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EXECUTIVE SUMMARY—KEY FINDINGS
This evaluation report summarizes key findings from the Fall 2016 assessment of school readiness in Sonoma County,
and compares the findings to the Fall 2015 assessment. In Fall 2016, in partnership with 11 Sonoma County school
districts and over 105 kindergarten teachers, the READY project assessed 2,052 kindergarten students for school
readiness, and gathered information on the early learning experiences of 1,396 of these children through a parent
survey.
For the past two year approximately 2 out of 5 participating kindergarteners entered school “Ready to Go”,
with significant disparities by home language. In Fall 2016, 46% of children from English-speaking households
entered kindergarten “Ready to Go”, compared to 25% from Spanish-speaking households.
Parental education, special needs, home language and preschool were key factors that influenced school
readiness ratings.
One parent holds a Bachelor’s degree or higher—increased school readiness rating by 4.3 points
Child does not have special needs—increased school readiness rating by 3.6 points
Child is from English-speaking household—increased school readiness rating by 2.7 points
Child attended preschool or transitional kindergarten —increased school readiness rating by 2.6 points
Preschool was a key factor in school readiness for all children, especially children from Spanish-speaking
households. Children from Spanish-speaking households with any preschool experience were approximately 3
times more likely to enter kindergarten “Ready to Go”, and approximately 4 times less likely to need immediate
follow-up and referral for additional support.
Seventy-four percent of all participating children attended preschool or transitional kindergarten in the year
prior to kindergarten, with significant differences in enrollment by home language. Eighty percent of children
from English-speaking households attended preschool or transitional kindergarten for an average duration of
19 months, compared to 64% of children from Spanish-speaking households that attended for an average
duration of 16.5 months.
Preschool remains unaffordable for many families (both Spanish and English-speaking) and preschool hours
do not meet the needs of many Spanish-speaking families. Among Spanish-speaking families that did not send
their child to preschool 49% mentioned lack of affordability as the main reason, followed by inconvenient hours
(26%).
Frequency of reading to children in the home varied widely by home language, and was a key factor in school
readiness for children from Spanish-speaking families. Only 28% of Spanish-speaking families reported reading
to their children 5 or more days a week compared to 72% of English-speaking families. Children from Spanishspeaking families whose parents read or showed picture books 5 or more times a week were over 3 times more
likely to enter kindergarten “Ready to Go”.
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EXECUTIVE SUMMARY—KEY RECOMMENDATIONS
For the past two years approximately 2 out of 5 participating kindergarteners in Sonoma County entered
school “Ready to Go”, with significant disparities by home language. Half as many children from Spanishspeaking households entered kindergarten “Ready to Go”, compared to their English-speaking classmates.
There are likely many reasons for the disparity in school readiness by home language. The findings point to
two areas where action can be taken.

1) Remove barriers to preschool enrollment for Spanish-speaking families
Spanish-speaking families reported that preschool is unaffordable and the hours do not meet their needs,
while English-speaking families reported cost and not wanting care outside the home as the major reasons
they did not enroll their child in preschool. This finding suggests that Spanish-speaking families participating
in the parent survey value preschool and would like to enroll their children in affordable, accessible
preschool programs.

OPPORTUNITIES FOR ACTION: POLICY MAKERS/COMMUNITY PARTNERS


Continue to direct resources to organizations providing quality early learning
opportunities to Spanish-speaking families.



Continue targeted outreach on the specific barriers Spanish-speaking families face in
enrolling their children in quality preschool programs.

2) Support culturally appropriate early literacy programs for Spanish-speaking families
While the percentage of Spanish-speaking families reading to their children 5 or more days per week was low (only
28%), these children were over 3 times more likely to enter school Ready to Go. These findings are not surprising
given that low-income families often have limited time due to working extended hours, have fewer literacy resources
in the home, and experience increased adversity and toxic stress. Additionally, low-income families may have low
literacy skills and limited understanding of the early literacy benefits of reading, singing or storytelling aloud.

OPPORTUNITIES FOR ACTION: EDUCATORS/COMMUNITY PARTNERS


Continue to fund and implement culturally appropriate early literacy programs that
are accessible and appealing to Spanish-speaking families, including storytelling and
music for families with low literacy skills.
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EXECUTIVE SUMMARY—KEY RECOMMENDATIONS
The school readiness assessment findings described in this report can be used by various education stakeholders to
identify and address achievement gaps as early as possible, and to enhance the ability of families, schools and
communities to provide the support necessary for children to succeed in school.

Schools and School Districts
School administrators can use school readiness evaluation data to ensure that schools have the
resources necessary to meet the needs of incoming kindergarten students.
Teachers can use school readiness data to better understand their student’s strengths and areas in need of
improvement to target instruction and resources.
Parents and teachers can use school readiness ratings to strengthen parent-teacher partnerships. Teachers
can share with families what they know about their child’s learning and development, and provide
information on supporting learning needs at home. Likewise, parents can help teachers understand school
readiness ratings based on in-depth knowledge of their child.

