus, motivates them to practice higher-level critical thinking skills, and promotes meaningful learning experiences. Although 
attendance rates in our Community School program were trending up prior to distance learning, rates fell dramatically during distance 
learning and the subsequent return to in-person learning. We know that our student population historically struggles with school attendance - 
improving attendance rates is an ongoing priority for us. Utilizing a case management approach, we work to identify barriers to school 
attendance and provide targeted intervention to address those barriers.  Increasing student engagement through relevant curriculum and 
research-based instructional practices in the classroom for all students, including low-income, English learners, foster youth and students 
with disabilities  increases student engagement, achievement and outcomes, up to and including high school graduation. Additional 
measures used to gauge student engagement include credit acquisition rates, junior college dual enrollment/course completion, CTE course 
completion/credit acquisition, graduation rate and student response to the YouthTruth survey. Combining a variety of strategies and 
interventions with a rigorous, relevant coherent standards-based curriculum emphasizing student voice, choice and agency serves to meet 
the needs of all students  including low-income, English learners, foster youth and students with disabilities         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Attendance rate        In the 19-20 school 
year (through quarter 
3 - prior to COVID), 
the Community 
School attendance 
rate in the seat time 
program was 75%. 
Attendance rates up 

In the 21-22 school 
year, the Community 
School attendance 
rate  (through quarter 
3,) in the seat time 
program was 54%. 
 

  Increase Community 
School attendance 
rate by 15% (over 
baseline) 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MeasuringandReportingResults
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

to the time of the 
COVID-19 impact 
were trending up. 
 
20-21: 
Due to the impacts of 
COVID and distance 
learning, Community 
School attendance 
rates dropped to 
53.7% by the end of 
the 20-21 school year. 
 

Cumulative 
attendance rate for 
the school year in the 
Community School 
seat time program 
was 56.4%.  This 
represents a 2.7% 
increase over the prior 
year. 
 

Chronic absenteeism 
rate        

Community School 
chronic absenteeism 
rate, as reported on 
the 2019 Dashboard, 
was 56%. This 
represents a 6.5% 
decrease over the 
previous year. Data is 
only reported for 
students in grades K-
8. This reflects data 
on 25 students. 
 
As a result of the 
statewide physical 
school closures that 
occurred in 
February/March 2020 
due to the COVID-19 
pandemic, the CDE 
determined that the 
2019–20 absenteeism 

Community School 
chronic absenteeism 
rate for the 2020-21 
school year, as 
reported in DataQuest 
was 87.3%. This 
reflects data on 55 
students. 
 
Chronic absenteeism 
rate for the 2021-22 
school year is not yet 
available. 
 

  Decrease Community 
School chronic 
absenteeism rate by 
15% (over baseline). 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

data are not valid and 
reliable for the 2019–
20 academic year; 
therefore, the CDE did 
not process that data 
and they it was not 
made available for 
public release. 
 

Graduation rate        Community School 
graduation rate was 
not reported on the 
2019 Dashboard, due 
to the low N size. 
Using the DASS 
formula calculator, the 
rate was 35.5% 
(N=31). This 
represents a 6.9% 
increase over the prior 
year. 
 
Using the same 
calculator, the rate for 
2020-21 was 47.1% 
(N=17). this 
represents a 16.1% 
increase over the prior 
year. 
 

Community School 
graduation rate is not 
reported on the 2022 
Dashboard. 
 
Using the DASS 
formula calculator, the 
rate was 30.4% (N=23 
12th grade students, 6 
graduates and 1 GED 
completer). This 
represents a 5.1% 
decrease over the 
prior year. 
 

  Increase  Community 
School graduation 
rate by 30% (over 
baseline) 

Credit acquisition data        2020-21: 
In the Community 
School Program 34% 
of students earned 10 

N= 9th-12th grade 
students enrolled the 
entire quarter. 
 

  Increase by 30% (over 
baseline)the number 
of students (those 
enrolled for the entire 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

or more credits in the 
first quarter, when 
enrolled for the entire 
quarter. This 
represents a 12% 
increase N=68. 
 
In the Community 
School Program 27% 
of students earned 10 
or more credits in the 
third quarter, when 
enrolled for the entire 
quarter. This 
represents a 9% 
increase N=56. 
 
Court School: 
Q1: 
Total enrollment = 39 
(1 student was in 8th 
grade and did not 
earn credits). 8 
students were 
enrolled for the entire 
quarter. 10 students 
9th-12th (21%) earned 
10 or more credits 
(both students 
enrolled for the full 
quarter and overall 
enrollment). N=38 
 
Q3: 

21-22 
Community School 
Q1: 
In the Community 
School Program 43 
students were 
enrolled throughout 
Q1. 30 students were 
enrolled for the entire 
quarter, all in 9th-12th 
grade.  5 students 
(16.7%) enrolled in 
the entire quarter 
earned 10 or more 
credits. N=30. This 
represents a 17.3% 
decrease over prior 
year. 
 
Q3: 
In the Community 
School Program 53 
students were 
enrolled throughout 
Q3. 38 students were 
enrolled for the 
entire quarter, 3 
students were in 8th 
grade and do not earn 
credits. 7 students 
(20%) enrolled in the 
entire quarter earned 
10 or more credits.  
N=35. This represents 

quarter) earning 10 or 
more credits in the 
first and third quarters. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Total enrollment = 44 
(3 students were in 
8th grade or below 
and did not earn 
credits). 3 students 
enrolled all of Q3 
 
9 students 9th-12th 
(22%) earned 10+ 
credits (both students 
enrolled for the full 
quarter and overall 
enrollment). N=41 
 

a 7% decrease over 
prior year. 
 
Court School 
Q1: 
In the Court School 
Program 41 students 
were enrolled 
throughout Q1. 2 
students were in 8th 
grade and do not earn 
credits. 7 students 
were enrolled for the 
entire quarter.  5 
students (71.4%) 
enrolled in the entire 
quarter earned 10 or 
more credits. N=7. 
This represents a 
50.4% increase over 
prior year. 
 
Q3: 
In the Court School 
Program 55 students 
were enrolled 
throughout Q3. 4 
students were in 7th 
or 8th grade and do 
not earn credits. 3 
students were 
enrolled for the entire 
quarter.  2 students 
(66.7%) enrolled in 
the entire quarter 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

earned 10 or more 
credits and one 
passed the GED. 
N=3. This represents 
a 44.7% increase over 
prior year. 
 

Santa Rosa Junior 
College course 
enrollment and online 
(i.e., Odysseyware) 
course offerings        

All students continue 
to be provided access 
to a broad course of 
study. All students will 
continue to be 
supported in enrolling 
in junior college 
classes and/or A-G 
coursework. 
 
In the Summer. Fall 
and Spring semesters 
of the 2020-21 school 
year 9 students 
enrolled in SRJC 
courses. Of the 9, 6 
(66.6%) successfully 
completed at least 
one course. This 
represents 23.8% 
increase from the prior 
year. 
 

In the Fall semester of 
2021-22, 1 student 
enrolled in SRJC 
classes. One student 
completed at least 
one course. 
 
For the Spring 
semester of 2021-22, 
4 students enrolled at 
SRJC and 3 
registered in classes. 
All 3 completed at 
least one section of 
the course (GED 
preparation). 
 
In the Fall and Spring 
semesters of the 
2021-22 school year 5 
students enrolled in 
SRJC courses. Of the 
5, 3 (60%) 
successfully 
completed at least 
one section of one 
course. This 
represents a 6% 

  Increase by 30% the 
number of students 
successfully 
completing SRJC 
coursework. 



 
 

2022-23 Local Control Accountability Plan for Sonoma County Office of Education Page 63 of 150 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

decrease from the 
prior year. 
 

CTE course 
offerings/site bell 
schedules        

Students in the 
Community School 
program continue to 
be provided access to 
CTE coursework. 10 
students were 
enrolled in CTE 
courses in the 2019-
20 school year. 9 of 
the 10 (90%) earned 
course credit. 
 
Fall - 5% of students 
completed 5 credits of 
Culinary Arts (N=59) 
 
Spring - 0% of 
students completed 5 
credits of Culinary 
Arts (N=50) 
 
Due to the impact of 
COVID-19, these 
classes were not held 
during the fourth 
quarter of the 2019-20 
school year or during 
the 2020-21 school 
year. 
 

21-22: 
12 students 
(undpulicated) were 
unrolled in CTE 
courses in the 2021-
22 school year. 10 of 
the 12 (83.3) earned 
course credit. This 
represents a 6.7% 
decrease over prior 
year. 
 
Fall semester = 10 
students enrolled in 
Culinary Arts, of the 
10, 6 received credit, 
ranging from 1.5 - 3 
credits. No students 
earned 5 credits. This 
represents a 5% 
decrease 
 
Spring semester = 4 
students enrolled in 
Culinary Arts, all 4 
received credit, 
ranging from .5 - 1.5 
credits. No students 
earned 5 credits. This 
represents no change. 
 

  Increase by 30% the 
number of students 
earning full semester 
credit (5 credits) for 
CTE classes. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Student district 
readmit rate.        

In the Fall of 2019, 
60.6% of students met 
criteria and were 
readmitted to district 
(N=30). This is new 
baseline data. 
 
In the Spring of 2020, 
85.7% of students met 
criteria and were 
readmitted to district 
(N=21). This is new 
baseline data. 
 
Due to the impact of 
COVID-19, these 
rates will next be 
reported for the 2021-
22 school year. 
 

In the Fall of 2021, 30 
students who had 
served their term of 
expulsion were 
eligible for review for 
district readmission. 
Of the 30, 15 self-
report no longer 
having the desire to 
return to district; 2 
students met criteria 
and were readmitted 
and 2 students 
completed graduation 
requirements. The 
remaining 11 students 
did not meet eligibility 
criteria to be 
considered for 
readmission to district. 
 
Spring 2022 readmit 
data is not yet 
available. 
 
Data collection for this 
metric will be revised 
to include data on 
students who meet 
criteria but choose not 
to return to district. 
This will become new 
baseline data. 
 

  Increase Fall 
readmission rates by 
15% over baseline. 
 
Increase Spring 
readmission rates by 
6% over baseline. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Middle school drop 
out rate- the 
percentage of pupils 
in grades 7 or 8 who 
stop coming to school 
and who do not enroll 
in another school.        

20/21 CALPADS 
report 1.12: 
Community: 
0% (0 students) 
 
Court: 
0% (0 students) 
 

Dropout rates for the 
2021-22 school year 
are not yet available. 

  Maintain rate of 0% 

High school drop out 
rate- the percentage 
of pupils in grades 9 - 
12  who stop coming 
to school and who do 
not enroll in another 
school.        

20/21 CALPADS 
report 15.1: 
Community: 
91.3% (21 students) 
 
Court: 
68.42% (13 students) 
 

Dropout rates for the 
2021-22 school year 
are not yet available. 

  Decrease high school 
drop out rates in the 
Community School 
program by 30% over 
baseline. 
 
Decrease high school 
drop out rates in the 
Court School program 
by 20% over baseline. 
 

New metric: 
 
Student response to 
the YouthTruth survey 
question: How many 
of your teachers 
connect what you're 
learning in the class 
with your life outside 
of school. 
        

New baseline 2021-
22: 
 
When responding to 
the YouthTruth survey 
question, How many 
of your teachers 
connect what you're 
learning. in the class 
with your life outside 
of school, 34% of 
students agreed or 
strongly agreed. 
 

New metric    
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

New metric: 
 
YouthTruth 
engagement summary 
measure (this 
summary measure 
describes the degree 
to which student 
perceive themselves 
as engaged with their 
school and their 
education. 
        

New baseline 2021-
22: 
 
YouthTruth 
engagement summary 
measure (this 
summary measure 
describes the degree 
to which student 
perceive themselves 
as engaged with their 
school and their 
education. 3.33 mean 
out of 5.0 (12th 
percent nationally). 
 

New metric    

New metric: 
 
Student response to 
the YouthTruth survey 
question: Have you 
ever seriously 
considered dropping 
out of high school? 
        

New baseline 2021-
22: 
 
When responding to 
the YouthTruth survey 
question, Have you 
ever seriously 
considered dropping 
out of high school?, 
34% overall said yes 
 
Top four reasons cited 
for considering 
dropping out of high 
school: 
 
(1) I didn't see how 
the work I was doing 
would help me in life. 

New metric    
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

(75% of students who 
said yes they had 
considered dropping 
out cited this as a 
reason) 
 
(2) I had fallen behind 
and felt like I couldn't 
catch up. (67% of 
students who said yes 
they had considered 
dropping out cited this 
as a reason) 
 
(3) I had personal 
problems at home. 
(67% of students who 
said yes they had 
considered dropping 
out cited this as a 
reason) 
 
(4) I needed to work 
and make money 
instead of spending 
most of my day in 
school. (58% of 
students who said yes 
they had considered 
dropping out cited this 
as a reason) 
 

New metric: 
 

New baseline: 
 

New metric    
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Student response to 
the YouthTruth survey 
question related to 
students experiencing 
high-quality career 
technical education 
and/or work-based 
learning. 
        

When responding to 
the YouthTruth 
survey, 38% of 
students said they had 
experienced high-
quality career 
technical and/or work-
based learning. 
 

 

Actions 
 
Action # Title Description Total Funds Contributing 

2.1 Career Technical 
Education personnel 
and materials        

2.1  Provide personnel and materials for Career Technical Education, 
opportunities for career exploration, education and work-based 
learning. Investigate options for adding CTE courses to the program 
 
 

$20,367.00 Yes     
X 
 

2.2 Student attendance 
and behavior 
incentives        

2.2  Provide student attendance and behavior incentives in the 
Community School program. Partner with Keeping Kids in School for 
targeted truancy intervention . Explore the possibility of bringing in 
guest speakers in which students can “see” themselves - who provide 
success stories, role models. Explore partnering with businesses for 
student incentives (i.e., lunch). 
 
 

$8,000.00 Yes     
X 
 

2.3 Life skills curriculum        2.3  Provide life skills curriculum to compliment the work of Career Ed 
Coordinator. 
 
 

$19,750.00 Yes     
X 
 

2.4 Social-emotional 
counseling services        

2.4  Provide social-emotional counseling services. 
 
 

$93,514.00 Yes     
X 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#actions
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Action # Title Description Total Funds Contributing 
2.5 Restorative 

Resources Contract        
2.5  Contract with Restorative Resources for restorative dialogues and 
conferences  Consider expansion of program to include restorative 
practice in the  classroom. 
 
 

$25,000.00 Yes     
X 
 

2.6 Teen Parent Program        2.6  Operate teen parent program, including onsite childcare and 
parenting education. 
 
 

$61,019.00 Yes     
X 
 

2.7 Bus passes        2.7  Provide bus passes for Community School students needing 
transportation assistance. 
 
 

$7,000.00 Yes     
X 
 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

The following actions were implemented to make progress toward achievement of the goal of having students attend school because they 
feel engaged and connected to their learning.There were no substantive differences in planned actions and actual implementation of those 
actions. 
 
Personnel and materials for Career Technical Education, opportunities for career exploration, education and work-based learning.were 
offered. (2.1) 
 
Student attendance and behavior incentives in the Community School program were provided. Partnership with Keeping Kids in School for 
targeted truancy intervention continued . Relatable guest speakers in which students can “see” themselves - who provided success stories 
and served role models made presentations to students. (2.2) 
 
Life skills curriculum to compliment the work of Career Ed Coordinator was offered through a contract with a community-based organization. 
(2.3). 
 
Social-emotional counseling services were expanded and provided through contract with SCOE's Behavioral Health department. (2.4) 
 
Restorative dialogues and conferences  continued through a contract with Restorative Resources . (2.5) 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalAnalysis
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The teen parent program continued to be operated, including onsite childcare and parenting education. (2.6) 
 
Bus passes were provided for Community School students needing transportation assistance. (2.7) 
 
Challenges: 
One very valuable tool we had access to this year was the YouthTruth survey. Student, staff and parent/family responses to the YouthTruth 
survey revealed a need to work to increase the number of students experiencing CTE and work-based learning as an instructional strategy. 
(2.1) 
 
Although gains in attendance rate were made in the 2018-19 school year and were trending even higher in the 2019-20 school year (through 
the third quarter) student attendance rates in the Community School program continue to be below desired levels. We experienced slight 
gains in attendance this year but much works still needs to be done to reach pre-pandemic rates. Evaluation of attendance incentives is 
ongoing and will be measured for impact. Collaboration with outside agencies and programs (i.e, Keeping Kids in School) has had some 
positive impact. We will continue to expand the case management model to more students to help improve attendance rates. It is expected 
that as attendance rates increase, the chronic absenteeism rate will decrease. We will continue to implement actions and services to 
increase student engagement in curricular and co-curricular activities, with the belief that increased student engagement will lead to 
increased attendance rates. (2.1) 
 
Credit Acquisition: 
Community School credit acquisition rates are below desired levels. In the 2021-22 school year there was a 17% decrease (over prior year) 
in the number of students earning 10 or more credits in the first quarter (when enrolled for the entire quarter) and a 4% decrease in the 
number of students earning 10 or more credits in the third quarter. Fewer than 25% of students are reaching the credit acquisition target. It is 
hoped that continued implementation of student engagement strategies and intensive academic support will positively impact these rates. 
 
Graduation Rate: 
Using the DASS formula calculator, our graduation rate for this year was 30.4% (N=23 12th grade students, 6 graduates and 1 GED 
completer). Despite this increase, the graduation rate is below desired levels. We will continue a 'deeper dive' into this data and develop 
strategies to better support credit-deficient students. There is also an identified need to develop a means to track students during post 
program progress - this includes success after graduation. 
 
 
Successes: 
YouthTruth student survey results revealed that students who said they have experienced high-quality career technical education and/or 
work-based learning reported  significantly higher levels of engagement, academic challenge, relationships, college & career readiness and 
emotional & mental health then their peers). (2.1) 
 
SRJC Dual Enrollment: 
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We experienced some increases with student completion of junior college courses, even in the face of distance learning. In the Fall and 
Spring semesters of the 2021-22 school year 4 students enrolled in SRJC courses. Of the 4, 3 (75%) successfully completed at least one 
section of one course. This represents a 9% increase from the prior year. Ongoing improvement in this area will assist with our efforts to 
better support credit deficient students and to increase the college-going rate. 
 
Partnerships:  Partnerships and contracts with community based organizations continue to be strong and provide additional support services 
to all students. As reported on the YouthTruth survey, our students and families feel very supported by our program overall - relative to both 
academics and social-emotional supports. (2.3, 2.5) 
 
We are experiencing some success with offering more robust GED preparation and testing support. This provides the opportunity to continue 
to serve students who may have otherwise dropped out. 
        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

There were no material differences between budged expenditures and estimated actual expenditures and/or planned percentages of 
improved services and estimated actual percentages of improved services.        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

These actions and services seem to have had positive effect in increasing student engagement, as measured by student survey. Moving into 
the 2019-20 school year, we changed our practice for identifying 12th grade students based on credits acquired by start of grade 12. We 
believe this, combined with increased supports for 12th graders, were contributing factors to the slight increase in graduation rate. (2.4) 
 
Behavior Specialist services were available and were utilized for students who qualify for Education Related Mental Health Services 
(ERMHS). Students in the Community School program continue to be provided with incentives for positive behavior. (via the "Behavior Buck" 
program) - students respond positively to the incentives. (2.1) 
 
The Career Education Coordinator provides a wide variety of 'value added' activities and experiences for students including: off- campus job 
shadows (pre COVID), junior college (SRJC) and other training venue visits, and on campus events and/or presentations;. Ongoing 
evaluation and monitoring will help to insure that offerings are high interest and relevant to our student population. In-person presentations 
and activities resumed on a small scale this school year. (2.2) 
 
Career Technical Education (CTE) course offerings continue to have a positive impact on student engagement, as evidenced by student 
YouthTruth survey response. Students who said they have experienced high quality CTE and/or work-based learning reported significantly 
higher levels of engagement, academic challenge, relationships, college & career readiness and emotional & mental health than their peers. 
However, when surveyed, only 39% of students reported that they had experienced high-quality career technical education (CTE) and/or 
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work-based learning. We will work to increase the number of students experiencing CTE and work-based learning as an instructional strategy 
Through the WASC process, there is a recommendation to explore ways to increase the number of CTE course offerings. (2.3) 
 
Community School attendance rates increased slightly this year after a significant dip during distance learning. We will continue to review 
and revise incentives and interventions to maximize impact and provide intensive supports to students as they recover from multiple years of 
trauma. The Keeping Kids in School program has had positive impact with some of the students identified for intervention. Additionally, KKIS 
staff partners with staff at Amarosa to enhance the attendance incentive program. The KKIS case manager was increased to full-time this 
year to increase supports to students and families experiencing school attendance issues. (2.4) 
 
Collaboration with The Center for provision of a life skills class seems to be well received by students and will continue to be monitored to 
insure that offerings are high interest and relevant to our student population. These services resumed in person this school year. (2.5) 
 
This year we were able to hire a full-time Mental Health Counseling Specialist through SCOE's Behavioral Health department. This staff 
member worked well with our student population and services were well received by students (2.6) 
 
Restorative dialogue groups have been well received by some students. We will continue to work to insure that they are having a meaningful 
impact on student outcomes. Restorative conferences for students returning to district (when held) have been highly successful. Restorative 
dialogue circles resumed in person this school year. (2.7) 
 
Services to teen parents and high quality childcare have a positive impact on outcomes for some students and their children. TWe continue 
to collaborate with Teen Parent Connections to develop strategies to better support this student population. Parenting classes for teen 
parents resumed in person this school year. (2.8) 
 
Provision of bus passes seems to increase the attendance rates of some students, although fewer students accessed this service this year. 
We will continue to monitor the impact of this actions/service. (2.9) 
 
Additional reflections from this year's YouthTruth survey related to this goal: 
Engagement (this summary measure describes the degree to which students perceive themselves as engaged with their school and their 
education)  3.33 mean (out of 5.0)/12th percentile nationally. 
 
Connected to Learning/Relationships 
When students were asked the question, 'How many of your teachers connect what you’re learning in class with your life outside of school?', 
34% overall agreed or strongly agreed (44% boy/man vs. 33% girl/woman) 
 
Drop-Out 
When students were asked the question, 'Have you ever seriously considered dropping out of high school?' 34% overall said yes (31% 
boy/man said yes vs. 42% girl/woman) 
Top four reasons cited for considering dropping out of high school 
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(1) I didn't see how the work I was doing would help me in life. (75% of students who said yes they had considered dropping out cited this as 
a reason) 
(2) I had fallen behind and felt like I couldn't catch up. (67% of students who said yes they had considered dropping out cited this as a 
reason) 
(3) I had personal problems at home. (67% of students who said yes they had considered dropping out cited this as a reason) 
(4) I needed to work and make money instead of spending most of my day in school. (58% of students who said yes they had considered 
dropping out cited this as a reason) 
        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

Reflection on the YouthTruth survey data led to the addition of 4 new metrics: 
 
Student response to the YouthTruth survey question: How many of your teachers connect what you're learning in the class with your life 
outside of school. 
 
YouthTruth engagement summary measure (this summary measure describes the degree to which student perceive themselves as engaged 
with their school and their education. 
 
Student response to the YouthTruth survey question: Have you ever seriously considered dropping out of high school? 
 
Student response to the YouthTruth survey question: Have you ever seriously considered dropping out of high school? 
        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
 



 
 

2022-23 Local Control Accountability Plan for Sonoma County Office of Education Page 74 of 150 

Goals and Actions 
 
Goal 
 

Goal # Description 
3  

Goal 3: Students need to feel safe and secure with themselves and the school environment in order to be successful in 
school 
 
         

 

An explanation of why the LEA has developed this goal. 
 

Student outcomes improve when they have access to challenging, relevant and engaging experiences at school. Students also need to know 
that the school environment is a safe, caring, culturally competent and responsive environment. An academically challenging yet supportive 
environment boosts both student learning and coping abilities. High-stress environments in which students feel chronically unsafe and 
uncared for make it physically and emotionally harder for them to learn and more likely for them to act out or drop out. Students learn better 
when they feel safe and we know that relationships with caring adults provides the foundation for that feeling of safety. We use multiple 
measures to gauge students' sense of safety at school, the traditional method being suspension rate. We have made significant strides in 
reducing our rate of off-campus suspension. Being mindful of and building on the work that led to that improvement will help to maintain 
those gains. Student voice and choice is key to understanding how students feel about school climate and culture - we will continue to utilize 
the survey tools we have to monitor this. Recent survey results indicate student highest rated themes as relationships and culture. We feel 
this is an area of strength for us but realize that the work needs to be ongoing to maintain the progress we have made in this area. We will 
continue to measure, evaluate, monitor and provide the necessary interventions and supports to meet the needs of all students including low 
income, students with special needs, English language learners, foster/homeless and adjudicated youth to provide the with a school 
environment that they perceive as safe and secure. Through the actions described below, we hope to increase students sense and report 
of:feeling high levels of:  school connectedness,caring relationships with adults in school, high expectations from adults at school and 
meaningful participation in school. We would also like to see increased numbers of students reporting engagement, culture and academic 
rigor and college & career readiness as being what they like most about their school, When students perceive the school environment as 
safe, caring, culturally competent and responsive, outcomes (decreased suspension rate, increased attendance rates, decreased dropout 
rates, increased graduation rates, etc.) will improve.         

 

Measuring and Reporting Results 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MeasuringandReportingResults
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Suspension rate 
calculation        

As reported on the 
2019 DASS 
(Dashboard 
Alternative School 
Status) the 
Community School 
suspension rate 9.8%. 
This represents a 
26.1% decrease from 
the prior year. N=153 
(which represents 
cumulative 
enrollment). 

Community School 
suspension rate for 
21-22 is 3.8% (3 
suspensions). This 
represents a 6% 
decrease from 2019. 
N=80 (which 
represents cumulative 
enrollment). 

  Reduce Community 
School suspension 
rate by 6% (over 
baseline). 

YouthTruth Survey        Students participated 
in the YouthTruth 
survey in January of 
2021. Key measures 
in this survey include 
Engagement, 
Academic Challenge, 
Relationships, Culture 
and Belonging & Peer 
Collaboration. 
 
 
 
48% of students 
reported relationships 
as being what they 
like most about their 
school (compared with 
27% for a typical 
YouthTruth school) 
 
 

Students participated 
in the YouthTruth 
survey in January of 
2022 (82% response 
rate). Key measures 
in this survey include 
Engagement, 
Academic Challenge, 
Relationships, Culture 
and Belonging & Peer 
Collaboration. 
 
 
36% of students 
reported relationships 
as being what they 
like most about their 
school (compared with 
30% for a typical 
YouthTruth school 
and 35% for a typical 
Sonoma Co school). 

  CHKS: 
Increase by 30% the 
number of Community 
School students 
reporting having high 
levels of school 
connectedness 
 
Increase by 15% the 
number of Community 
School students 
reporting having high 
levels of caring 
relationships with 
adults in school. 
 
Increase by 9% the 
number of of 
Community School 
students reporting 
having high levels of 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

 
 
17% of students 
reported engagement 
as being what they 
like most about their 
school (compared with 
11% for a typical 
YouthTruth school) 
 
 
 
 
10% of students 
reported culture as 
being what they like 
most about their 
school (compared with 
5% for a typical 
YouthTruth school) 
 
 
 
 
0% of students 
reported academic 
rigor as being what 
they like most about 
their school 
(compared with 8% for 
a typical YouthTruth 
school) 
 
 
 

This represents a 12% 
decrease from prior 
year. 
 
 
28% of students 
reported engagement 
as being what they 
like most about their 
school (compared with 
7% for a typical 
YouthTruth school 
and 6% for a typical 
Sonoma Co school). 
This represents an 
11% increase over 
prior year. 
 
 
14% of students 
reported culture as 
being what they like 
most about their 
school (compared with 
9% for a typical 
YouthTruth school 
and 9% for a typical 
Sonoma Co school). 
This represents a 4% 
increase over prior 
year. 
 
 
0% of students 
reported academic 

high expectations 
from adults at school. 
 
Increase by 30% the 
number of Community 
School students 
reporting having high 
levels of meaningful 
participation in school. 
 
YouthTruth: 
 
Increase by 6% the 
number of students 
reporting relationships 
as being what they 
like most about their 
school 
 
Increase by 6% the 
number of students  
reporting engagement 
as being what they 
like most about their 
school 
 
Increase by 6% the 
number of students  
reporting culture as 
being what they like 
most about their 
school (compared with 
5% for a typical 
YouthTruth school) 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

 
0% of students 
reported college & 
career readiness as 
being what they like 
most about their 
school (compared with 
12% for a typical 
YouthTruth school) 
 

challenge as being 
what they like most 
about their school 
(compared with 8% for 
a typical YouthTruth 
school and 6% for a 
typical Sonoma Co 
school). This 
represents no change 
over prior year. 
 
 
6% of students 
reported college & 
career readiness as 
being what they like 
most about their 
school (compared with 
14% for a typical 
YouthTruth school 
and 14% for a typical 
Sonoma Co school). 
This represents a 6% 
increase over prior 
year. 
 

Increase by 15% the 
number of students  
reporting academic 
rigor as being what 
they like most about 
their school 
(compared with 8% for 
a typical YouthTruth 
school) 
 
Increase by 15% the 
number of students 
reporting college & 
career readiness as 
being what they like 
most about their 
school 
 

Facility Inspection 
Tool (FIT) report        

In the 2019-20 school 
year 100% of facilities 
were reported in good 
repair, as reported on 
the FIT. 

In the 2020-21 school 
year 100% of facilities 
were reported in good 
repair, as reported on 
the FIT. The report 
has not yet been 
completed for the 
2021-22 school year. 

  100% of facilities will 
be reported in good 
repair, as reported on 
the FIT. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Expulsion 
NA: Expulsion is not 
applicable to our 
program. 
        

Metric not applicable 
to our program. 

Metric not applicable 
to our program. 

  Metric not applicable 
to our program. 

New metric: 
 
Student response to 
the YouthTruth survey 
question: Discipline in 
this school is fair. 
        

New baseline 2021-
22: 
 
When responding to 
the YouthTruth survey 
question: Discipline in 
this school is fair, 59% 
of students agreed or 
strongly agreed. 
 

    

New metric: 
 
Student response to 
the YouthTruth survey 
question: I feel safe 
from harm at school. 
        

New baseline 2021-
22: 
 
76% of students 
reported feeling safe 
from harm at school, 
based on YouthTruth 
survey response. 
 

    

 

Actions 
 
Action # Title Description Total Funds Contributing 

3.1 Collaboration with 
Community Partners        

3.1  Create intentional collaboration with community partners by 
continuing existing contracts with community based organizations and 
agencies. Consider expansion of contracts to include community 
service graduation requirement. 
 
 

$20,000.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
3.2 Relationship Building        3.2  Promote and establish healthy relationships between adults and 

students continuing to expand on school/community building events . 
 
 

$0.00 Yes     
X 
 

3.3 Academic Counseling        3.3  Provide academic counseling focused on a case management 
system. Provide intensive support for credit-deficient students, 
including online credit recovery options. Utilize system for tracking 
students post program progress including success at a school they 
return to or success after graduation. Provide transition planning 
services in Court School, to include post-release support. 
 
 

$0.00 Yes     
X 
 

3.4 Culturally Appropriate 
Structure and 
Support        

3.4  Provide culturally appropriate structure and support that include 
provision of bilingual services. Continue conversation with agencies 
related to parent/family engagement strategies. 
 
 

$0.00 Yes     
X 
 

3.5 Social-Emotional 
Counseling        

3.5  Provide social-emotional counseling services to students and 
families. 
 
 

$0.00 Yes     
X 
 

3.6 Facilities        3.6  Provide safe school facilities by continuing to maintain school 
facilities in good repair. 
 
 

$85,845.00 No      
X 
 

3.7 Restorative Practice        3.7  Utilize restorative justice principles through contract with 
Restorative Resources. Continue conversation regarding possible 
expansion of program to include restorative practice in the classroom. 
 
 

$0.00 Yes     
X 
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Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

The following actions were implemented to make progress toward achievement of the goal of supporting students in feeling safe and secure 
with themselves and the school environment in order to be successful in school.There were no substantive differences in planned actions 
and actual implementation of those actions. 
 