Early Learning Partners
Early learning partners and kindergarten teachers can use school readiness evaluation data to
develop closer connections and target instruction to strengthen school readiness skills.
Early learning teachers and directors can incorporate school readiness findings into improvement planning
to support continuous quality improvement of early learning programs.

Policy Makers/Community Partners
Policy makers and community partners can use school readiness findings to develop strategies
and prioritize funding for culturally appropriate early learning programs targeting vulnerable
populations.

CLOVERDALE: PARTNERSHIP TO EXPAND QUALITY PRESCHOOL
A community of educators in Cloverdale used READY data and the Portrait of Sonoma County to
demonstrate the need for affordable preschool slots. In August 2016, after conversations with a
number of early education stakeholders, The Cloverdale Unified School District partnered with
Community Child Care Council of Sonoma County to open a state-funded preschool on district
owned property that previously housed a Migrant Head Start Program. As a result, over 30 more
children from predominately low-income households in Cloverdale have access to quality full-day
year-round preschool.
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INTRODUCTION
Background on School Readiness
While there is debate among experts on the definition of school readiness, it can be broadly
defined as a set of social-emotional, self-regulation and academic skills a student requires to
make a successful transition to kindergarten (Snow, 2010). School readiness also includes the
capacity of families, schools, early learning environments and the community to support
children to be successful in school (NAEYC, 2017). Experts believe that a comprehensive
definition of school readiness includes a child’s characteristics, as well as the influence of
past and present environmental and cultural contexts (Carlton & Winsler, 1999). The below
graphic provides a visual of major environmental factors that contribute to school readiness.

Note: Graphic adapted from School Readiness and Transitions: A Companion to the Child Friendly Schools Manual, UNICEF 2011; p. 5.
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Background on School Readiness—Continued
Research has found that a host of factors are both negatively and positively associated with how “ready” a child is
to begin school. Socio-demographic risk factors in the first five years of life, such as poverty, single parenthood,
parental depression, and housing instability have been associated with poor school readiness outcomes (Pratt et
al., 2016; Ziol-Guest, et al., 2014). These factors contribute to a large achievement gap that appears early
between low-income minority students and their peers from moderate to high income families. Conversely, a
large body of research has found that quality preschool programs (Schweinhart et al., 2004) and early literacy
activities support school readiness, especially among low-income children for whom English is not their first
language. This research points to the importance of early interventions, access to quality early learning
experiences and the promotion of early literacy activities to support children from less-advantaged backgrounds
to enter kindergarten with the necessary social-emotional, self-regulation and academic skills to succeed in school
and in life.
Given the importance of early learning and the young age at which the achievement gap begins, there is
increasing interest in implementing evidenced-based school readiness assessments to identify and address
achievement gaps as early as possible, and to enhance the ability of schools and communities to provide the
support necessary for children to succeed in school. School readiness assessments can be important tools for
school districts, early learning partners and education stakeholders when used in the manner in which they were
designed (Regenstein et. al, 2017).

RECOMMENDED USES OF SCHOOL READINESS ASSESSMENTS
1) Adapt teaching practice at the school level and ensure schools are welldesigned to meet the needs of their incoming kindergarten students.
2) Support early learning and kindergarten classrooms in developing closer
connections and aligning their curriculum with the strengths and
weaknesses of their students.
3) Inform the continuous quality improvement of early learning programs by
incorporating assessment information into their improvement practices.
4) Support teacher-parent partnerships by sharing with families what is
known about the child’s school readiness, and how the parent can support
the child’s learning needs from home.
5) Inform policy decisions about early learning resources and systems.

Note: Above recommendations are from Regenstein et al., 2017.
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The Road to the Early Achievement and Development of Youth (READY)
Built on the premise that prevention focused policies and interventions have long-term impacts, the READY project is a
unique cross-sector partnership focused on increasing access to quality early childhood education and facilitating the
transition of young learners from early childhood education into kindergarten. READY is funded by First 5 Sonoma
County, and implemented by Sonoma County Health and Human Services Departments, 11 local school districts and
numerous early learning partners.
Since 2013, the READY project has conducted ongoing background research to support the pilot and scaling of a
common kindergarten readiness assessment in Sonoma County. The school readiness assessment is paired with a
parent survey to gather information on early learning experiences and family activities of children entering
kindergarten. In the Fall of 2014, the READY project piloted a school readiness tool called the Desired Results
Developmental Profile—School Readiness (DRDP-SR) with 7 elementary schools. In Fall 2015 , after extensive educator
feedback that the DRDP-SR was cumbersome to administer and provided results that were difficult to interpret, the
project transitioned to an evidenced-based, classroom friendly tool called the Kindergarten Student Entrance Profile
(KSEP).
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Measuring School Readiness
The KSEP is a 12-item observational screening tool that gathers information about the
social-emotional and academic domains of school readiness. During the first four weeks
of the school year, teachers observe and rate a child’s proficiency across the items (such
as, engages in cooperative play and recognizes shapes) using the following rating
categories: Not Yet (1), Emerging (2), Almost Mastered (3), Mastered (4). The KSEP item
ratings are then totaled to calculate an overall KSEP score, which corresponds to one of
four KSEP rating categories:
Immediate Follow-Up (12-24): These students are at high risk and their
developmental needs should be evaluated in more depth.
Monthly Monitoring (25-35): Teachers should keep track of students from October to December to see if
they make a satisfactory adjustment to kindergarten.
Quarterly Monitoring (36-43): Teachers should use their districts’ current Fall, Winter and Spring progress
monitoring procedures to keep track of these students.
Ready-to-Go (44-48): These students experience a smooth transition into kindergarten. Teachers should
follow-up as needed with these students and monitor progress using standard district benchmark
assessments.
It is important to note that the KSEP is one measure used to approximate children’s development at a single point in
time. Development is an uneven process that is unique for each child. Ideally, the KSEP should be paired with other
school/district tools that track a child’s growth and development over time.
A copy of the KSEP tool, the parent survey and the evaluation methodology can be found in the back of this report
on pages 25-30.