Collaboration with community partners was implemented though continuation of existing contracts with community based organizations and 
agencies. Expansion of contracts to include a community service graduation requirement was further explored. Community service activities 
have been suspended since the onset of the COVID-19 pandemic but we are hopeful those will resume in the 2022-23 school year. (3.1) 
 
Healthy relationships between adults and students were promoted and fostered by continuing to expand on school/community building 
events  In-person events have been largely curtailed during the COVID-19 pandemic but events have been modified to still allow for 
meaningful engagement. (3.2) 
 
Academic counseling focused on a case management system was provided and expanded with the addition of a second school counseling 
position. Intensive support was provided for credit-deficient students, including online credit recovery options. A system for tracking students 
post program progress including success at a school they return to or success after graduation was developed and implemented. Transition 
planning services in Court School, to include post-release support were provided. (3.3) 
 
Culturally appropriate structure and support that include provision of bilingual services was provided - the need for this has increased as we 
returned to full-time, in-person school. Conversation with agencies related to parent/family engagement strategies were ongoing. (3.4) 
 
Social-emotional counseling services to students and families was provided and expanded to include the development of a Wellness Center 
at one of the community school sites. (3.5) 
 
Safe school facilities were provided by continuing to maintain school facilities in good repair, in collaboration with SCOE's Maintenance, 
Facilities and Operations Department. (3.6) 
 
Restorative justice principles through contract with Restorative Resources were implemented, to include weekly restorative dialogue sessions 
with students at the community school sites.. (3.6) 
 
Challenges: 
Collaboration with community partners was implemented though continuation of existing contracts with community based organizations and 
agencies. Expansion of contracts to include a community service graduation requirement was further explored additional steps toward 
implementation still need to be taken. Community service activities have been suspended since the onset of the COVID-19 pandemic but we 
are hopeful those will resume in the 2022-23 school year. (3.1) 
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Successes: 
Collaboration with Community Partners: 
Partnerships:  Partnerships and contracts with community based organizations continue to be strong and provide additional support services 
to all students. As reported in the YouthTruth survey, our students and families overall feel very supported by our program - relative to both 
academics and social-emotional supports. (3.1) 
 
Relationship Building: 
In January 2022 the YouthTruth survey was administered to Community School students to better understand their perceptions of the school. 
Areas of strength, per student report, include: 
36% of students reported relationships as being what they like most about their school (compared with 30% for a typical YouthTruth school) 
28% of students reported engagement as being what they like most about their school (compared with 7% for a typical YouthTruth school) 
14% of students reported culture as being what they like most about their school (compared with 9% for a typical YouthTruth school) 
 
Suspension Rate: 
Our suspension rate continues to decrease, as we intensify our efforts around building stronger relationships, engagement and school 
community. The Community School suspension rate for 21-22 was 3.8% (3 suspensions). This represents a 6% decrease from 2019. N=80 
(which represents cumulative enrollment). 
        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

There were no material differences between budgeted expenditures and estimated actual expenditures and/or planned percentages of 
improved services and estimated actual percentages of improved services.        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

The impact of services provided by community-based organizations on student outcomes will continue to be monitored. Overall,services 
seem to have a positive impact, particularly as it relates to school-community building. Additionally, the services the community-based 
organizations provide assist students in meeting requirements for readmission to district. Life skills and parenting classes resumed in person 
this year, as did restorative dialogue circles.  (3.1) 
 
Healthy relationships between adults and students is promoted via school/community building events. Teacher professional development has 
helped to strengthen healthy relationships between adults and students. These strong, healthy relationships helped to ease the transition to 
distance learning and the subsequent pivots to hybrid learning and return to full-time, in-person instruction this school year. Parent outreach 
continues, using a variety of modalities including phone calls, email, Zoom meetings, parent survey and website updates. (3.2) 
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Academic counseling services are provided to all students in the program. The academic counselors assist students with the development of 
academic and graduation plans and assist with addressing barriers to positive school outcomes. Student relationships are strong and this 
service provides much needed support and guidance to students.  (3.3) 
 
Culturally appropriate structure and support that include provision of bilingual services was provided . Expansion of agency contracts to 
include work with parents/families has been discussed but not yet been fully implemented.Parent/family engagement is a component of the 
Keeping Kids in School (KKIS) program and this case management position was increased to full-time this year. Current counseling services 
are  thought to be contributing to increased student engagement and sense of connectedness, as evidenced by YouthTruth survey results. 
 
Mental health/social-emotional counseling services were provided and counselors were able to establish and maintain positive relationships 
with students. Counseling services assist students with addressing barriers to school success and provide support in dealing with personal 
issues that might impact their ability to be fully 'present' at school.Through a contract with SCOE's Behavioral Health Department we were 
able to hire a full-time mental health counseling specialist. this school year (3.5) 
 
The department continues to have a good working relationship with the SCOE Maintenance Department. Facilities are consistently 
maintained in good repair. Deferred maintenance projects will continue in the Summer of 2022. (3.6) 
 
Restorative dialogue groups have been well received by some students. We will continue to work to insure that they are having a meaningful 
impact on outcomes These dialogue groups resumed in person this school year. (3.7). 
 
YouthTruth survey results related to this goal include: 
Discipline (falls within the “Culture” theme) 
When responding to the prompt, 'Discipline in this school is fair', 59% of students responding overall agreed or strongly agreed (62% 
boy/man said yes vs. 50% girl/woman). 
When responding to the prompt, 'Discipline in this school is fair', 74% of staff agreed or strongly agreed (versus 59% of students) 
 
Safe & Secure 
Bullying - 78% of staff agree or strongly agree that students are safe from bullying at my school. 3% of students report being bullied or 
harassed during this school year. 
Safety - 89% of staff feel safe from harm while at school. (1 in 10 do not feel safe). 76% of students feel safe from harm while at school. (1 in 
4 do not feel safe) 
        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

Reflection on the YouthTruth survey data led to the addition of 4 new metrics: 
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Student response to the YouthTruth survey question: Discipline in this school is fair. 
 
Student response to the YouthTruth survey question: I feel safe from harm at school. 
        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
4  

Goal 4: All English learners will progress in their development of English language proficiency, as measured by students 
progress on the ELPAC and reclassification rates. 
 
         

 

An explanation of why the LEA has developed this goal. 
 

SCOE Alternative Education is committed to serving all students in our school community and ensuring successful support along their 
educational experience.  Serving our English Learner students (ELs) has been identified as a continued area of focused attention, 
specifically, further developing systems of support for students to make progress toward English proficiency and meet program standards to 
be reclassified as fully English proficient. In addition to helping our ELs acquire academic literacy, we are preparing them to navigate college, 
the job market and to become global citizens. A Multi-Tiered Systems of Supports (MTSS) model is used with English Learners to identify 
student instructional needs, continually monitor student progress, and provide evidence-based interventions. The progress of English 
Learners is monitored and includes review of students who are Long Term English Learners or who are at “at risk” of becoming Long Term 
English Learners. This goal was identified for continued focused attention based on review of assessment and reclassification data, 
academic progress of our English Language Learners and parent feedback.         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Percentage of EL 
pupils who make 
progress toward 
English proficiency as 
measured by the 
ELPAC.        

For the 2020-21 
school year in order to 
protect student 
privacy, data was 
suppressed because 
10 or fewer students 
tested. 
 
2019–20 results are 
not available due to 

Community 
The summative 
ELPAC was 
administered to 61.5% 
(8 of 13) of English 
learners. Scores are 
as follows: 
 
Level 1 – 12.5% 
 

  Increase by 15% the 
numbers of long-term 
students moving from 
Level 3/Moderately 
Developed to  Level 
4/Well Developed on 
the ELPAC 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

the suspension of 
testing as a result of 
the novel coronavirus 
disease 2019 
(COVID-19). 
 
ELPAC results from 
the 2018-19 
administration, as 
reported on 
DataQuest, are as 
follows for Court 
School: 
63.64% of students 
scored at Level 4/Well 
Developed, 27.27% 
scored at Level 
3/Moderately 
Developed, 0% of 
students scored at 
Level 2/Somewhat 
Developed and 9.09% 
of students scored at 
Beginning Stage. This 
represents data on 11 
students. 
 
ELPAC results from 
the 2018-19 
administration, as 
reported on 
DataQuest, are as 
follows for Community 
School: 

Level 2 – 37.5% 
 
Level 3 – 37.5% 
 
Level 4 – 12.5% 
 
16.6% percent  (1 
student) of long-term 
students (6 total long-
term) moved from 
Level 3 to Level 4 
 
 
 
Court 
The summative 
ELPAC was 
administered to 100% 
(2 of 2) of English 
learners. Scores are 
as follows: 
 
Level 3 – 50% 
 
Level 4 – 50% 
 
50% percent  (1 
student) of long-term 
students (2 total long-
term) moved from 
Level 2 to Level 4. 
This student had 
scored at level 3 in 
prior years. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

18.75% of students 
scored at Level 4/Well 
Developed, 50% 
scored at Level 
3/Moderately 
Developed, 25% of 
students scored at 
Level 2/Somewhat 
Developed and 6.25% 
of students scored at 
Beginning Stage. This 
represents data on 16 
students. 
 

50% percent of long-
term students (1 of 2) 
moved from Level 2 to 
Level 4 
 

Percentage of English 
Learners who meet 
the SCOE standards 
to be redesignated as 
Fluent English 
Proficient.        

Per Dataquest, 0 
students were 
reclassified as fully 
English proficient in 
2019-20. However, 2 
students from the 
2019-20 school year 
were reclassified 
during the extended 
window provided in 
the Fall of 2020. This 
represents 9% of all 
EL students.N=22 
 
In 2018-19, 5 students 
were reclassified as 
Fully English 
Proficient. N=21 The 
Dataquest calculated 
rate is 13.5%. 
 

1 Community School 
student was 
reclassified as fully 
English proficient 
during the 2021-22 
school year. This 
represents 6.6% of all 
EL students. N=15 

  Increase by 9% the 
number of Community 
School English 
Learners being 
reclassified as Fully 
English Proficient. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Training and 
professional 
development related 
to best practices in 
Designated and 
Integrated English 
Language 
Development 
programs.        

New baseline: 100% 
of staff will participate 
in professional 
development related 
to Integrated and 
Designated ELD. 

100% of ELD staff 
have participated in 
professional 
development related 
to Integrated and 
Designated ELD. 
 
Consortium members 
were provided with a 
supplemental 
professional 
development series 
focused on integrated 
and designated ELD. 
 

  100% of staff will 
participate in 
professional 
development related 
to Integrated and 
Designated ELD. 

 

Actions 
 
Action # Title Description Total Funds Contributing 

4.1 English Language 
Development 
Instruction        

4.1  Provide English Language Development (ELD) teacher to provide 
English Language Development instruction and support, including 
administration of the ELPAC. 
 
 

$0.00 No      
English Language Learners 

 

4.2 Student progress 
toward English 
language proficiency.        

4.2 Measure and monitor student progress toward EL proficiency. 
Strengthen system for monitoring and reclassification of English 
Learner students. 
 
 

$0.00 No      
English Language Learners 

 

4.3 Staff professional 
development related 
to English Language 
Development.        

4.3 Provide access to relevant training and professional development 
related to best practices in Designated and Integrated English 
Language Development programs. 
 
 

$0.00 No      
Englsih Language Learners 
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Action # Title Description Total Funds Contributing 
4.4 English Language 

Development 
Intensive Intervention 
and Support        

4.4 Provide English Language Development (ELD) intensive 
intervention teacher to provide additional  instruction and support to 
EL students and provide coaching to ELD teacher. 
 
 

$0.00 Yes     
X 
 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

The following actions were implemented to make progress toward achievement of the goal ensuring that all English learners will progress in 
their development of English language proficiency, as measured by students progress on the ELPAC and reclassification rates. There were 
no substantive differences in planned actions and actual implementation of those actions. 
 
An English Language Development (ELD) teacher was provided to provide English Language Development instruction and support, including 
administration of the ELPAC. (4.1) 
 
Student progress toward EL proficiency was measured and monitored, through review of available data. The system for monitoring and 
reclassification of English Learner students was strengthened and implemented. (4.2) 
 
Staff participated in  training and professional development related to best practices in Designated and Integrated English Language 
Development programs. (4.3) 
 
Staffing for an English Language Development (ELD) intensive intervention teacher continued to be allocated to provide additional  
instruction and support to EL students and to provide coaching to the ELD teacher. (4.4) 
 
Challenges: 
English learners continue to benefit from additional support to re balance and refocus on the task of learning and being productive in the 
school community with the goal to achieve the same rigorous grade-level academic language standards that are expected from all students 
within a reasonable period of time. To accomplish these goals, there is an identified need to continue building on our existing English 
Language Development (ELD) program to ensure that all English learners receive a comprehensive program of both designated and 
integrated English language development (ELD) instruction targeted to their proficiency level and appropriate academic instruction in a 
language acquisition program. 
 
A system for monitoring and reclassification of English Learners was utilized. There is a recognized need to further evaluate and refine the 
process utilized for reclassification. (4.2) 
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Although EL students are receiving increased services, we need to monitor the effectiveness of the program to insure best practices are 
being utilized and measurable student progress is being gained. Review and refinement of the ELD program is ongoing.(4.3) 
 
Successes: 
Staff professional development related to English Language Development.: 
As a member of the Title III Consortium our team worked with the Consortium lead over the course of the 2021-2022 year. Together, we 
discussed, strategized and reflected on our English Language Development program and its effectiveness and worked to identify strategies 
to increase the English language proficiency of our ELs while ensuring that they meet academic standards. Staff engaged in activities 
designed to deepen their understanding of the language, concepts, and research supporting the ELD standards and, most importantly, how 
they are applied in instruction for English learners. The professional development that staff participated in contextualized and refined the 
understanding of integrated and designated ELD as explained in the ELA/ELD Framework and the way in which it comes to life in the 
classroom. It addressed meeting the unique needs of ELs by cultivating positive student identity and agency through language acquisition 
and academic achievement. The Consortium lead was also available throughout the school year for planning, coaching, and support. The 
support we received through the Consortium and in particular the Consortium lead, has helped us in further developing and strengthening our 
ELD program to improve progress and outcomes for our English Language Learners, including making progress toward English proficiency 
and meeting program standards to be reclassified as fully English proficient. (4.3) 
        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

There were no material differences between budgeted expenditures and estimated actual expenditures and/or planned percentages of 
improved services and estimated actual percentages of improved services.        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

As a member of the Title III Consortium our team worked with the Consortium lead over the course of the 2021-2022 year. Together, we 
discussed, strategized and reflected on our English Language Development program and its effectiveness and worked to identify strategies 
to increase the English language proficiency of our ELs while ensuring that they meet academic standards. Staff engaged in activities 
designed to deepen their understanding of the language, concepts, and research supporting the ELD standards and, most importantly, how 
they are applied in instruction for English learners. The professional development that staff participated in contextualized and refined the 
understanding of integrated and designated ELD as explained in the ELA/ELD Framework and the way in which it comes to life in the 
classroom. It addressed meeting the unique needs of ELs by cultivating positive student identity and agency through language acquisition 
and academic achievement. The Consortium lead was also available throughout the school year for planning, coaching, and support. The 
support we received through the Consortium and in particular the Consortium lead, has helped us in further developing and strengthening our 
ELD program to improve progress and outcomes for our English Language Learners, including making progress toward English proficiency 
and meeting program standards to be reclassified as fully English proficient. 
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ELD CCSS aligned instructional and support materials were purchased, as needed. The Intensive Intervention ELD teacher continues to 
identify and source materials that will be high interest/high impact for our students. (4.1) 
 
A system for monitoring and reclassification of English Learners was utilized. There is a recognized need to further evaluate and refine the 
process utilized for reclassification. (4.2) 
 
Comprehensive ELD services were provided. Although EL students are receiving increased services, we need to monitor the effectiveness of 
the program to insure best practices are being utilized and measurable student progress is being gained. Review and refinement of the ELD 
program is ongoing.(4.3) 
 
In addition to the administration of the ELPAC, staff utilized other tools (IXL and formative assessments) to measure student progress toward 
English proficiency. (4.4) 
 
Teacher professional development was available that included ELD/ELA/CCSS training. We need to continue to monitor the impact staff 
professional development is having on student outcomes.(4.5) 
        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

No changes were made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections on prior 
practice        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
5  

Goal 5: Employ a wide range of strategies to encourage parent involvement for all students. (including English Learners, 
low income, foster youth and students with disabilities). 
 
         

 

An explanation of why the LEA has developed this goal. 
 

The Sonoma COE Alternative Education Program recognizes the value of partnership with parents and uses multiple approaches to engage 
with parents,including: individual parent contact and meetings, student recognition events and parent engagement events. Parents are 
recognized as an important partner and are treated as such by the entire school team.Parent voice and perspective is critically important - 
interview as well as parent survey are used during stakeholder engagement events to gain additional parent perspective. Increasing parent 
engagement continues to be a goal and priority for the program,particularly since so many of our students transition in and out of the program 
during the school year. Through the distance learning experience and and recent WASC accreditation process we have had increased 
success with reaching parents on an individual level. We recognize the opportunity to build on these successes to to further increase parent 
engagement and support of their child's education. Methods of parent outreach continue to be monitored and evaluated, as do supports and 
resources offered to parents/families. Better understanding parent perspective and engaging them as partner's will increase our ability to 
effectively meet the needs of all students including low income, students with special needs, English language learners, foster/homeless and 
adjudicated youth.         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Parent Survey 
YouthTruth results        

Parents/guardians in 
the Community 
School program 
participated in a 
YouthTruth survey in 
January 2021 about 
their perceptions of 
the school program in 

Parents/guardians in 
the Community 
School program 
participated in a 
YouthTruth survey in 
January 2022 about 
their perceptions of 
the school program in 

  Increase (over 
baseline) by 6% the 
number of parents 
report seeing 
themselves as a 
partner in their child's 
education. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

terms of Engagement, 
Relationships, 
Culture, School 
Safety, Resources, 
and Communication 
and Feedback. 
 
The following lists 
areas in which parent 
average rating was 
greater than 3.5 out of 
5. 
 
Engagement - this 
summary measure 
describes the degree 
to which families are 
engaged in their 
school and 
empowered to 
influence decision 
making: 67% 
(compared with 53% 
for a typical 
YouthTruth school) 
 
 
 
Relationships - this 
summary measure 
describes the degree 
to which families 
experience positive 
relationships in their 
school based on 
respect, care and 

terms of Engagement, 
Relationships, 
Culture, School 
Safety, Resources, 
and Communication 
and Feedback. 
 
The following lists 
areas in which parent 
average rating was 
greater than 3.5 out of 
5. 
 
Engagement - this 
summary measure 
describes the degree 
to which families are 
engaged in their 
school and 
empowered to 
influence decision 
making: 71% 
(compared with 49% 
for a typical 
YouthTruth school 
and 50% for a typical 
So Co school). This 
represents a 4% 
increase from prior 
year. 
 
Relationships - this 
summary measure 
describes the degree 
to which families 
experience positive 

YouthTruth Survey: 
 
Engagement: There 
will be a 6% increase 
of families reporting 
feeling 
engaged in their 
school and 
empowered to 
influence decision 
making. 
 
Relationships: There 
will be a 6% increase 
of families reporting 
experiencing positive 
relationships in their 
school based on 
respect, care and 
approachability. 
 
Culture: There will be 
a 6% increase of 
families reporting they 
believe their school 
fosters shared goals, 
respect, fairness, and 
diversity. 
 
Communication & 
Feedback: There will 
be a 6% increase in 
families reporting that 
there are open and 
effective lines of 
communication 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

approachability: 87% 
(compared with 76% 
for a typical 
YouthTruth school) 
 
 
 
Culture - this 
summary measure 
describes the degree 
to which families 
believe their school 
fosters shared goals, 
respect, fairness, and 
diversity: 73% 
(compared with 66% 
for a typical 
YouthTruth school) 
 
 
 
Communication & 
Feedback - this 
summary measure 
describes the degree 
to which there are 
open and effective 
lines of 
communication 
between families and 
schools: 71% 
(compared with 63% 
for a typical 
YouthTruth school) 
 
 

relationships in their 
school based on 
respect, care and 
approachability: 83% 
(compared with 72% 
for a typical 
YouthTruth school 
and 74% for a typical 
So Co school). This 
represents a 4% 
decrease over prior 
year. 
 
Culture - this 
summary measure 
describes the degree 
to which families 
believe their school 
fosters shared goals, 
respect, fairness, and 
diversity: 86% 
(compared with 64% 
for a typical 
YouthTruth school 
and 66% for a typical 
So Co school). This 
represents a 13% 
increase over prior 
year. 
 
Communication & 
Feedback - this 
summary measure 
describes the degree 
to which there are 
open and effective 

between families and 
schools 
 
Resources: There will 
be a 6% increase in 
families reporting they 
believe that their 
school deploys the 
necessary resources 
to support students. 
 
School Safety: There 
will be a 6% increase 
in families reporting 
they believe that their 
school is a safe place 
for students. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Resources - this 
summary measure 
describes the degree 
to which families 
believe that their 
school deploys the 
necessary resources 
to support students: 
69% (compared with 
62% for a typical 
YouthTruth school) 
 
 
 
School Safety - this 
summary measure 
describes the degree 
to which families 
believe that their 
school is a safe place 
for students: 65% 
(compared with 52% 
for a typical 
YouthTruth school) 
 

lines of 
communication 
between families and 
schools: 85% 
(compared with 56% 
for a typical 
YouthTruth school. 
This represents a 14% 
increase over prior 
year. 
 
Resources - this 
summary measure 
describes the degree 
to which families 
believe that their 
school deploys the 
necessary resources 
to support 
students:74% 
(compared with 62% 
for a typical 
YouthTruth school 
and 64% for a typical 
So school). This 
represents 5% 
increase over prior 
year. 
 
School Safety - this 
summary measure 
describes the degree 
to which families 
believe that their 
school is a safe place 
for students: 76% 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

(compared with 56% 
for a typical 
YouthTruth school 
and 57% for a typical 
So Co school). This 
represents a 11% 
increase over prior 
year. 
 

Sign in sheets and 
teacher report        

Due to the COVID-19 
pandemic, 
conferences were not 
held in the Spring of 
2019-20. 
 
In 2020-21 school 
year 65.9% of 
Community School 
parents attended the 
Community School 
Spring ILP 
conference, as 
measured through 
sign-in sheets and 
teacher report. N=47 
 

In the 2021-22 school 
year 55% of parents 
attended the 
Community School 
Spring ILP 
conference, as 
measured through 
sign-in sheets and 
teacher report. N=53. 
this represents a 
10.9% percent 
decrease over prior 
year. 

  Increase by 30% the 
number of parents 
attending the 
Community School 
Spring ILP 
conference. 

Efforts to seek parent 
input via survey.        

In January of 2021, 
53% (N=29) of 
Community School 
parents completed a 
survey soliciting 
parent input. This 
represents a 34.4% 
increase. 

In January of 2022, 
57% (N=40) of 
Community School 
parents completed a 
survey soliciting 
parent input. This 
represents a 4% 
increase over prior 
year. 

  Increase by 30% the 
number of  
Community School 
parents completed a 
survey soliciting 
parent input. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

New metric: 
Parent response to 
the YouthTruth survey 
question: My school 
sets high expectations 
for students. 
        

Baseline 2021-22: 
When responding to 
the YouthTruth survey 
question, My school 
sets high expectations 
for students, 55% of 
families agreed or 
strongly agreed. 
 

New metric    

 

Actions 
 
Action # Title Description Total Funds Contributing 

5.1 Truancy Intervention 
and Parent Outreach        

5.1  Provide support staff for truancy intervention, including bilingual 
parent outreach. Work with agencies to offer parent support and 
services. Measure parent/family engagement in programming through 
parent survey, meeting records and/or agency report. 
 
 

$0.00 Yes     
X 
 

5.2 Translation Services        5.2  Provide bilingual staff to translate all materials/school 
communications, provide translation services at meetings and tprovide 
outreach to Spanish-speaking families . 
 
 

$0.00 Yes     
X 
 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

The following actions were implemented to make progress toward achievement of the goal of employing a wide range of strategies to 
encourage parent involvement for all students. (including English Learners, low income, foster youth and students with disabilities). There 
were no substantive differences in planned actions and actual implementation of those actions. 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#actions
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalAnalysis
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Support staff was provided for truancy intervention, including bilingual parent outreach. Work with agencies to offer parent support and 
services continued. Parent/family engagement in programming was measured through parent survey, meeting records and/or agency report. 
(5.1) 
 
Bilingual staff was provided to translate all materials/school communications, provide translation services at meetings and provide outreach 
to Spanish-speaking families . (5.2) 
 
Challenges: 
There is an identified need to continue to monitor and evaluate methods of parent outreach, including continued work with agencies to offer 
parent support and services 
 
Successes: 
Methods of parent outreach continue to be monitored and evaluated. A case management approach seems to have a positive impact on 
outcomes. Collaboration and communication with outside agencies working with students and families continued. All outreach and services 
continued during distance learning and were increased as we returned to full-time in-person instruction this school year.  (5.1) 
 
Parent engagement is a priority as we encourage parents to partner with us in educating their children. Parents/families in the Community 
School program participated in the YouthTruth survey in January 2022 (57% response rate) about their perceptions of the school program in 
terms of Engagement, Relationships, Culture, School Safety, Resources, and Communication and Feedback. Compared to other 
participating schools, our highest rated themes were Relationships and Communication & Feedback and we scored higher than other 
schools in all areas. 
        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

There were no material differences between budgeted expenditures and estimated actual expenditures and/or planned percentages of 
improved services and estimated actual percentages of improved services.        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

. A case management approach seems to have a positive impact on outcomes. Collaboration and communication with outside agencies 
working with students and families continued. All outreach and services continued during distance learning and were increased as we 
returned to full-time in-person instruction this school year.  (5.1) 
 
Translation services (both oral and written) are meeting program needs and greatly enhance our ability to serve our Spanish-speaking 
families. (5.3) 
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Parent engagement is a priority as we encourage parents to partner with us in educating their children. Parents/families in the Community 
School program participated in the YouthTruth survey in January 2022 (57% response rate) about their perceptions of the school program in 
terms of Engagement, Relationships, Culture, School Safety, Resources, and Communication and Feedback. Compared to other 
participating schools, our highest rated themes were Relationships and Communication & Feedback and we scored higher than other 
schools in all areas. 
 
The following lists areas in which parent average rating was greater than 3.5 out of 5. 
 
Engagement - this summary measure describes the degree to which families are engaged in their school and empowered to influence 
decision making: 71% (compared with 49% for a typical YouthTruth school) 
 
Relationships - this summary measure describes the degree to which families experience positive relationships in their school based on 
respect, care and approachability: 83% (compared with 72% for a typical YouthTruth school) 
 
Culture - this summary measure describes the degree to which families believe their school fosters shared goals, respect, fairness, and 
diversity: 86% (compared with 64% for a typical YouthTruth school) 
 
Communication & Feedback - this summary measure describes the degree to which there are open and effective lines of communication 
between families and schools: 85% (compared with 56% for a typical YouthTruth school) 
 
Resources - this summary measure describes the degree to which families believe that their school deploys the necessary resources to 
support students: 74% (compared with 62% for a typical YouthTruth school) 
 
School Safety - this summary measure describes the degree to which families believe that their school is a safe place for students: 76% 
(compared with 56% for a typical YouthTruth school) 
        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

No changes were made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections on prior 
practice.        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
6  

Goal 6: Maintain countywide collaborative process for monitoring and updating/revising the plan to address educational 
services for expelled youth. Continue to provide equal educational opportunities and programming for all expelled youth 
enrolled in SCOE Alt Ed program. 
 
         

 

An explanation of why the LEA has developed this goal. 
 

There is an identified need and agreement for continuing a countywide collaborative process for addressing educational services for expelled 
youth. The Countywide Plan for Serving Expelled Youth (922 Plan) provides the formal vehicle for this collaboration - stakeholder feedback in 
the triennial review and update of this plan ensures that systems are in place to serve these youth and that identified gaps in service can be 
addressed. The program/COE uses the quarterly Alternative Education/Student Services Administrators meeting to ensure that dialogue is 
ongoing. Referral and enrollment data is maintained to help ensure students are enrolled in an appropriate educational program.         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Referral and 
enrollment data. 
 
Alternative 
Education/Student 
Services 
Administrators 
meeting agendas. 
 
 
Updated 922 Plan 
 
        

In the 2020-21 school 
year, educational 
services were offered 
through SCOE 
Alternative Ed to 
100% of qualifying 
expelled students. 
 
922 Plan agreements 
were implemented. 
 
Triennial review and 
update of the 922 

In the 2021-22 school 
year, educational 
services were offered 
through SCOE 
Alternative Ed to 
100% of qualifying 
expelled students. 
 
922 Plan agreements 
were implemented. 
 

  Continue to provide 
services to 100% of 
qualifying expelled 
students. 
 
Complete triennial 
review and update of 
the Countywide Plan 
for Serving Expelled 
Youth (922 Plan) in 
Spring of 2024. 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MeasuringandReportingResults
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Plan will occur in June 
2021. 
 

 

Actions 
 
Action # Title Description Total Funds Contributing 

6.1 922 Plan        6.1  Monitor implementation of county-wide 922 Plan. Conduct 
triennial review and update. 
 
 

$0.00 No      
XExpelled youth 

 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

The following actions were implemented to make progress toward achievement of the goal of maintaining a countywide collaborative process 
for monitoring and updating/revising the plan to address educational services for expelled youth and continuing to provide equal educational 
opportunities and programming for all expelled youth enrolled in SCOE Alt Ed program. There were no substantive differences in planned 
actions and actual implementation of those actions. 
 
Implementation of county-wide 922 Plan was monitored. (6.1) 
 
Successes: 
There is strong collaboration between districts and SCOE related to implementation of the county-wide 922 Plan and provision of educational 
services for expelled students. 
 
Challenges: 
There is an ongoing need to monitor identified gaps in service to expelled students. 
        

 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#actions
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalAnalysis
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An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

There were no material differences between budgeted expenditures and estimated actual expenditures and/or planned percentages of 
improved services and estimated actual percentages of improved services.        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

Provision of services for expelled students in evaluated throughout the school year, both through informal 1:1 conversations with district 
partners but also through formal quarterly convening of the Alternative Education/Student Services Administrator meetings. The collaborative 
culture that has been established and fostered around this assists in ensuring that the identified actions aid in making progress toward the 
goal.        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

No changes were made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections on prior 
practice.        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
 



 
 

2022-23 Local Control Accountability Plan for Sonoma County Office of Education Page 102 of 150 

Goals and Actions 
 
Goal 
 

Goal # Description 
7  

Goal 7: The FYS Coordinator will continue to work with a variety of agencies to insure that appropriate services are 
provided to foster youth and that school, district, partner agencies, and Human Services personnel are informed about 
Foster Youth Education regulation and best practice for improving educational outcomes for foster  youth. 
 
         

 

An explanation of why the LEA has developed this goal. 
 

This goal was developed in order to provide cohesive education-related support services to foster youth.   Data about youth in foster care 
historically reflects that as a sub-group they experienced more frequent school placement changes and greater impact on academic progress 
and graduation rates than the general student population.         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Graduation rate 
calculation        

Data is not yet 
available for the 2020-
21 school year. 
 
For the 2019-20 
school year there 
were 29 students 
identified as youth in 
foster care who were 
enrolled in grade 12.  
Two of the students in 
this group were 
students with 
Individual Education 
Plans on-track to 

Data from the Foster 
Focus database for 
2020-21 school year 
reflects the following: 
 
A total of 21 students 
who were identified as 
Foster Youth were 
enrolled in Sonoma 
County schools for at 
least one day during 
the 20-21 school year. 
 
Of the total 21 
students, 1 was 

  By 2023-24 the goal is 
to have a cumulative 
increase of 3% (1% 
per school year) from 
the 2019-20 
graduation rate of 
81% to 84%. 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MeasuringandReportingResults
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

complete certificates 
of completion and 
continue to 18-22 
transition programs.  
Of the 27 students 
working towards a 
high school diploma, 
22 completed the 
requirements.  This 
represents a 
graduation rate of 
81%. 
 

enrolled during the 20-
21 school year in an 
18-22 transition 
program through their 
Individual Education 
Plan (IEP).  The goal 
of this program is for 
the student to 
complete a certificate 
of completion, not a 
high school diploma. 
 
One student was 
enrolled as a 5th year 
senior during the 20-
21 school year. 
 
One student was no 
longer enrolled in a 
school outside of 
Sonoma County when 
the 20-21 school year 
ended. 
 
Of the remaining 18 
students, 13 students 
graduated through 
completing a high 
school diploma.  This 
represents a 
graduation rate of 
72% 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Records transfer data.        Data is not yet 
available for the 2020-
21 school year. 
 
Data for 2019-20 
reflects that, records 
were transferred 
within 48 hours 100% 
of the time. 
 

Data for 2020-21 
reflects that records 
were transferred 
within 48 hours 100% 
of the time. 

  In 2023-24 data will 
indicate that all 
records requests are 
processed within 48 
hours. 

Number of AB490 
trainings provided 
 
Student education and 
planning meetings 
attended 
 
Multi-agency 
collaborative meetings 
attended 
 
Technical assistance 
provided to Human 
Services staff 
 
        

Data is not yet 
available for the 2020-
21 school year. 
 
During the 2019-20 
school year, the 
FYSCP Coordinator 
engaged in specific 
activities noted below. 
Due to the 
unexpected shift to 
distance learning and 
work from home that 
took place in the 
spring, these activities 
were updated to 
virtual formats. 
 

• 15 AB 490 
Trainings 
were 
provided 

 
• FYSCP staff 

participated 
in 136 

During the 2020-21 
school year, the 
FYSCP Coordinator 
engaged the specific 
activities noted below. 
Many of these 
activities continued to 
be conducted in virtual 
format. 
 

• 22 AB 490 
and FY 
Education 
Training 
Sessions 

 
• 123 Student 

specific 
education 
and foster 
care 
placement 
planning 
meetings 

 

  For 2023-24, data 
collected regarding 
professional 
development, 
technical assistance, 
collaboration, and 
student support 
activities will reflect a 
5% increase from the 
2019-20 baseline 
data. Service delivery 
will meet or exceed: 
 

• 16 AB 490 
Trainings 

• 142 Student 
Education 
and Planning 
Meetings 

• 118 Multi-
Agency 
Collaborative 
Meetings 

• 60 co-located 
hours 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Student 
Education 
and Planning 
Meetings 

 
• FYSCP staff 

participated 
in 112 multi-
agency 
collaborative 
meetings 

 
• FYSCP staff 

provided 57 
co-located 
and virtual 
office hours 
that provided 
technical 
assistance to 
HSD staff. 
The data 
provided for 
technical 
assistance to 
social 
workers is 
based upon 
the weekly 
amount of 
weekly co-
location time 
during which 
the 
Coordinator 
is on-site at 

• 64 Multi-
Agency 
Collaborative 
Meetings 

 
• Co-location 

Hours 
remained 
paused due 
to Covid-
related 
restrictions 
still in place 
at SCHSD - 
FY&C 
facilities and 
offices. This 
activity is 
anticipated to 
resume 
during the 
2022-23 
school year. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

SCHSD and 
available to 
social 
workers in 
person. It 
does not 
reflect the 
"no wrong 
door" 
technical 
assistance 
that is 
available on-
demand to 
social 
workers 
through 
phone and 
email access 
to the 
FYSCP 
Coordinator. 