EVALUATION QUESTIONS
1) What is the school readiness profile of kindergarten students across participating
Sonoma County schools?
2) What are the key factors that influence school readiness across participating
Sonoma County schools?
3) What percentage of children attended preschool or transitional kindergarten
prior to kindergarten and for what duration, especially among children from
Spanish-speaking households?
4) What are the major reasons why families did not enroll their child in preschool?
5) How do parents support early literacy and school readiness in the home?
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PARTICIPATING SCHOOL DISTRICTS—FALL 2016
Approximately 1 out of 3 kindergarteners in Sonoma
County participated in the school readiness assessment
In the Fall of 2016, 11 school districts, 35 schools, 105 kindergarten teachers, 2,052 kindergarten students and 1,396
parents participated in the assessment of school readiness.
Participation was open to all Sonoma County Elementary School Districts. The READY project prioritized outreach to
districts on the First 5 Focus Schools list. First 5 Focus schools contain a high percentage of English language learners,
foster youth, and free/reduced lunch eligible students. The READY project also prioritized outreach to districts that
would provide geographic representation with a mix of urban and rural schools. The map below shows the location of
the districts that chose to participate in the Fall 2016 assessment of school readiness.

RECRUITMENT CRITERIA



First 5 Focus Schools list
Geographic representation & diversity

Fall 2016 Assessment of School Readiness—Page 10

PARTICIPATING SCHOOL DISTRICTS—FALL 2016
In Fall 2016, 2,052 kindergarten students from 11 school districts in Sonoma County
participated in the Fall 2016 assessment of school readiness. Over 30% of the 2,052
students that participated were from the Santa Rosa City School District.

2 out of 3 parents
of participating kindergarten
students completed the
parent survey
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EVALUATION FINDINGS
Demographics
The basic demographic characteristics of the Fall 2016 participants are closely
matched to the demographics of all Sonoma County kindergartener students and
their families.
Demographics of Participating Kindergarten Students and their Families
All Sonoma County Kindergarteners*

Fall 2016 Participants
Home Language

64%

61%

% English-speaking
36%

39%

% Spanish-speaking

Gender
52%

% Male

51%

48%

% Female

49%

NA

Average Age in Years

5.57 yrs

Special Education Enrollment
6%

% enrolled in Special Education

5%

Parental Education^
13.2%
20.1%
34.2%
32.5%

Less than High School

11.7%

High School Graduate
Some College
Bachelor’s Degree or Higher

22.6%
34.3%
31.4%

Notes: *Data on all Sonoma County kindergarteners is from California Department of Education, 2015-2016: http://www.cde.ca.gov/ds/
sd/cb/dataquest.asp; ^Data on education level of Sonoma County population 25 years and older is from American Community Survey,
2014: http://www.cde.ca.gov/ds/sd/cb/dataquest.asp

Children from Spanish-speaking households comprised 39% of the sample, which is slightly higher than the
English language learner population of all Sonoma County kindergarteners. Likewise, the gender breakdown of
the sample (51% male and 49% female), the percentage of children enrolled in special education (5%) and
parental education levels mirror County-wide statistics compiled by the California Department of Education and
the census.
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Pre-Kindergarten Early Learning Experiences
74% of all children with a parent survey attended preschool and/or transitional
kindergarten for an average duration of 19 months, with significant differences in
enrollment by home language.
Preschool Enrollment, Children from English-speaking Families

80% of children from
English-speaking
households attended
preschool and/or
transitional
kindergarten for an
average duration of
19 months
n=763

Children from Spanish-speaking households were significantly more likely to attend a
state preschool, Head Start or transitional kindergarten program.
Preschool Enrollment, Children from Spanish-speaking Families

64% of children from
Spanish-speaking
households attended
preschool and/or
transitional
kindergarten for an
average duration of
16.5 months
n=441
Note: “Preschool” includes licensed preschool programs, licensed in-home child care programs, Head Start or transitional kindergarten.
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Reasons Children did not Attend Preschool
Over 50% of parents reported that preschool was not affordable.

Spanish-speaking
English-speaking
Combined

Note: Combined n=281; Parents could choose more than one reason.

Participation in Parenting Programs or Support Programs
The most common support program parents participated in before their child
entered kindergarten was Pasitos, with 6% (87 parents) reporting participation.

6%

Pasitos
Playgroups
(n= 87)

3%

3%

Other
(n= 49)

Early
Intervention
(n= 45)

3%
Home Visiting
(n= 44)

3%
Triple P
(n= 41)

2%
AVANCE
(n= 35)

Note. Other includes recreational programs through local cities, programs at Boys &
Girls Clubs, and Montessori parenting classes; Early Intervention predominately
consisted of speech therapy; and Home Visiting includes Nurse Family Partnership.
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0%

Abriendo
Puertas 0%
(n= 6)

Family Reading in the Home
Among all parents that completed a parent survey, 56% reported reading or showing
picture books to their child 5 or more days per week, with significant differences by
home language.
Frequency of Reading to Child in a Typical Week

There is a significant correlation between highest educational attainment of either parent, and the frequency at
which parents read to their child. Among all households, 83% of parents with a Bachelor’s degree (BA) or higher
reported reading to their child 5 or more days per week, compared to only 25% of households where neither
parent completed high school. English-speaking households were significantly more likely to have one parent
with a BA or higher (42%), compared to only 9% of Spanish-speaking households.
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School Readiness Findings by Year
For the past two years approximately 2 out of 5
participating students entered kindergarten Ready to Go

County-wide KSEP Results by Year

There was a 6 point increase in the
percentage of students entering
kindergarten Ready to Go,
comparing schools that participated
in Fall 2016 and Fall 2015.
Conclusions regarding trends cannot
be made until at least one more year
of data are available.

Note: *Fall 2016 Adjusted includes schools that participated in Fall 2015.

School Readiness Findings by Home Language
For the past two years children from Spanish-speaking households were half as likely
to enter kindergarten Ready to Go, compared to their English-speaking classmates.
Over the past two years the percentage of students entering kindergarten Ready to Go increased
slightly for children from both Spanish-speaking and English speaking-households.
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School Readiness Findings by District
Research has found that a number of factors impact school readiness. Each school
and district has unique characteristics in student size, rural/urban setting, home
language, socio-economic status, etc. It is important to consider all of the factors
that impact school readiness within each school district and refrain from
comparing school readiness ratings across districts.
2016 KSEP Results by District

Ready to Go
Monthly Monitoring

Quarterly Monitoring
Immediate Follow-up
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Most and Least Mastered KSEP Items
For the past two years the most mastered KSEP item among participating
kindergarteners is “Recognizes own written name” and the least mastered item is
“Maintains attention to tasks”. Additionally, for the past two years, a higher percentage of
kindergarteners have mastered the six school-ready knowledge items of the KSEP compared to the six socialemotional items.

County-wide KSEP Social-Emotional Item Mastery
Fall 2016

Fall 2015

% of children mastering KSEP Item

County-wide KSEP School Knowledge Item Mastery

% of children mastering KSEP Item
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Key Factors that Influence School Readiness
An analysis of the Fall 2016 data found that parent’s education, special needs, home
language, preschool attendance, gender and age of the child are all significant factors
that influence school readiness.
Key Factors Contributing to KSEP Rating—Fall 2016

Average point increase in KSEP Rating

Notes: All factors from the multiple linear regression reported above were statistically significant at p<0.001, with the exception of
“One Parent has Attended Some College”, which was significant at p<0.05; *TK refers to Transitional Kindergarten; ^~Compared to
households where neither parent has graduated high school.

The above findings are consistent with extensive research on factors found to impact school readiness in
California, and nationally. It is important to note that this analysis does not determine if certain factors caused
school readiness, rather it isolates the impact of one factor and provides information on how this factor tends to
increase or decrease school readiness ratings.
Below are examples of how to interpret the graph above:
Children from households where one parents holds a Bachelor’s degree or higher rated 4.3 points
higher on the KSEP, compared to children from households where neither parent graduated high
school.
Children who attended preschool or transitional kindergarten before kindergarten rated 2.6 points
higher on the KSEP, compared to children who did not attend preschool or transitional kindergarten.
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School Readiness and Spanish-speaking Children
Given that home language and parent’s educational attainment are two key factors
that influence school readiness, and approximately 40% of the Fall 2016 participants
are children from Spanish-speaking households with predominately low education
levels, the below analysis explored early childhood experiences and family activities
that positively influence school readiness among children from Spanish-speaking
households.
KSEP “Ready to Go” by Preschool Enrollment

Children from
Spanish-speaking
households with
preschool experience
were 3 times more
likely to enter school
Ready to Go
compared to those
with no preschool.

Note: n=469; Chi-Square statistically significant at p<0.001.