 
 

Actions 
 
Action # Title Description Total Funds Contributing 

7.1 Foster Youth services        7.1 If funded, continue to provide FYS Coordinator services, tutoring 
services, school supplies and professional development materials 
 
The Foster Youth Services Coordinator will work with Human Services 
to: 
 
Minimize changes in school placement 
 

$475,142.00 Yes     
X 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#actions
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Action # Title Description Total Funds Contributing 

Support provide educational status and progress of FY to child welfare 
agencies 
 
Respond to requests from the juvenile court for information/work with 
the juvenile court to ensure the delivery and coordination of necessary 
educational services 
 
Establish a mechanism for efficient and quick transfer of health and 
education records to schools 
 
Minimize the effects of school placement changes through training and 
communication with Human Services and Juvenile Court 
 
Support adherence to AB 490, and immediate enrollment of foster 
youth through providing training and support to school/district staff, 
education rights holders 
foster parents, and Human Services 
 
 
 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

The only substantial difference between the 2021 planned activities and action taken was that the recruitment process for the Outreach and 
Attendance Data Specialist position did not result in the filling of that opening. A new recruitment is underway to fill the position for the 2022-
23 school year. 
 
21-22 Successes: 

• After several years of effort to establish an automated Foster Focus download from the largest district in our county (Santa Rosa City 
Schools) an agreement was reached and the process was completed. We will begin the 22-23 school year with this link in place, 
and therefore have real-time education information for a much larger portion of the youth enrolled in Sonoma County Schools. The 
work to establish this new link has also resulted in general expansion and strengthening of the partnership between SCOE FYSCP 
and SRCS. 

• The FYSC Program launched an expanded education support partnership with Voices (our youth-led drop-in resource center and 
ILP provder). The focus of this effort is to increase identification and support for youth who have become disconnected from school 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalAnalysis
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and transition-aged youth who have not yet completed high school. It includes partnership with Santa Rosa Junior College and other 
education-focus agency partners. 

 
21-22 Challenges: 

• Returning to in-person school programs surfaced the fact that many students had not been fully engaging with distance learning 
platforms. There are also increased numbers of students who expressed resistance to returning to school in-person and/or 
presented with social-emotional needs such as depression or anxiety. The FSYC Program offered increased access to academic 
support, increased collaboration with school teams, and supported schools/districts wishing to strengthen whole-child social-
emotional learning strategies. 

• The Santa Rosa Junior College reported drops in the enrollment of students identified as foster youth that accelerated when schools 
moved to distance learning at the start of the pandemic. These declines have persisted. 

 
 

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

There is a 3-year funding cycle for the Foster Youth Support Coordinating Program (FYSCP) grant.  In the context of this cycle, there are no 
material differences between what has been budgeted and actual expenditures. 
The only material difference between planned percentage of improved services and actual improvement are: 
1.) FY Grad rate which declined from 81% in 2019-20 to 72% in 2020-21.  The 2020-21 graduation rate was likely impacted by pandemic 
conditions and the shift to distance learning, and may increase when revisited in future years once students who took a 5th or additional 
years to complete high school have completed their diplomas. 
2.) The provision of co-located service hours remains suspended due to Covid related facility closures.  The FYSC Program team will 
continue to collaborate with agency partners to re-engage these activities in-person for the 2022-23 school year. 
        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

During the 2021-22 school year the FYSC Program was effective in: 
 

• Minimizing Changes in School Placement - Using technical assistance and training to support stakeholder understanding of school 
of origin rights and to support teams with maintaining school continuity for students in the foster care system. As part of this effort, 
the FYSCP Coordinator has been participating in the statewide School Stability Subcommittee which is developing data collection 
strategies to assist FYSC Programs with collecting data related to school stability. Foster Focus data for the 2020-21 school year 
reflects that 80 students experienced a school change mid-year and of those 5 students experienced more than one school change. 
This is a reduction from the 2019-20 when a total of 104 students experienced a school change and 15 of those students changed 
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schools more than once. The SCOE FYSC Program hopes to increase the capacity of program staff in order to expand this work 
during the 2022-23 school year. 

 
• Providing Educational Information to Child Welfare Agency Partners - The FYSC Program has continued to maintain and enhance 

the data tracked in Foster Focus so that program staff can provide regular updates to social workers regarding the academic 
progress of students on their caseloads. This includes grading period updates and the provision of education progress updates for 
use as part of the drafting of court reports. FYSCP staff continues to serve as a member of multiple inter-agency review teams and 
to participate in student/family team meetings in order to provide education progress updates and support education 
planning/continuity. 

 
• Response to Requests from Juvenile Court - The FYSC Program has continued to maintain and enhance the data tracked in Foster 

Focus so that program staff can provide regular updates to probation officers regarding the academic progress of students on their 
caseloads. This includes grading period updates and the provision of education progress updates for use as part of the drafting of 
court reports. In addition, during the 2021-22 school year the academic support provider team was expanded from one teacher to 
two with the goal that the teachers be able to continue providing one to one academic support to students when they transition out 
of JJC. 

 
• Records Transfer Mechanism - Currently, FYSCP is effective in maintaining the Foster Focus data system and using it for timely 

transfer of records. This includes that the FYSCP Coordinator is informed when youth are enrolled in Juvenile Court School and 
provides timely information to the school team about FY status, contacts and education background and forwards related 
documents. When the open classified position is filled it will increase the capacity of the FYSC Program to expand and deepen this 
work. 

 
• FYC and JJC Support to Minimize School Changes - FYSCP staff continues to serve as a member of multiple inter-agency review 

teams and to participate in student/family team meetings in order to provide education progress updates and support education 
planning/continuity. FYSCP also provides ongoing training and technical assistance related to School of Origin rights of foster youth 
(AB 490) and the Best Interest School of Origin Decision Making Process. SCOE FYSCP continues to use and distribute the Best 
Interest Checklist that was adopted several years ago, and it remains a helpful tool for increasing school stability, planning for 
school supports, and documenting the thoughts/ideas of team members. 

 
• AB 490 Training and Support - The FYSCP provides materials and training to LEA liaisons on an ongoing basis and encourages 

them to organize training sessions for school site staff so that all school teams are aware of the rights provided by AB 490. The 
FYSCP Coordinator is also available to provide ongoing technical assistance as needed, and to support liaisons with reviewing their 
districts' Board Policies and Administrative Regulations. In addition, the FYSC Program provides AB 490 information to partner 
agencies, students and families through individual consultation, participation in team meetings, and professional development 
sessions. 
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A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

No changes are proposed at this time.        
 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students [2022-23] 
 
Projected LCFF Supplemental and/or Concentration Grants Projected Additional LCFF Concentration Grant (15 percent) 
212258 0 
 
Required Percentage to Increase or Improve Services for the LCAP Year 
Projected Percentage to Increase 
or Improve Services for the 
Coming School Year 

LCFF Carryover — Percentage LCFF Carryover — Dollar 
Total Percentage to Increase or 
Improve Services for the Coming 
School Year 

0.97% 0.00%         $0.00 0.97% 
 
The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table. 
 
Required Descriptions 
 

For each action being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of 
(1) how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in 
meeting the goals for these students. 
 

Using the calculation provided by the state, the Sonoma County Office of Education (SCOE) has calculated that it will receive $212,258 2in 
Supplemental and Concentration funding under the Local Control Funding Formula (LCFF). These funds will be principally directed to provide 
targeted support and increased services to our unduplicated students, including the salary of an ELD Intensive Intervention Teacher. The 
needs of our low income and foster youth students who are not English Learners will be met through through a variety of intervention 
programs, including increased social-emotional and academic counseling services, behavior specialist support, increased academic tutoring 
services, increased and expanded restorative practice services, intensive intervention teachers and teacher professional development 
related to improving instructional practice. The following describes the services and supports provided that are principally directed towards 
unduplicated pupils’ needs and the reasons the services and supports are effective in meeting those needs 
 
Through stakeholder input, analysis and reflection of our 2021-22 LCAP and our 2020-21 Learning Continuity and Attendance Plan, there 
was recognition that students feel a sense of community in our program and are engaged on a relational level but the connection to their 
learning could be stronger. Although some metrics are trending up (i.e., graduation rate), there is need to continue to improve these 
outcomes for our unduplicated pupils. Because our students tend to come to us credit deficient, meeting graduation requirements on time is 
often a challenge for them. The services and supports described below will help us to strengthen our efforts related to credit recovery and 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#IncreasedImprovedServices
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#IncreasedImprovedServices
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#RequiredDescriptions
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academic interventions to help support our unduplicated pupils with credit acquisition. Overall, our Community School students were 
performing well pre-COVID - several key indicators, including attendance rates and credit acquisition rate were both trending up but both had 
decreased by the end of the 2020-21 school year and have not recovered. Our plan to assess and address learning loss for our unduplicated 
pupils involves the development and implementation of the core areas we see as essential for our students’ success. This includes extended 
instructional time, social-emotional learning and access to professionals for students and staff, assessment and analysis, credit recovery, 
curriculum and intervention processes, and staff training and professional learning. It is hoped that by building on the strong relationships we 
have between students and staff that we will be able to implement strategies that increase student engagement and academic achievement. 
Our plan to provide supplemental instruction and support to our unduplicated pupils will be driven by what we know about our students and 
families and what they have reported to us through surveys and ongoing dialogue about the programs and services they feel most in need of. 
At the heart of everything we do is support for social and emotional well-being - students who have their social-emotional needs met can then 
be emotionally available to take full benefit of academic and other supports and services offered through the school. We also know that some 
of these needs begin at home so we will also continue to work to address the family needs of our unduplicated pupils as well. Though 
surveys indicate that students and parents feel connected and supported at our schools, absenteeism/truancy, lack of motivation and 
decreased student achievement are still of concern, particularly for our unduplicated pupils. As part of an intensive case management 
approach, we will intensify our efforts around providing supplemental instruction and support for these students in a tiered framework that 
bases universal, targeted, and intensive supports on pupils’ needs for academic, social-emotional, and other integrated pupil supports, and 
provides services through a program of engaging learning experiences in a positive school climate. Additional strategies for addressing 
learning loss/unfinished learning for our unduplicated pupils include extending instructional learning time with lengthened summer 
programming. Additional academic (including intensive ELA, ELD and math intervention) and social-emotional support (counseling services) 
will be extended to summer programming. During the regular school year, intensive academic intervention services will be expanded to 
include tutoring or other one-on-one or small group and learning supports to accelerate progress to close learning gaps. We will also intensify 
efforts and expand services to our English Language Learners utilizing intensive intervention staff to support and accelerate their progress 
toward English language proficiency. We will also increase programming and support for unduplicated pupils who are credit deficient to 
complete graduation requirements or obtain their GED. This will include additional counseling staff and increased intervention and tutoring 
services, to include online credit recovery options, as well as work-based learning opportunities and career technical education. 
 
The following are the services and supports that are principally directed in meeting the unique needs, conditions or circumstances of our 
unduplicated pupil groups: 
 
Goal 1: Action 1.6 is principally directed toward our unduplicated student population to ensure that the necessary academic supports and 
staffing are in place to meet their wide range of needs and ensure they will achieve Common Core grade level standards Teacher 
professional development to strengthen instructional practice and updated technology are critical to providing an academic program that our 
unduplicated pupils can successfully access. 
1.6 Provide staffing for support services and programming including , intensive intervention teachers, academic tutors, behavior specialist 
services, school nurse services, social-emotional counseling, restorative resources services, community service case worker, and life skills 
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curriculum. This action is provided to students on an LEA-wide basis and are principally directed to and effective in meeting the unique 
needs, conditions, or circumstances of the applicable student group or groups 
 
Goal 2: All actions/services are principally directed toward our unduplicated student population with the focus on improving their attendance 
by increasing their feelings of engagement and connectedness to their learning. The following supports, services and activities are intended 
to provide not only direct supports and services but also provide engaging activities, all with the goal of addressing students feeling of 
disenfranchisement about school and their social-emotional needs. 
2.1  Provide personnel and materials for Career Technical Education, opportunities for career exploration, education and work-based 
learning. Investigate options for adding CTE courses to the program 
2.2  Provide student attendance and behavior incentives in the Community School program. Partner with Keeping Kids in School for targeted 
truancy intervention . Explore the possibility of bringing in guest speakers in which students can “see” themselves - who provide success 
stories and serve as role models. Explore partnering with businesses for student incentives (i.e., lunch). 
2.3  Provide life skills curriculum to compliment the work of Career Ed Coordinator. 
2.4  Provide social-emotional counseling services. 
2.5  Contract with Restorative Resources for restorative dialogues and conferences  Consider expansion of program to include restorative 
practice in the  classroom. 
2.6  Operate teen parent program, including onsite childcare and parenting education. 
2.7  Provide bus passes for Community School students needing transportation assistance. 
 
Action 2.1 is provided to students on an LEA-wide basis and is principally directed to and effective in meeting the unique needs, conditions, 
or circumstances of the applicable student group or groups. 
Actions 2.2., 2,3, 2.4, 2.5, 2.6 and 2.7 are provided to students on a school-wide basis in the Community School program and are principally 
directed to and effective in meeting the unique needs, conditions, or circumstances of the applicable student group or groups: 
 
Goal 3: All actions/services (with the exception of 3.6) are principally directed toward our unduplicated student population with the recognition 
that students need to feel safe and secure with themselves and the school environment in order to be successful in school. The following 
services and supports provide for safe school facilities conducive to learning and a variety of culturally appropriate services and supports to 
address students social-emotional and academic needs. 
3.1  Create intentional collaboration with community partners by continuing existing contracts with community based organizations and 
agencies. Consider expansion of contracts to include community service graduation requirement. 
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3.2  Promote and establish healthy relationships between adults and students continuing to expand on school/community building events that 
promote and establish healthy relationships between adults and students. 
3.3  Provide academic counseling focused on a case management system. Provide intensive support for credit-deficient students, including 
online credit recovery options. Develop a means to track students during post program progress including success at a school they return to 
or success after graduation. Provide transition planning services in Court School, to include post-release support. 
3.4  Provide culturally appropriate structure and support that include provision of bilingual services. Continue conversation with agencies 
related to  to include parent/family engagement strategies. 
3.5  Provide social-emotional counseling services to students and families. 
3.7  Utilize restorative justice principles through contract with Restorative Resources. Continue conversation regarding possible expansion of 
program to include restorative practice in the classroom. 
 
Actions 3.3 and 3.4 are provided to students on an LEA-wide basis and are principally directed to and effective in meeting the unique needs, 
conditions, or circumstances of the applicable student group or groups. 
Actions 3.1, 3.2, 3.5 and 3.7 are provided to students on a school-wide basis in the Community School program and are principally directed 
to and effective in meeting the unique needs, conditions, or circumstances of the applicable student group or groups 
 
Goal 4: Action 4.4 is principally directed toward our unduplicated student population (English Language Learners) to ensure that the 
necessary academic supports and staffing are in place to meet their wide range of needs and ensure they will make progress toward English 
language proficiency. Teacher coaching to strengthen instructional practice is critical to providing an academic program that our English 
Language Learners can successfully access. 
 
Action 4.4 is provided to students on an LEA-wide basis and are principally directed to and effective in meeting the unique needs, conditions, 
or circumstances of the applicable student group or groups 
 
Goal 5: All actions/services are principally directed toward our unduplicated student population and are designed to employ a wide range of 
strategies to encourage parent involvement for all students. SCOE recognizes that parents are important partners in the education of their 
children. Strengthening the home-school connection and engaging in culturally appropriate outreach will increase the likelihood that students 
will have improved outcomes in school (including increased attendance rates, increased credit acquisition, increased district readmit rates 
and increased graduation rates). 
5.1  Provide support staff for truancy intervention, including bilingual parent outreach. Work with agencies to offer parent support and 
services. Measure parent/family engagement in programming through parent survey, meeting records and/or agency report. 
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5.2  Provide bilingual staff to translate all materials/school communications, provide translation services at meetings and provide outreach to 
Spanish-speaking families . 
 
Goal 1: Actions 1.1, 1.2, 1.3, 1.4, 1.5, 1.7 and 1.9 were continued from the 2020-21 LCAP. Many of the actions in this goal relate to provision 
of services in our base program. Review of outcomes and current program goals indicated that there is still progress to be made related to 
relevant teacher professional development and all support services previously in place. Some actions were consolidated and streamlined. 
 
Goal 2: All actions were continued from the 2020-21 LCAP. Student and parent feedback indicated interest in continuing CTE courses and 
providing support services such as: social-emotional counseling, restorative practice and life skills. Although attendance rates had trended up 
prior to COVID-19, they fell again during distance learning. This indicates the ongoing need to incentivize student attendance. Continued 
operation of the tee parent program is a priority for the program. Action in this goal were also consolidated and streamlined. 
 
Goal 3: All actions were continued from the 2020-21 LCAP Stakeholder feedback and review of outcome data indicates the desire and need 
to continue services to support students in feeling safe and secure with themselves and the school environment. These services include 
collaboration with a variety of community partners, academic counseling, social-emotional counseling and restorative practice. 
 
Goal 4: Actions 4.2, 4.3 and 4.4 were continued from the 2020-21 LCAP. Provision of ELD services is part of our core program. Review of 
data indicates continued need to support students toward attaining English language proficiency and increased reclassification rates. Parent 
input indicates support for academic tutoring/intensive intervention. 
 
Goal 5: All actions were continued from the 2020-21 LCAP. Review of data indicates a continued need to focus on truancy intervention to 
increase student attendance rates. Provision of bilingual services for our Spanish-speaking families leads to increased parent engagement 
and is a priority for our program. 
         