KSEP “Ready To Go” by Frequency of Reading to Child
Children from
Spanish-speaking
households whose
parents read or
showed picture
books 5 or more
times per week were
over 3 times more
likely to enter school
Ready to Go.
% rated KSEP “Ready to Go”
Note: n=466; Chi-Square statistically significant at p<0.05.
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DISCUSSION AND OPPORTUNITIES FOR ACTION
For the past two years approximately 2 out of 5 participating kindergarteners in Sonoma
County entered school “Ready to Go”, with significant disparities by home language. Half
as many children from Spanish-speaking households entered kindergarten “Ready to Go”,
compared to their English-speaking classmates.
Barriers to Preschool Enrollment
Children from Spanish-speaking households are less likely to attend preschool and for a shorter duration
than their English-speaking classmates (64% vs. 80%, respectively). The major barriers to preschool
enrollment for Spanish-speaking families were the high cost of preschool and lack of flexibility in hours
offered, whereas English-speaking families cited high cost and not wanting care outside the home. This
important finding suggests that while some English-speaking families are choosing not to enroll their children in
preschool, the majority of Spanish-speaking families that participated in the parent survey value preschool and would
like to enroll their children in affordable, accessible preschool programs.

OPPORTUNITIES FOR ACTION: POLICY MAKERS/COMMUNITY PARTNERS


Continue to direct resources to organizations providing quality early learning
opportunities to Spanish-speaking families.



Continue targeted outreach on the specific barriers Spanish-speaking families face
to enroll their children in quality preschool programs.
Culturally Appropriate Early Literacy Opportunities

While the percentage of Spanish-speaking families reading to their children 5 or more days per week was
low (only 28%), these children were over 3 times more likely to enter school Ready to Go. These findings
are not surprising given extensive research on the importance of early literacy in the home to build
language, literacy and social-emotional skills. It is also important to consider the impact of poverty on early
development. Low-income families often have limited time due to working extended hours, have fewer literacy
resources in the home, and experience increased adversity and toxic stress. Additionally, low-income families may
have low literacy skills and limited understanding of the early literacy benefits of reading, singing or storytelling aloud.

OPPORTUNITIES FOR ACTION: EDUCATORS/COMMUNITY PARTNERS


Continue to fund and implement culturally appropriate early literacy programs that
are accessible and appealing to Spanish-speaking families, including storytelling and
music for families with low literacy skills.
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SUMMARY AND RECOMMENDATIONS
The school readiness assessment findings described in this report can be used by various education stakeholders to
identify and address achievement gaps as early as possible, and to enhance the ability of families, schools and
communities to provide the support necessary for children to succeed in school.

Schools and School Districts
School administrators can use school readiness evaluation data to ensure that schools have the
resources necessary to meet the needs of incoming kindergarten students.
Teachers can use school readiness data to better understand their student’s strengths and areas in need of
improvement to target instruction and resources.
Parents and teachers can use school readiness ratings to strengthen parent-teacher partnerships. Teachers
can share with families what they know about their child’s learning and development, and provide
information on supporting learning needs at home. Likewise, parents can help teachers understand school
readiness ratings based on in-depth knowledge of their child.

Early Learning Partners
Early learning partners and kindergarten teachers can use school readiness evaluation data to
develop closer connections and better target instruction to strengthen school readiness skills.
Early learning teachers and directors can incorporate school readiness findings into improvement
planning to support continuous quality improvement of early learning programs.

Policy Makers/Community Partners
Policy makers and community partners can use school readiness findings to develop strategies
and prioritize funding for culturally appropriate early learning programs targeting vulnerable
populations.

CLOVERDALE: INNOVATIVE PARTNERSHIP TO EXPAND QUALITY PRESCHOOL
A community of educators in Cloverdale used READY data and the Portrait of Sonoma County to
demonstrate the need for affordable preschool slots. In August 2016, after conversations with a
number of early education stakeholders, The Cloverdale Unified School District partnered with
Community Child Care Council of Sonoma County to open a state funded preschool on district
owned property that previously housed a Migrant Head Start Program. As a result, over 30 more
children from predominately low-income households in Cloverdale have access to quality full-day
year-round preschool.
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NEXT STEPS FOR READY
Expand the use of READY data to strengthen early learning programs in Sonoma County: Use school
readiness data to advocate for increased access to innovative, culturally appropriate early learning programs
benefiting low-income families for whom English is a second language. As the READY work grows, expand
the scope of data sharing with early learning partners so READY data can be used for continuous quality
improvement and to guide decision making.
Expand support to teachers: Expand partnerships with early learning experts to support teachers to
integrate school readiness ratings into beginning-of-the-year routines, as well as how to use the results to
inform practice and instruction in a meaningful way.
Continue to strengthen connections between early learning programs and the K-12 school system. Foster
a deeper understanding of the strengths and limitations of school readiness assessments, and how data can
be used to advocate for early interventions and program enhancements. Work closely with key partners to
align and strengthen the relationship between the early learning community and K-12 school districts.
Support innovative early childhood investment strategies. Align school readiness findings with County-wide
collective impact initiatives to promote public-private partnerships and self-sustaining community
involvement to stimulate action at multiple levels within the community.
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EVALUATION METHODS
Purpose: The purpose of the Fall 2016 evaluation was to expand the common kindergarten readiness assessment and
parent survey to reach roughly one-third of all Sonoma County kindergarten students and their families, and to
conduct more detailed analysis on the early learning experiences of incoming kindergarten students. See page 9 for a
list of evaluation questions.
Sample: In Fall 2016, 11 school districts, 35 schools, 105 kindergarten teachers, 2,052 kindergarten students and
1,396 parents chose to participate in the assessment of school readiness. Participation was open to all Sonoma
County Elementary School Districts. The READY project prioritized outreach to districts on the First 5 Focus Schools
list. First 5 Focus schools contain a high percentage of English language learners, foster youth, and free/reduced lunch
eligible students. The READY project also prioritized outreach to districts that would provide geographic
representation with a mix of urban and rural schools.
Data Collection Instruments
Kindergarten Student Entrance Profile (KSEP): The central instrument of the common kindergarten readiness
assessment is an evidenced-based, kindergarten readiness screening tool called the KSEP. Developed in 2004 as part
of a University, school and community-action research collaboration in Santa Barbara, the KSEP is a 12-item
observational screening tool that gathers information about the social-emotional and academic domains of school
readiness. The KSEP includes content consistent with the essential school readiness indicators proposed by the
National Association for the Education of Young Children (NAEYC) and the National Governor’s Task Force on School
Readiness. Research has found that the KSEP significantly predicts second grade student achievement, whereby 60%
of students from disadvantaged backgrounds (high percentage of English Language Learners and low-income
students) rated Ready to Go at kindergarten entry are reading at grade-level in second grade, compared to only 7% of
students rated as “Immediate Follow-up” (Quirk et al., 2012).
Parent Survey: The parent survey gathers demographic information, early intervention and early learning experiences
of participating children entering kindergarten. The parent survey was adapted from a survey developed and
validated by a research and evaluation firm in the San Francisco Bay area. Information from the parent survey is
paired with KSEP ratings to better understand the early learning experiences of kindergarten students.
Data Collection Process
School District Outreach and Contracts/Data Sharing Agreements: Between February and June 2016, READY staff
contacted Superintendents of school districts that expressed interest in participating in the Fall 2016 assessment of
school readiness. Superintendents and other school administrators were provided with information about the READY
project, the KSEP tool, the parent survey, data collection procedures and timelines. School districts that agreed to
participate were offered a stipend for teacher’s time to attend trainings and to conduct the KSEP. Superintendents
signed a Memorandum of Understanding /contract with the County of Sonoma Human Services Department
delineating roles, responsibilities, data sharing agreements and stipend amounts.
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EVALUATION METHODS—CONTINUED
KSEP Teacher Training: Between July and August 2016, READY staff and an education consultant familiar with the
KSEP conducted two-hour, in-person trainings for kindergarten teachers new to the KSEP. The trainings covered an
overview of the READY project, detailed information on observing and rating students using the KSEP, data collection
and data entry procedures, and parent survey administration. Teachers with previous KSEP experience were
encouraged to watch a 45-minute recorded refresher training.
Parent Survey Dissemination/Parental Consent: The parent survey was available in English and Spanish. The survey
was disseminated to school districts with a cover letter (also available in English and Spanish) explaining the purpose
of the READY evaluation, how aggregate data would be used and how parents could opt-out of participating in the
KSEP/parent survey by requesting an opt-out form from the main office. Schools and school districts then choose
their preferred method to distribute parent surveys, which included disseminating the survey in kindergarten
registration packets, handing out the survey during kindergarten registration nights, and/or sending the survey home
with children in first day of school packets.
Conducting the KSEP: During the first three weeks of school, between August and September 2016, teachers
observed their kindergarten students on the 12 KSEP items (six social-emotional and six school ready knowledge
items). During the fourth week of school, teachers compiled their ratings for each student using the rating categories
(Not Yet (1), Emerging (2), Almost Mastered (3), Mastered (4)) and entered KSEP data into the online, secure cloudbased APRICOT data system.
Data Analyses: Three students were excluded due to their parents signing an opt-out form. Over 200 parent surveys
were excluded because the child did not attend school at one of the participating districts or parent survey data did
not match with a KSEP rating record. SPSS statistical software was used for all statistical analyses. Child-level parent
survey data were merged with KSEP rating data. Matched data were then extensively cleaned and additional variables
were created to prepare for analyses. Select questions were analyzed descriptively, followed by a series of bivariate
analyses using independent t-tests/Analysis of Variance (ANOVA) or chi-squared tests to analyze differences in means
and proportions, respectively. Finally, multiple linear regression analysis was used to isolate the impact of key factors
that impact school readiness.
Evaluation Limitations: The following limitations should be considered when considering the implications of the
evaluation findings described in this report.