 

 
A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage 
required. 
 

In addition to the basic services that the Sonoma County Office of Education (SCOE) provides to all students, SCOE provides a number of 
additional services and supports that are principally directed towards the needs of unduplicated pupils in order to increase or improve 
services by at least 0.97% - relative to services provided to all students and in proportion to the supplemental and concentration grant funds 
provided by the LCFF. These services are marked in the LCAP as contributing to increased or improved services and are described above. 
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Using the calculation provided by the state, SCOE has calculated that it will receive $212,258 in Supplemental and Concentration funding 
under the Local Control Funding Formula (LCFF). services. It should be noted that 100% of SCOE Court School pupils and 74.3% (in the 21-
22 school year) of SCOE Community School pupils are unduplicated pupils. Although the programs identified above as contributing to 
increased or improved services are principally directed towards the needs of our unduplicated pupils, the remaining percentage of students 
have similar needs and our goals for these students are the same. Therefore, the majority of the services marked as contributing to 
increased or improved services are available for all students, are being provided to all students in the SCOE program (school or LEA-wide) 
and upgrade the entire educational program (either school or LEA-wide). 
 
In addition to the LEA-wide actions described in Prompt 1, we will provide the following actions on a limited basis to meet our required 
percentage to increase or improve services: 
Review of data indicates a continued need to support students toward attaining English language proficiency and increased reclassification 
rates. Parent input indicates support for academic tutoring/intensive intervention. English learners continue to benefit from additional support 
to re-balance and refocus on the task of learning and being productive in the school community with the goal to achieve the same rigorous 
grade-level academic language standards that are expected from all students within a reasonable period of time. To accomplish these goals, 
review of the data led to an identified need to continue building on our existing English Language Development (ELD) program to ensure that 
all English learners receive a comprehensive program of both designated and integrated English language development (ELD) instruction 
targeted to their proficiency level and appropriate academic instruction in a language acquisition program. 
 
Action 4.4 is principally directed toward our unduplicated student population (English Language Learners) to ensure that the necessary 
academic supports and staffing are in place to meet their wide range of needs and ensure they will make progress toward English language 
proficiency. Teacher coaching to strengthen instructional practice is critical to providing an academic program that our English Language 
Learners can successfully access. We will also intensify efforts and expand services to our English Language Learners utilizing intensive 
intervention staff to support and accelerate their progress toward English language proficiency. 
 
SCOE's total required percentage to increase or improve services is 0.97%. The planned quantitative increase in services is 1.10%, as 
demonstrated by the budgeted LCFF expenditures of $240,870. 
 
The planned qualitative improvement in services includes the ELD  intensive intervention program and consists of one ELD intensive 
intervention teacher. This teacher works specifically with our English Learners to provide individualized intensive academic intervention 
support and services to improve their progress with English language development and achievement of grade level academic language 
standards. 
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A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff 
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable. 
 

         
 
Staff-to-student ratios by 
type of school and 
concentration of 
unduplicated students 

Schools with a student concentration of 55 percent or 
less 

Schools with a student concentration of greater than 55 
percent 

Staff-to-student ratio of 
classified staff providing 
direct services to students 

                  

Staff-to-student ratio of 
certificated staff providing 
direct services to students 
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2022-23 Total Expenditures Table 
 

Totals LCFF Funds Other State 
Funds Local Funds Federal Funds Total Funds Total Personnel Total Non-

personnel 
Totals          $1,346,388.00         $1,257,732.00 $31,817.00 $1,149,942.00 $3,785,879.00 $3,129,553.00 $656,326.00 

 
Goal Action # Action Title Student Group(s) LCFF Funds Other State Funds Local Funds Federal Funds Total Funds 

1 1.1 Staffing for Programs        XAll        
 

$879,531.00 $378,096.00 $31,817.00 $735,486.00 $2,024,930.00 

1 1.2 Professional Learning        XAll        
 

$0.00 $0.00 $0.00 $0.00 $0.00 

1 1.3 Alternative/Cross 
Curricular 
Assessment        

XAll        
 

$0.00 $0.00 $0.00 $0.00 $0.00 

1 1.4 Specialist Services        XStudents with 
Disabilities        
 

$140,142.00 $237,952.00 $0.00 $82,738.00 $460,832.00 

1 1.5 CCSS & ELD 
Instructional Materials 
and technology        

XAll        
 

$0.00 $0.00 $0.00 $0.00 $0.00 

1 1.6 Support Staff and 
Services        

XEnglish Learners        
XFoster Youth        
XLow Income        
 

$187,312.00 $166,542.00 $0.00 $130,626.00 $484,480.00 

2 2.1 Career Technical 
Education personnel 
and materials        

XEnglish Learners        
XFoster Youth        
XLow Income         

$1.00 $0.00 $0.00 $20,366.00 $20,367.00 

2 2.2 Student attendance 
and behavior 
incentives        

XEnglish Learners        
XFoster Youth        
XLow Income         

$1.00 $0.00 $0.00 $7,999.00 $8,000.00 

2 2.3 Life skills curriculum        XEnglish Learners        
XFoster Youth        
XLow Income         

$1.00 $0.00 $0.00 $19,749.00 $19,750.00 

2 2.4 Social-emotional 
counseling services        

XEnglish Learners        
XFoster Youth        
XLow Income         

$19,900.00 $0.00 $0.00 $73,614.00 $93,514.00 

2 2.5 Restorative 
Resources Contract        

XEnglish Learners        
XFoster Youth        
XLow Income         

$25,000.00 $0.00 $0.00 $0.00 $25,000.00 
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Goal Action # Action Title Student Group(s) LCFF Funds Other State Funds Local Funds Federal Funds Total Funds 

2 2.6 Teen Parent Program        XEnglish Learners        
XFoster Youth        
XLow Income         

$8,653.00 $0.00 $0.00 $52,366.00 $61,019.00 

2 2.7 Bus passes        XEnglish Learners        
XFoster Youth        
XLow Income         

$1.00 $0.00 $0.00 $6,999.00 $7,000.00 

3 3.1 Collaboration with 
Community Partners        

XEnglish Learners        
XFoster Youth        
XLow Income         

$1.00 $0.00 $0.00 $19,999.00 $20,000.00 

3 3.2 Relationship Building        XEnglish Learners        
XFoster Youth        
XLow Income         

$0.00 $0.00 $0.00 $0.00 $0.00 

3 3.3 Academic Counseling        XEnglish Learners        
XFoster Youth        
XLow Income         

$0.00 $0.00 $0.00 $0.00 $0.00 

3 3.4 Culturally Appropriate 
Structure and Support        

XEnglish Learners        
XFoster Youth        
XLow Income         

$0.00 $0.00 $0.00 $0.00 $0.00 

3 3.5 Social-Emotional 
Counseling        

XEnglish Learners        
XFoster Youth        
XLow Income         

$0.00 $0.00 $0.00 $0.00 $0.00 

3 3.6 Facilities        XAll         $85,845.00 $0.00 $0.00 $0.00 $85,845.00 

3 3.7 Restorative Practice        XEnglish Learners        
XFoster Youth        
XLow Income         

$0.00 $0.00 $0.00 $0.00 $0.00 

4 4.1 English Language 
Development 
Instruction        

English Language 
Learners 

$0.00 $0.00 $0.00 $0.00 $0.00 

4 4.2 Student progress 
toward English 
language proficiency.        

English Language 
Learners 

$0.00 $0.00 $0.00 $0.00 $0.00 

4 4.3 Staff professional 
development related 
to English Language 
Development.        

Englsih Language 
Learners 

$0.00 $0.00 $0.00 $0.00 $0.00 

4 4.4 English Language 
Development 
Intensive Intervention 
and Support        

XEnglish Learners         $0.00 $0.00 $0.00 $0.00 $0.00 
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Goal Action # Action Title Student Group(s) LCFF Funds Other State Funds Local Funds Federal Funds Total Funds 

5 5.1 Truancy Intervention 
and Parent Outreach        

XEnglish Learners        
XFoster Youth        
XLow Income         

$0.00 $0.00 $0.00 $0.00 $0.00 

5 5.2 Translation Services        XEnglish Learners         $0.00 $0.00 $0.00 $0.00 $0.00 

6 6.1 922 Plan        Expelled youthXAll         $0.00 $0.00 $0.00 $0.00 $0.00 

7 7.1 Foster Youth services        XFoster Youth         $0.00 $475,142.00 $0.00 $0.00 $475,142.00 
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2022-23 Contributing Actions Tables 
 

1. Projected 
LCFF Base 

Grant 

2. Projected 
LCFF 

Supplemental 
and/or 

Concentration 
Grants 

3. Projected 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 
(2 divided by 

1) 

LCFF 
Carryover —  
Percentage 
(Percentage 
from Prior 

Year) 

Total 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 

(3 + Carryover 
%) 

4. Total 
Planned 

Contributing 
Expenditures  
(LCFF Funds) 

5. Total 
Planned 

Percentage of 
Improved 
Services  

(%) 

Planned 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 
(4 divided by 

1, plus 5) 

Totals by 
Type 

Total LCFF 
Funds 

21986490 212258 0.97% 0.00%         0.97% $240,870.00 0.00% 1.10 % Total:         $240,870.00 
        LEA-wide 

Total:         $207,213.00 

        Limited Total:         $0.00 
        Schoolwide 

Total:         $33,657.00 
 

Goal Action # Action Title 
Contributing to 

Increased or 
Improved 
Services? 

Scope Unduplicated 
Student Group(s) Location 

Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Planned 
Percentage of 

Improved 
Services (%) 

1 1.6 Support Staff and Services XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $187,312.00 
 

2 2.1 Career Technical Education 
personnel and materials 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $1.00 
 

2 2.2 Student attendance and 
behavior incentives 

XYes     
 

XSchoolwide         XEnglish Learners        
XFoster Youth        
XLow Income         

Specific Schools: 
Community School         

$1.00 
 

2 2.3 Life skills curriculum XYes     
 

XSchoolwide         XEnglish Learners        
XFoster Youth        
XLow Income         

Specific Schools: 
Community 
School-
Headwaters         

$1.00 
 

2 2.4 Social-emotional counseling 
services 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $19,900.00 
 

2 2.5 Restorative Resources 
Contract 

XYes     
 

XSchoolwide         XEnglish Learners        
XFoster Youth        
XLow Income         

Specific Schools: 
Community School         

$25,000.00 
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Goal Action # Action Title 
Contributing to 

Increased or 
Improved 
Services? 

Scope Unduplicated 
Student Group(s) Location 

Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Planned 
Percentage of 

Improved 
Services (%) 

2 2.6 Teen Parent Program XYes     
 

XSchoolwide         XEnglish Learners        
XFoster Youth        
XLow Income         

Specific Schools: 
Community School 
- Amarosa         

$8,653.00 
 

2 2.7 Bus passes XYes     
 

XSchoolwide         XEnglish Learners        
XFoster Youth        
XLow Income         

Specific Schools: 
Community School         

$1.00 
 

3 3.1 Collaboration with 
Community Partners 

XYes     
 

XSchoolwide         XEnglish Learners        
XFoster Youth        
XLow Income         

Specific Schools: 
Community School         

$1.00 
 

3 3.2 Relationship Building XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $0.00 
 

3 3.3 Academic Counseling XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $0.00 
 

3 3.4 Culturally Appropriate 
Structure and Support 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $0.00 
 

3 3.5 Social-Emotional 
Counseling 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $0.00 
 

3 3.7 Restorative Practice XYes     
 

XSchoolwide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools        
Specific Schools: 
Community School         

$0.00 
 

4 4.4 English Language 
Development Intensive 
Intervention and Support 

XYes     
 

XLEA-wide         XEnglish Learners         XAll Schools         $0.00 
 

5 5.1 Truancy Intervention and 
Parent Outreach 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $0.00 
 

5 5.2 Translation Services XYes     
 

XLEA-wide         XEnglish Learners         XAll Schools         $0.00 
 

7 7.1 Foster Youth services XYes     
 

XLEA-wide         XFoster Youth         XAll Schools         $0.00 
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2021-22 Annual Update Table 
 

Totals 
Last Year's 

Total Planned 
Expenditures 
(Total Funds) 

Total Estimated  
Expenditures 
(Total Funds) 

Totals          $2,933,666.00 $2,689,915.00 

 
Last Year's 

Goal # 
Last Year's Action 

# 
Prior Action/Service Title Contributed to Increased 

or Improved Services? 
Last Year's Planned 

Expenditures 
(Total Funds) 

Estimated Actual 
Expenditures 

(Input Total Funds) 
1 1.1 Staffing for Programs        No      

X 
 

$1,402,064.00 1250000 

1 1.2 Professional Learning        No      
X 
 

$0.00 0 

1 1.3 Alternative/Cross Curricular 
Assessment        

No      
X 
 

$0.00 0 

1 1.4 Specialist Services        No      
X 
 

$410,676.00 400000 

1 1.5 CCSS & ELD Instructional Materials 
and technology        

No      
X 
 

$0.00 0 

1 1.6 Support Staff and Services        Yes     
X 
 

$312,589.00 358046 

2 2.1 Career Technical Education 
personnel and materials        

Yes     
X 
 

$20,367.00 0 

2 2.2 Student attendance and behavior 
incentives        

Yes     
X 
 

$8,000.00 8000 

2 2.3 Life skills curriculum        Yes     
X 
 

$19,750.00 0 

2 2.4 Social-emotional counseling 
services        

Yes     $93,514.00 93514 
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Last Year's 
Goal # 

Last Year's Action 
# 

Prior Action/Service Title Contributed to Increased 
or Improved Services? 

Last Year's Planned 
Expenditures 
(Total Funds) 

Estimated Actual 
Expenditures 

(Input Total Funds) 
X 
 

2 2.5 Restorative Resources Contract        Yes     
X 
 

$17,700.00 25000 

2 2.6 Teen Parent Program        Yes     
X 
 

$61,019.00 61000 

2 2.7 Bus passes        Yes     
X 
 

$7,000.00 3500 

3 3.1 Collaboration with Community 
Partners        

Yes     
X 
 

$20,000.00 20000 

3 3.2 Relationship Building        Yes     
X 
 

$0.00 0 

3 3.3 Academic Counseling        Yes     
X 
 

$0.00 0 

3 3.4 Culturally Appropriate Structure and 
Support        

Yes     
X 
 

$0.00 0 

3 3.5 Social-Emotional Counseling        Yes     
X 
 

$0.00 0 

3 3.6 Facilities        No      
X 
 

$85,845.00 200000 

3 3.7 Restorative Practice        Yes     
X 
 

$0.00 0 

4 4.1 English Language Development 
Instruction        

No      
English Language Learners 

 

$0.00 0 

4 4.2 Student progress toward English 
language proficiency.        

No      
English Language Learners 

 

$0.00 0 
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Last Year's 
Goal # 

Last Year's Action 
# 

Prior Action/Service Title Contributed to Increased 
or Improved Services? 

Last Year's Planned 
Expenditures 
(Total Funds) 

Estimated Actual 
Expenditures 

(Input Total Funds) 
4 4.3 Staff professional development 

related to English Language 
Development.        

No      
English Language Learners 

 

$0.00 0 

4 4.4 English Language Development 
Intensive Intervention and Support        

Yes     
X 
 

$0.00 0 

5 5.1 Truancy Intervention and Parent 
Outreach        

Yes     
X 
 

$0.00 0 

5 5.2 Translation Services        Yes     
X 
 

$0.00 0 

6 6.1 922 Plan        No      
XExpelled youth 

 

$0.00 0 

7 7.1 Foster Youth services        No      
Foster Youth 

 

$475,142.00 270855 
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2021-22 Contributing Actions Annual Update Table 
 

6. Estimated  
LCFF 

Supplemental 
and/or 

Concentration 
Grants 

(Input Dollar 
Amount) 

4. Total Planned 
Contributing 
Expenditures  
(LCFF Funds) 

7. Total Estimated  
Expenditures for 

Contributing 
Actions  

(LCFF Funds) 

Difference 
Between Planned 

and Estimated  
Expenditures for 

Contributing 
Actions 

(Subtract 7 from 
4) 

5. Total Planned 
Percentage of 

Improved 
Services (%) 

8. Total Estimated  
Percentage of 

Improved 
Services  

(%) 

Difference 
Between Planned 

and Estimated  
Percentage of 

Improved 
Services 

(Subtract 5 from 
8) 

239562         $180,368.00         $291,964.00         ($111,596.00)         0.00%         0.00%         0.00%         
 

Last 
Year's 
Goal # 

Last 
Year's 

Action # 
Prior Action/Service Title 

Contributing to 
Increased or 

Improved Services? 