Parent survey findings rely on self-reported data from parents that may be subject to “response bias” (when
respondents are concerned what the evaluator will think, despite being assured their answers are confidential) or
“poor memory/selective recall bias” (inability to accurately recall events and/or recalling more favorable events).



The evaluation design enables exploration of patterns or correlations related to school readiness, but cannot
determine which factors caused school readiness. One would need to implement a resource intensive evaluation with
a randomized control group design to assess which factors caused school readiness.
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Kindergarten Student Entrance Profile (KSEP)
1. Teacher’s name: _____________________________________
2. Class: Kindergarten
Transitional Kindergarten
3. School district name: ________________________________
4. School name: ____________________________________
5. Student name: _____________________________________
6. Student ID: ______________________________________
7. Student home language: English
Spanish
Other
8. Date rating completed (MM/DD/YYY): ____/____/______
9. Languages used when making KSEP ratings:
Mostly English Mostly Spanish English and Spanish
Other language
10. Student’s gender:
Male
Female
11. Student’s DOB (MM/DD/YYYY): _____/_____/______
12. Did this child attend preschool?
Unknown (go to question #15)
No (go to question #15) Yes (go to question #13)
13. If child attended preschool, how long?
Unknown
1-6 months
7-12 months
13+ months
14. If child attended preschool, what type?
Unknown
State Preschool Head Start
Private
15. Does child have an IEP?
Yes, active IEP
Yes, inactive IEP
Never had an IEP
KSEP Item

1.
Seeks adult
help when
appropriate

2.
Engages in
cooperative
play activities
with peers
3.
Exhibits
impulse
control and
self-regulation
4.
Maintains
attention to
tasks
(attention
focus,
distractibility)
5.
Is enthusiastic
and curious
about school
6.
Persists with
tasks after
experiencing
difficulty (task
persistence,
coping with
challenges)

Not Yet
(1)

Emerging
(2)

Almost Mastered
(3)

When unable to complete
tasks, does not seek and
will not accept adult
assistance

When unable to complete
tasks, does not seek but
will accept adult assistance

When unable to complete
tasks, ask for assistance
without being able to
express a specific need

Mastered
(4)
When unable to complete
tasks, seeks adult
assistance and can express
specific needs related to
the tasks

O

O

O

O

Rarely engages with other
children and/or may use
aggression to disrupt
others’ cooperative play

Plays alongside other
children, but does not
engage in interactions with
them

Plays next to other children
and may initiate
conversations or share toys
but actions are not part of
an ongoing shared activity

Engages with other
children in ongoing shared
activities (e.g. imaginative
play, tag, blocks, etc.)

O

O

O

O

Unable to delay having
wants and needs met

Distracted by getting wants
and needs met, yet able to
be redirected by others

Distracted by getting wants
and needs met but
redirects self

Able to delay wants and
needs until appropriate
time

O

O

O

O

Does not sustain attention
to tasks; is frequently
distracted by external
stimuli

Stays with tasks for a short
time but becomes easily
distracted by external
stimuli

Distracted from tasks by
external stimuli but can
redirect self back to tasks
after becoming distracted

Consistently attends to
tasks without becoming
distracted by external
stimuli

O

O

O

O

Is lethargic, unenthusiastic,
and/or indifferent towards
school activities and rarely
responds to prompting

Is not self-initiating to
participate in school
activities but will
participate when
prompted

Shows some excitement
and interest in school
activities, but only for
selected activities

Expresses excitement and
interest in participating in
a wide range of school
activities

O

O

O

O

Easily becomes visibly
frustrated and quits with
tasks when difficulty is
encountered

Persists with tasks for a
short amount of time but
quits when difficulty is
encountered AND child
does not respond to
teacher’s attempts at
redirection

Persists with tasks for a
short amount of time but
quits when difficulty is
encountered BUT child
does respond to teacher’s
attempts at redirection

Usually persists with tasks
until completed even after
difficulty is encountered;
no teacher redirection is
needed

O

O

O

O

Rating
(1-4)

Adapted from CSBYD-UCSB, First 5 SBCO

Kindergarten Student Entrance Profile (KSEP)
KSEP Item
7.
Recognizes
own written
name
8.
Demonstrates
expressive
verbal abilities
9.
Understands
that numbers
represent
quantity

10.
Writes own
name

11.
Recognizes
colors

12.
Recognizes
shapes

KSEP Rating
Categories

Not Yet
(1)
Child cannot read or
located name

Emerging
(2)
Child can find name after
several attempts
(recognizes first letter)

Almost Mastered
(3)

Mastered
(4)
Child can consistently find
name even in new
situations

Child identifies own name
in routine settings

O

O

O

O

Communicated primarily in
a nonverbal way or using
one word utterances

Expresses self in simple 3-4
word phrases

Expresses self in 5-6 word
sentences

Child clearly
communicated using fuller,
more complex sentences

O

O

O

O

Does not know numbers

Knows numbers but does
not associate numbers to
objects in one-to-one
fashion

Demonstrates numberobject correspondence
when counting objects,
assigning one number per
object