Last Year's Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Estimated Actual 
Expenditures for 

Contributing 
Actions  

(Input LCFF Funds) 

Planned Percentage 
of Improved 

Services 

Estimated Actual 
Percentage of 

Improved Services 
(Input Percentage) 

1 1.6 Support Staff and Services XYes     
 

$134,110.00 247059  
 

2 2.1 Career Technical Education 
personnel and materials 

XYes     
 

$1.00 1  
 

2 2.2 Student attendance and 
behavior incentives 

XYes     
 

$1.00 1  
 

2 2.3 Life skills curriculum XYes     
 

$1.00 1  
 

2 2.4 Social-emotional counseling 
services 

XYes     
 

$19,900.00 19900  
 

2 2.5 Restorative Resources 
Contract 

XYes     
 

$17,700.00 25000  
 

2 2.6 Teen Parent Program XYes     
 

$8,653.00 0  
 

2 2.7 Bus passes XYes     
 

$1.00 1  
 

3 3.1 Collaboration with Community 
Partners 

XYes     
 

$1.00 1  
 

3 3.2 Relationship Building XYes     
 

0 0  
 

3 3.3 Academic Counseling XYes     
 

0 0  
 

3 3.4 Culturally Appropriate 
Structure and Support 

XYes     
 

0 0  
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Last 
Year's 
Goal # 

Last 
Year's 

Action # 
Prior Action/Service Title 

Contributing to 
Increased or 

Improved Services? 

Last Year's Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Estimated Actual 
Expenditures for 

Contributing 
Actions  

(Input LCFF Funds) 

Planned Percentage 
of Improved 

Services 

Estimated Actual 
Percentage of 

Improved Services 
(Input Percentage) 

3 3.5 Social-Emotional Counseling XYes     
 

0 0  
 

3 3.7 Restorative Practice XYes     
 

0 0  
 

4 4.4 English Language 
Development Intensive 
Intervention and Support 

XYes     
 

0 0  
 

5 5.1 Truancy Intervention and 
Parent Outreach 

XYes     
 

0 0  
 

5 5.2 Translation Services XYes     
 

0 0  
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2021-22 LCFF Carryover Table 
 

9. Estimated 
Actual LCFF 
Base Grant 
(Input Dollar 

Amount) 

6. Estimated 
Actual LCFF 

Supplemental 
and/or 

Concentration 
Grants 

LCFF 
Carryover —  
Percentage 
(Percentage 
from Prior 

Year) 

10. Total 
Percentage to 

Increase or 
Improve 

Services for 
the Current 
School Year 

(6 divided by 9 
+ Carryover 

%) 

7. Total 
Estimated 

Actual 
Expenditures 

for 
Contributing 

Actions  
(LCFF Funds) 

8. Total 
Estimated 

Actual 
Percentage of 

Improved 
Services  

(%) 

11. Estimated 
Actual 

Percentage of 
Increased or 

Improved 
Services 

(7 divided by 
9, plus 8) 

12. LCFF 
Carryover — 

Dollar Amount 
(Subtract 11 
from 10 and 

multiply by 9) 

13. LCFF 
Carryover —  
Percentage 

(12 divided by 
9) 

23173438         239562         0         1.03%         $291,964.00 0.00%         1.26%         $0.00         0.00%         
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Instructions 
Plan Summary 

Engaging Educational Partners 

Goals and Actions 

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students  

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, 
please contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support 
Office, by phone at 916-319-0809 or by email at lcff@cde.ca.gov. 

Introduction and Instructions 
The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual 
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities). 
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.  

The LCAP development process serves three distinct, but related functions:  

• Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic planning 
(California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to teaching and 
learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited resources to meet student and 
community needs to ensure opportunities and outcomes are improved for all students. 

• Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions made 
through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights about an LEA's 
programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify potential goals and actions to 
be included in the LCAP. 

• Accountability and Compliance: The LCAP serves an important accountability function because aspects of the LCAP template require LEAs to 
show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably: 

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, and low-income students in proportion to 
the amount of additional funding those students generate under LCFF (EC Section 52064[b][4-6]). 

o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics (EC 
sections 52064[b][1] and [2]).  

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]). 

mailto:lcff@cde.ca.gov
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The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the 
outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b) through meaningful engagement 
with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the LCAP 
template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a tool for engaging 
educational partners.  

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of 
the school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 
52066, 52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all 
budgeted and actual expenditures are aligned. 

The revised LCAP template for the 2021–22, 2022–23, and 2023–24 school years reflects statutory changes made through Assembly Bill 
1840 (Committee on Budget), Chapter 243, Statutes of 2018. These statutory changes enhance transparency regarding expenditures on 
actions included in the LCAP, including actions that contribute to meeting the requirement to increase or improve services for foster youth, 
English learners, and low-income students, and to streamline the information presented within the LCAP to make adopted LCAPs more 
accessible for educational partners and the public. 

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through 
grade twelve (TK–12), but also allow educational partners to understand why, and whether those strategies are leading to improved 
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended 
to be meaningful and accessible for the LEA’s diverse educational partners and the broader public. 

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the 
strategic planning and educational partner engagement functions:  

Given present performance across the state priorities and on indicators in the California School Dashboard (Dashboard), how is the 
LEA using its budgetary resources to respond to TK–12 student and community needs, and address any performance gaps, including 
by meeting its obligation to increase or improve services for foster youth, English learners, and low-income students? 

LEAs are encouraged to focus on a set of metrics and actions that the LEA believes, based on input gathered from educational partners, 
research, and experience, will have the biggest impact on behalf of its TK–12 students.  

These instructions address the requirements for each section of the LCAP, but may include information about effective practices when 
developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of each section emphasizing the 
purpose that each section serves. 

Plan Summary 
Purpose 
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A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s 
community as well as relevant information about student needs and performance. In order to provide a meaningful context for the rest of the 
LCAP, the content of this section should be clearly and meaningfully related to the content included in the subsequent sections of the LCAP. 

Requirements and Instructions 
General Information – Briefly describe the LEA, its schools, and its students in grades TK–12, as applicable to the LEA. For example, 
information about an LEA in terms of geography, enrollment, or employment, the number and size of specific schools, recent community 
challenges, and other such information as an LEA wishes to include can enable a reader to more fully understand an LEA’s LCAP. 

Reflections: Successes – Based on a review of performance on the state indicators and local performance indicators included in the 
Dashboard, progress toward LCAP goals, local self-assessment tools, input from educational partners, and any other information, what 
progress is the LEA most proud of and how does the LEA plan to maintain or build upon that success? This may include identifying specific 
examples of how past increases or improvements in services for foster youth, English learners, and low-income students have led to improved 
performance for these students. 

Reflections: Identified Need – Referring to the Dashboard, identify: (a) any state indicator for which overall performance was in the “Red” or 
“Orange” performance category or any local indicator where the LEA received a “Not Met” or “Not Met for Two or More Years” rating AND (b) 
any state indicator for which performance for any student group was two or more performance levels below the “all student” performance. 
What steps is the LEA planning to take to address these areas of low performance and performance gaps? An LEA that is required to include 
a goal to address one or more consistently low-performing student groups or low-performing schools must identify that it is required to include 
this goal and must also identify the applicable student group(s) and/or school(s). Other needs may be identified using locally collected data 
including data collected to inform the self-reflection tools and reporting local indicators on the Dashboard. 

LCAP Highlights – Identify and briefly summarize the key features of this year’s LCAP. 

Comprehensive Support and Improvement – An LEA with a school or schools identified for comprehensive support and improvement (CSI) 
under the Every Student Succeeds Act must respond to the following prompts: 

● Schools Identified: Identify the schools within the LEA that have been identified for CSI.  

● Support for Identified Schools: Describe how the LEA has or will support the identified schools in developing CSI plans that included 
a school-level needs assessment, evidence-based interventions, and the identification of any resource inequities to be addressed 
through the implementation of the CSI plan. 

● Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the implementation and effectiveness of 
the CSI plan to support student and school improvement. 

Engaging Educational Partners 
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Purpose 
Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the 
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such 
engagement should support comprehensive strategic planning, accountability, and improvement across the state priorities and locally 
identified priorities (EC Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.  

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The 
goal is to allow educational partners that participated in the LCAP development process and the broader public understand how the LEA 
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing 
this section.  

Statute and regulations specify the educational partners that school districts and COEs must consult when developing the LCAP: teachers, 
principals, administrators, other school personnel, local bargaining units of the LEA, parents, and students. Before adopting the LCAP, school 
districts and COEs must share it with the Parent Advisory Committee and, if applicable, to its English Learner Parent Advisory Committee. The 
superintendent is required by statute to respond in writing to the comments received from these committees. School districts and COEs must 
also consult with the special education local plan area administrator(s) when developing the LCAP.  

Statute requires charter schools to consult with teachers, principals, administrators, other school personnel, parents, and students in 
developing the LCAP. The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as 
applicable (e.g., schoolsite councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between 
schoolsite and district-level goals and actions.  

Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group 
composition, can be found under Resources on the following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/. 

Requirements and Instructions 
Below is an excerpt from the 2018–19 Guide for Annual Audits of K–12 Local Education Agencies and State Compliance Reporting, which is 
provided to highlight the legal requirements for engagement of educational partners in the LCAP development process: 

Local Control and Accountability Plan: 
For county offices of education and school districts only, verify the LEA: 

a) Presented the local control and accountability plan to the parent advisory committee in accordance with Education Code section 
52062(a)(1) or 52068(a)(1), as appropriate. 

b) If applicable, presented the local control and accountability plan to the English learner parent advisory committee, in accordance 
with Education Code section 52062(a)(2) or 52068(a)(2), as appropriate. 

https://www.cde.ca.gov/re/lc/
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c) Notified members of the public of the opportunity to submit comments regarding specific actions and expenditures proposed to 
be included in the local control and accountability plan in accordance with Education Code section 52062(a)(3) or 52068(a)(3), 
as appropriate. 

d) Held at least one public hearing in accordance with Education Code section 52062(b)(1) or 52068(b)(1), as appropriate. 

e) Adopted the local control and accountability plan in a public meeting in accordance with Education Code section 52062(b)(2) or 
52068(b)(2), as appropriate. 

Prompt 1: “A summary of the process used to engage educational partners and how this engagement was considered before finalizing the 
LCAP.” 

Describe the engagement process used by the LEA to involve educational partners in the development of the LCAP, including, at a minimum, 
describing how the LEA met its obligation to consult with all statutorily required educational partners as applicable to the type of LEA. A 
sufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement 
strategies with educational partners. A response may also include information about an LEA’s philosophical approach to engaging its 
educational partners.  

Prompt 2: “A summary of the feedback provided by specific educational partners.” 

Describe and summarize the feedback provided by specific educational partners. A sufficient response to this prompt will indicate ideas, 
trends, or inputs that emerged from an analysis of the feedback received from educational partners. 

Prompt 3: “A description of the aspects of the LCAP that were influenced by specific input from educational partners.” 

A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the engagement 
process influenced the development of the LCAP. The response must describe aspects of the LCAP that were influenced by or developed in 
response to the educational partner feedback described in response to Prompt 2. This may include a description of how the LEA prioritized 
requests of educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the 
LCAP. For the purposes of this prompt, “aspects” of an LCAP that may have been influenced by educational partner input can include, but are 
not necessarily limited to: 

• Inclusion of a goal or decision to pursue a Focus Goal (as described below) 
• Inclusion of metrics other than the statutorily required metrics 
• Determination of the desired outcome on one or more metrics 
• Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection 
• Inclusion of action(s) or a group of actions 
• Elimination of action(s) or group of actions  
• Changes to the level of proposed expenditures for one or more actions 
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• Inclusion of action(s) as contributing to increased or improved services for unduplicated services 
• Determination of effectiveness of the specific actions to achieve the goal 
• Determination of material differences in expenditures 
• Determination of changes made to a goal for the ensuing LCAP year based on the annual update process 
• Determination of challenges or successes in the implementation of actions 

Goals and Actions 
Purpose 
Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to 
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected 
outcomes, and the actions included in the goal should be in alignment. The explanation for why the LEA included a goal is an opportunity for 
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted 
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected 
outcomes, actions, and expenditures. 

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing 
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their 
student groups when developing goals and the related actions to achieve such goals. 

Requirements and Instructions 
LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs 
should consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that 
are included in the Dashboard in determining whether and how to prioritize its goals within the LCAP. 

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals: 

• Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure improvement. A Focus 
Goal statement will be time bound and make clear how the goal is to be measured. 

• Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of metrics. 

• Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and allows an 
LEA to track performance on any metrics not addressed in the other goals of the LCAP. 

At a minimum, the LCAP must address all LCFF priorities and associated metrics. 



 
 

2022-23 Local Control Accountability Plan for Sonoma County Office of Education Page 135 of 150 

Focus Goal(s) 
Goal Description: The description provided for a Focus Goal must be specific, measurable, and time bound. An LEA develops a Focus Goal 
to address areas of need that may require or benefit from a more specific and data intensive approach. The Focus Goal can explicitly 
reference the metric(s) by which achievement of the goal will be measured and the time frame according to which the LEA expects to achieve 
the goal. 

Explanation of why the LEA has developed this goal: Explain why the LEA has chosen to prioritize this goal. An explanation must be 
based on Dashboard data or other locally collected data. LEAs must describe how the LEA identified this goal for focused attention, including 
relevant consultation with educational partners. LEAs are encouraged to promote transparency and understanding around the decision to 
pursue a focus goal. 

Broad Goal 
Goal Description: Describe what the LEA plans to achieve through the actions included in the goal. The description of a broad goal will be 
clearly aligned with the expected measurable outcomes included for the goal. The goal description organizes the actions and expected 
outcomes in a cohesive and consistent manner. A goal description is specific enough to be measurable in either quantitative or qualitative 
terms. A broad goal is not as specific as a focus goal. While it is specific enough to be measurable, there are many different metrics for 
measuring progress toward the goal. 

Explanation of why the LEA has developed this goal: Explain why the LEA developed this goal and how the actions and metrics grouped 
together will help achieve the goal. 

Maintenance of Progress Goal 
Goal Description: Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals 
in the LCAP. Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP. The 
state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has 
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the LCAP. 

Explanation of why the LEA has developed this goal: Explain how the actions will sustain the progress exemplified by the related metrics. 

Required Goals 
In general, LEAs have flexibility in determining what goals to include in the LCAP and what those goals will address; however, beginning with 
the development of the 2022–23 LCAP, LEAs that meet certain criteria are required to include a specific goal in their LCAP. 

Consistently low-performing student group(s) criteria: An LEA is eligible for Differentiated Assistance for three or more consecutive years 
based on the performance of the same student group or groups in the Dashboard. A list of the LEAs required to include a goal in the LCAP 
based on student group performance, and the student group(s) that lead to identification, may be found on the CDE’s Local Control Funding 
Formula web page at https://www.cde.ca.gov/fg/aa/lc/.  

• Consistently low-performing student group(s) goal requirement: An LEA meeting the consistently low-performing student group(s) criteria must 
include a goal in its LCAP focused on improving the performance of the student group or groups that led to the LEA’s eligibility for Differentiated 

https://www.cde.ca.gov/fg/aa/lc/
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Assistance. This goal must include metrics, outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for, 
this student group or groups. An LEA required to address multiple student groups is not required to have a goal to address each student group; 
however, each student group must be specifically addressed in the goal. This requirement may not be met by combining this required goal with 
another goal. 

• Goal Description: Describe the outcomes the LEA plans to achieve to address the needs of, and improve outcomes for, the student group or 
groups that led to the LEA’s eligibility for Differentiated Assistance. 

• Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the student 
group(s) that lead to the LEA being required to develop this goal, how the actions and associated metrics included in this goal differ from previous 
efforts to improve outcomes for the student group(s), and why the LEA believes the actions, metrics, and expenditures included in this goal will help 
achieve the outcomes identified in the goal description. 

Low-performing school(s) criteria: The following criteria only applies to a school district or COE with two or more schools; it does not apply 
to a single-school district. A school district or COE has one or more schools that, for two consecutive years, received the two lowest 
performance levels on all but one of the state indicators for which the school(s) receive performance levels in the Dashboard and the 
performance of the “All Students” student group for the LEA is at least one performance level higher in all of those indicators. A list of the LEAs 
required to include a goal in the LCAP based on school performance, and the school(s) that lead to identification, may be found on the CDE’s 
Local Control Funding Formula web page at https://www.cde.ca.gov/fg/aa/lc/. 

• Low-performing school(s) goal requirement: A school district or COE meeting the low-performing school(s) criteria must include a goal in its 
LCAP focusing on addressing the disparities in performance between the school(s) and the LEA as a whole. This goal must include metrics, 
outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for, the students enrolled at the low-performing 
school or schools. An LEA required to address multiple schools is not required to have a goal to address each school; however, each school must 
be specifically addressed in the goal. This requirement may not be met by combining this goal with another goal. 

• Goal Description: Describe what outcomes the LEA plans to achieve to address the disparities in performance between the students enrolled at 
the low-performing school(s) and the students enrolled at the LEA as a whole.  

• Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the schools(s) 
that lead to the LEA being required to develop this goal; how the actions and associated metrics included in this goal differ from previous efforts to 
improve outcomes for the school(s); and why the LEA believes the actions, metrics, and expenditures included in this goal will help achieve the 
outcomes for students enrolled at the low-performing school or schools identified in the goal description. 

Measuring and Reporting Results: 
For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes. LEAs are encouraged to 
identify metrics for specific student groups, as appropriate, including expected outcomes that would reflect narrowing of any existing 
performance gaps.  

https://www.cde.ca.gov/fg/aa/lc/
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Include in the baseline column the most recent data associated with this metric available at the time of adoption of the LCAP for the first year 
of the three-year plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of a metric only if that data represents the 
most recent available (e.g., high school graduation rate). 

Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil 
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS. Because final 2020–21 outcomes on some 
metrics may not be computable at the time the 2021–24 LCAP is adopted (e.g., graduation rate, suspension rate), the most recent data 
available may include a point in time calculation taken each year on the same date for comparability purposes. 

The baseline data shall remain unchanged throughout the three-year LCAP. 

Complete the table as follows: 

● Metric: Indicate how progress is being measured using a metric. 

● Baseline: Enter the baseline when completing the LCAP for 2021–22. As described above, the baseline is the most recent data 
associated with a metric. Indicate the school year to which the data applies, consistent with the instructions above. 

● Year 1 Outcome: When completing the LCAP for 2022–23, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. 

● Year 2 Outcome: When completing the LCAP for 2023–24, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. 

● Year 3 Outcome: When completing the LCAP for 2024–25, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. The 2024–25 LCAP will be the first year in the next three-year cycle. Completing 
this column will be part of the Annual Update for that year. 

● Desired Outcome for 2023–24: When completing the first year of the LCAP, enter the desired outcome for the relevant metric the LEA 
expects to achieve by the end of the 2023–24 LCAP year. 

Timeline for completing the “Measuring and Reporting Results” part of the Goal. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 
Desired Outcome 

for Year 3 
(2023–24) 

Enter information 
in this box when 
completing the 
LCAP for 2021–
22. 

Enter information 
in this box when 
completing the 
LCAP for 2021–
22. 

Enter information 
in this box when 
completing the 
LCAP for 2022–
23. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2023–
24. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2024–
25. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2021–
22 or when 
adding a new 
metric. 

The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the 
applicable metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a state priority does not 
specify one or more metrics (e.g., implementation of state academic content and performance standards), the LEA must identify a metric to 
use within the LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the relevant self-reflection 
tool for local indicators within the Dashboard. 

Actions: Enter the action number. Provide a short title for the action. This title will also appear in the action tables. Provide a description of the 
action. Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided 
in the summary tables. Indicate whether the action contributes to meeting the increase or improved services requirement as described in the 
Increased or Improved Services section using a “Y” for Yes or an “N” for No. (Note: for each such action offered on an LEA-wide or 
schoolwide basis, the LEA will need to provide additional information in the Increased or Improved Summary Section to address the 
requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496(b) in the Increased or Improved Services Section of the LCAP). 

Actions for English Learners: School districts, COEs, and charter schools that have a numerically significant English learner student 
subgroup must include specific actions in the LCAP related to, at a minimum, the language acquisition programs, as defined in EC 
Section 306, provided to students and professional development activities specific to English learners. 

Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant Foster Youth student 
subgroup are encouraged to include specific actions in the LCAP designed to meet needs specific to Foster Youth students. 

Goal Analysis: 

Enter the LCAP Year. 
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Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in 
achieving the goal. Respond to the prompts as instructed. 

● Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and 
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned 
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.  

● Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned 
Percentages of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in 
expenditures or percentages do not need to be addressed, and a dollar-for-dollar accounting is not required. 

● Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the LEA. In some cases, not all 
actions in a goal will be intended to improve performance on all of the metrics associated with the goal. When responding to this 
prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the context of performance on a 
single metric or group of specific metrics within the goal that are applicable to the action(s). Grouping actions with metrics will allow for 
more robust analysis of whether the strategy the LEA is using to impact a specified set of metrics is working and increase transparency 
for educational partners. LEAs are encouraged to use such an approach when goals include multiple actions and metrics that are not 
closely associated. 

● Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and 
analysis of the data provided in the Dashboard or other local data, as applicable. 

Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students  
Purpose 
A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single 
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students in grades TK–12 as compared to all 
students in grades TK–12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose meet regulatory requirements. 
Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader understanding of educational partners to 
facilitate their ability to provide input. An LEA’s description in this section must align with the actions included in the Goals and Actions section 
as contributing.  

Requirements and Instructions 
Projected LCFF Supplemental and/or Concentration Grants: Specify the amount of LCFF supplemental and concentration grant funds the 
LEA estimates it will receive in the coming year based on the number and concentration of low income, foster youth, and English learner 
students. 
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Projected Additional LCFF Concentration Grant (15 percent): Specify the amount of additional LCFF concentration grant add-on funding, 
as described in EC Section 42238.02, that the LEA estimates it will receive in the coming year. 

Projected Percentage to Increase or Improve Services for the Coming School Year: Specify the estimated percentage by which services 
for unduplicated pupils must be increased or improved as compared to the services provided to all students in the LCAP year as calculated 
pursuant to 5 CCR Section 15496(a)(7). 

LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover 
percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%). 

LCFF Carryover — Dollar: Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not 
identified in the LCFF Carryover Table, specify an amount of zero ($0). 

Total Percentage to Increase or Improve Services for the Coming School Year: Add the Projected Percentage to Increase or Improve 
Services for the Coming School Year and the Proportional LCFF Required Carryover Percentage and specify the percentage. This is the LEAs 
percentage by which services for unduplicated pupils must be increased or improved as compared to the services provided to all students in 
the LCAP year, as calculated pursuant to 5 CCR Section 15496(a)(7). 

Required Descriptions: 

For each action being provided to an entire school, or across the entire school district or COE, an explanation of (1) how the needs 
of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in meeting 
the goals for these students. 

For each action included in the Goals and Actions section as contributing to the increased or improved services requirement for unduplicated 
pupils and provided on an LEA-wide or schoolwide basis, the LEA must include an explanation consistent with 5 CCR Section 15496(b). For 
any such actions continued into the 2021–24 LCAP from the 2017–2020 LCAP, the LEA must determine whether or not the action was 
effective as expected, and this determination must reflect evidence of outcome data or actual implementation to date. 

Principally Directed and Effective: An LEA demonstrates how an action is principally directed towards and effective in meeting the LEA’s 
goals for unduplicated students when the LEA explains how: 

● It considers the needs, conditions, or circumstances of its unduplicated pupils; 

● The action, or aspect(s) of the action (including, for example, its design, content, methods, or location), is based on these 
considerations; and 

● The action is intended to help achieve an expected measurable outcome of the associated goal. 

As such, the response provided in this section may rely on a needs assessment of unduplicated students. 
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Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation 
as to how, are not sufficient. Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does 
not meet the increase or improve services standard because enrolling students is not the same as serving students. 

For example, if an LEA determines that low-income students have a significantly lower attendance rate than the attendance rate for all 
students, it might justify LEA-wide or schoolwide actions to address this area of need in the following way: 

After assessing the needs, conditions, and circumstances of our low-income students, we learned that the attendance rate of our low-
income students is 7 percent lower than the attendance rate for all students. (Needs, Conditions, Circumstances [Principally Directed]) 

In order to address this condition of our low-income students, we will develop and implement a new attendance program that is 
designed to address some of the major causes of absenteeism, including lack of reliable transportation and food, as well as a school 
climate that does not emphasize the importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and 
nutritional resources as well as a districtwide educational campaign on the benefits of high attendance rates. (Contributing Action[s]) 

These actions are being provided on an LEA-wide basis and we expect/hope that all students with less than a 100 percent attendance 
rate will benefit. However, because of the significantly lower attendance rate of low-income students, and because the actions meet 
needs most associated with the chronic stresses and experiences of a socio-economically disadvantaged status, we expect that the 
attendance rate for our low-income students will increase significantly more than the average attendance rate of all other students. 
(Measurable Outcomes [Effective In]) 

COEs and Charter Schools: Describe how actions included as contributing to meeting the increased or improved services requirement on an 
LEA-wide basis are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as 
described above. In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous. 

For School Districts Only: 

Actions Provided on an LEA-Wide Basis: 

Unduplicated Percentage > 55 percent: For school districts with an unduplicated pupil percentage of 55 percent or more, describe how 
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as 
described above. 

Unduplicated Percentage < 55 percent: For school districts with an unduplicated pupil percentage of less than 55 percent, describe how 
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities. Also 
describe how the actions are the most effective use of the funds to meet these goals for its unduplicated pupils. Provide the basis for this 
determination, including any alternatives considered, supporting research, experience, or educational theory. 

Actions Provided on a Schoolwide Basis: 
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School Districts must identify in the description those actions being funded and provided on a schoolwide basis, and include the required 
description supporting the use of the funds on a schoolwide basis. 

For schools with 40 percent or more enrollment of unduplicated pupils: Describe how these actions are principally directed to and 
effective in meeting its goals for its unduplicated pupils in the state and any local priorities. 

For school districts expending funds on a schoolwide basis at a school with less than 40 percent enrollment of unduplicated pupils: 
Describe how these actions are principally directed to and how the actions are the most effective use of the funds to meet its goals for foster 
youth, English learners, and low-income students in the state and any local priorities. 

A description of how services for foster youth, English learners, and low-income students are being increased or improved by the 
percentage required. 

Consistent with the requirements of 5 CCR Section 15496, describe how services provided for unduplicated pupils are increased or improved 
by at least the percentage calculated as compared to the services provided for all students in the LCAP year. To improve services means to 
grow services in quality and to increase services means to grow services in quantity. Services are increased or improved by those actions in 
the LCAP that are included in the Goals and Actions section as contributing to the increased or improved services requirement, whether they 
are provided on an LEA-wide or schoolwide basis or provided on a limited basis to unduplicated students. A limited action is an action that 
only serves foster youth, English learners, and/or low-income students. This description must address how these action(s) are expected to 
result in the required proportional increase or improvement in services for unduplicated pupils as compared to the services the LEA provides 
to all students for the relevant LCAP year. 

For any action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of 
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to 
determine the contribution of the action towards the proportional percentage. See the instructions for determining the Planned Percentage of 
Improved Services for information on calculating the Percentage of Improved Services. 

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the 
number of staff providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, 
English learners, and low-income students, as applicable. 
An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using 
these funds to increase the number of staff who provide direct services to students at schools with an enrollment of unduplicated students that 
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enrollment of 
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff 
and/or classified staff employed by the LEA; classified staff includes custodial staff.  

Provide the following descriptions, as applicable to the LEA: 
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An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not 
applicable. 

Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the number 
of staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55 percent.  

An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as an LEA 
that only has schools with an enrollment of unduplicated students that is greater than 55 percent, must describe how it is using the funds to 
increase the number of credentialed staff, classified staff, or both, including custodial staff, who provide direct services to students at selected 
schools and the criteria used to determine which schools require additional staffing support. 

In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a school with 
an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to retain staff providing 
direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent. 

Complete the table as follows:  

• Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that is 55 
percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration of unduplicated 
students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span (Elementary, Middle/Junior High, 
and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of full time equivalent (FTE) staff and the 
number of enrolled students as counted on the first Wednesday in October of each year.  

• Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated students 
that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of 
unduplicated students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span (Elementary, 
Middle/Junior High, and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of FTE staff and the 
number of enrolled students as counted on the first Wednesday in October of each year. 

Action Tables 
Complete the Data Entry Table for each action in the LCAP. The information entered into this table will automatically populate the other Action 
Tables. Information is only entered into the Data Entry Table, the Annual Update Table, the Contributing Actions Annual Update Table, and 
the LCFF Carryover Table. With the exception of the Data Entry Table, the word “input” has been added to column headers to aid in identifying 
the column(s) where information will be entered. Information is not entered on the remaining Action tables.  

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body: 

• Table 1: Total Planned Expenditures Table (for the coming LCAP Year) 
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• Table 2: Contributing Actions Table (for the coming LCAP Year) 

• Table 3: Annual Update Table (for the current LCAP Year) 

• Table 4: Contributing Actions Annual Update Table (for the current LCAP Year) 

• Table 5: LCFF Carryover Table (for the current LCAP Year) 

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For 
example, when developing the 2022–23 LCAP, 2022–23 will be the coming LCAP Year and 2021–22 will be the current LCAP Year. 

Data Entry Table 
The Data Entry Table may be included in the LCAP as adopted by the local governing board or governing body, but is not required to be 
included. In the Data Entry Table, input the following information for each action in the LCAP for that applicable LCAP year: 

• LCAP Year: Identify the applicable LCAP Year. 

• 1. Projected LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the coming school year, 
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant Program and 
the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).  

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF apportionment 
calculations.  

• 2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration 
grants the LEA estimates it will receive on the basis of the number and concentration of unduplicated students for the coming school 
year. 

• 3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is 
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5 
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as 
compared to the services provided to all students in the coming LCAP year. 

• LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior 
LCAP year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%). 

• Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated 
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover — 
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Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to the 
services provided to all students in the coming LCAP year. 

• Goal #: Enter the LCAP Goal number for the action. 

• Action #: Enter the action’s number as indicated in the LCAP Goal. 

• Action Title: Provide a title of the action.  

• Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by 
entering a specific student group or groups. 

• Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or 
improved services; OR, type “No” if the action is not included as contributing to meeting the increased or improved services. 

• If “Yes” is entered into the Contributing column, then complete the following columns: 

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action 
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades 
the entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more 
unduplicated student groups.  

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups. 
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all 
students receive. 

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA 
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must 
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all 
high schools or grades transitional kindergarten through grade five), as appropriate. 

• Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time 
for which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.” 

• Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.  

• Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and 
the Total Funds column. 
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• LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up 
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional 
Improvement Block Grant, and Home-To-School Transportation). 

o Note: For an action to contribute towards meeting the increased or improved services requirement it must include some 
measure of LCFF funding. The action may also include funding from other sources, however the extent to which an action 
contributes to meeting the increased or improved services requirement is based on the LCFF funding being used to implement 
the action. 

• Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any. 

• Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any. 

• Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any. 

• Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns. 

• Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to 
unduplicated students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for 
the action as a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English 
learners, and/or low-income students. 

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved 
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional 
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA 
estimates it would expend to implement the action if it were funded. 

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning 
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by 
hiring additional staff to collect and analyze data and to coordinate supports for students, which the LEA estimates would cost 
$165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are foster 
youth. This analysis will then be shared with site principals who will use the data to coordinate services provided by instructional 
assistants and expanded learning providers to target support to students. In this example, the LEA would divide the estimated 
cost of $165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a 
percentage. This percentage is the Planned Percentage of Improved Service for the action. 

Contributing Actions Table 
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As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved 
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if 
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.   

Annual Update Table 
In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year: 

• Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any. 

Contributing Actions Annual Update Table 
In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only 
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use 
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in 
the LCAP for the relevant LCAP year: 

• 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration 
grants the LEA estimates it will actually receive based on of the number and concentration of unduplicated students in the current school year. 

• Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to implement this 
action, if any. 

• Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only to 
unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement anticipated 
for the action as a percentage rounded to the nearest hundredth (0.00%). 

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example implements 
the action. As part of the annual update process, the LEA reviews implementation and student outcome data and determines that the action 
was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews the original estimated cost for the 
action and determines that had it hired additional staff to collect and analyze data and to coordinate supports for students that estimated 
actual cost would have been $169,500 due to a cost of living adjustment. The LEA would divide the estimated actual cost of $169,500 by the 
amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a percentage. This percentage is the Estimated 
Actual Percentage of Improved Services for the action. 

LCFF Carryover Table 
• 9. Estimated Actual LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the current 

school year, excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant 
Program and the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).  
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• 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The 
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF 
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover – Percentage from 
the prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the 
services provided to all students in the current LCAP year. 

Calculations in the Action Tables 
To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the 
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the 
functionality and calculations used are provided below. 

Contributing Actions Table 
• 4. Total Planned Contributing Expenditures (LCFF Funds) 

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column 

• 5. Total Planned Percentage of Improved Services 

o This percentage is the total of the Planned Percentage of Improved Services column 

• Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5) 

o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1), converting 
the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5). 

Contributing Actions Annual Update Table 
Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF 
Supplemental and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of 
Improved Services (5) and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) 
is equal to or greater than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and 
Estimated Actual Percentage of Improved Services will display “Not Required.” 

• 6. Estimated Actual LCFF Supplemental and Concentration Grants 

o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on of the number 
and concentration of unduplicated students in the current school year. 

• 4. Total Planned Contributing Expenditures (LCFF Funds) 

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds) 
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• 7. Total Estimated Actual Expenditures for Contributing Actions 

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds) 

• Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4) 

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned Contributing 
Expenditures (4) 

• 5. Total Planned Percentage of Improved Services (%) 

o This amount is the total of the Planned Percentage of Improved Services column 

• 8. Total Estimated Actual Percentage of Improved Services (%) 

o This amount is the total of the Estimated Actual Percentage of Improved Services column 

• Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8) 

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of Improved 
Services (8) 

LCFF Carryover Table 
• 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 + Carryover %) 

o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual LCFF Base 
Grant (9) plus the LCFF Carryover – Percentage from the prior year.  

• 11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8) 

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then converting the 
quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8). 

• 12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9) 

o If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to Increase or 
Improve Services (10), the LEA is required to carry over LCFF funds.  

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11) from the 
Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF Base Grant (9). 
This amount is the amount of LCFF funds that is required to be carried over to the coming year. 
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• 13. LCFF Carryover — Percentage (12 divided by 9) 

o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the coming LCAP 
year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9). 

California Department of Education 
January 2022 
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