Can select an accurate
amount of objects upon
request (e.g., can provide 4
blocks upon request)

O

O

O

O

Scribble-writes first name
with some letter-like form

Writes first name with
letters and some
phonetically appropriate
letter/sounds (e.g. first
letter)

Writes first name
phonetically correct, exact
spelling and capital letters
not required

Unable to do

O

O

O

O

Can name 0-4 colors

Can name 5-8 colors

Can name 9-10 colors

Can name all 11 colors

Red Yellow Green Blue
Orange Purple Brown
Black Pink White Gray

Red Yellow Green Blue
Orange Purple Brown
Black Pink White Gray

Red Yellow Green Blue
Orange Purple Brown
Black Pink White Gray

Red Yellow Green Blue
Orange Purple Brown
Black Pink White Gray

O

O

O

O

Can name 0-1 primary
shapes

Can name 2 primary
shapes

Can name 3 primary
shapes

Can name all 4 primary
shapes

Square Circle Rectangle
Triangle

Square Circle Rectangle
Triangle

Square Circle Rectangle
Triangle

Square Circle Rectangle
Triangle

O

O

O

O

Immediate Follow-up
12-24

Month Monitor
25-35

Quarterly Monitor
36-43

Ready to Go
44-48

O

O

O

O

Rating
(1-4)

Comments:

Adapted from CSBYD-UCSB, First 5 SBCO

Parent Information Survey
1. What is your child’s name? _________________________________________________________________________________
First
Middle
Last Name
2. What is your child’s date of birth? ______/______/________
Month Day
Year

3. What is your child’s gender? Male

Female

O

O

4. What is your child’s race/ethnicity? (Please mark all that apply)
Hispanic/Latino

White

O

O

African American

Asian/Pacific Islander

Native American

O

O

O

Other ___________

O

5. During the past year, August 2015-June 2016, did your child attend one of the following?
Preschool

Head Start

O

O

Family child care/Day care

Transitional Kindergarten

Other ___________

None of these

O

O

O

O

6. What was the name and location of the preschool, Head Start, child care, transitional kindergarten or other early education
program your child attended? Name: _______________________________ City: ______________________________
7. How long did your child attend this preschool, Head Start, child care, transitional kindergarten or early education program?
__________ months __________ years
8. Has your child attended more than one preschool, Head Start, child care or other early education program?
No

Yes, Total time in all preschool or child care ___________ months __________ years

O

O

9. If your child did not attend any preschool or child care program, what reasons contributed to this decision? (Please mark
all that apply)
O

Hours didn’t meet my/our needs

O

My child was on the waitlist

O

I did not want to enroll my child in care outside the home

O

Preschool/ child care was not affordable

O

I wanted to homeschool my child

O

Preschool/ child care was not available

O

I was concerned about the quality of care

O

Other (please specify ______________________________)

O

Lack of information about available preschool/ child care
options

O

None of the above

10. Have you participated in any of these parenting programs? (Please mark all that apply)
O
O
O
O

Abriendo Puertas
AVANCE

O

Early intervention (if known, please specify
______________________________________________)
Home visits from a nurse, community worker, or other
provider (if known, please specify ___________________)

O

O

O

Pasitos
Triple P
Other (please specify
_______________________________________________)
None of the above

11. In a typical week, how often do you or another family member read or show pictures from books with your child?
Not at all

O

1-2 days per week

O

3-4 days per week

5-6 days per week

Every day

O

O

O

12. Were you able to participate in any of these opportunities before the first day of kindergarten? (Please mark all that apply)
O

Asked your child’s child care providers/preschool questions
about kindergarten

O

Talked, read books or watched videos about kindergarten
with your child

O

Talked to another parent about their child’s experience in
kindergarten

O

Visited the school and/or classroom with your child and/or
met your child’s kindergarten teacher

O

Attended a parent meeting or orientation

O

Worked with your child on school readiness skills

O

Received a United Way school readiness backpack

O

Other (please specify ______________________________)

O

None of the above

13. In a typical day, how many total hours does your child watch television or videos, play video or computer games, or use a
mobile device, tablet, or computer? ________ hours
14. In the past 30 days, did you visit any of the following with your child?

Library

Museum

Park

Place of Worship

O

O

O

O

15. In the past year, has your child had a developmental screening (an assessment of speech/communication, motor skills,
problem solving and/or social behavioral skills)?
No
Yes
I don’t know

O

O

O

16. Does your child have identified special needs (such as speech and language, physical, behavioral, developmental needs,
etc.)? No
Yes

O

O

17. Does your child have a dentist he/she sees regularly?

No

Yes

O

O

18. Does your child have a doctor or pediatrician he/she sees regularly?

No

Yes

O

O

19. Do you have access to the internet for your personal (non-work related) use?

No

Yes

O

O

20. What is the highest level of education you have completed?

O
O
O

Less than elementary school
High school graduate/GED
Advanced degree

Elementary school O Some high school (not a HS graduate)
Some college
O Associate’s degree (AA/AS)
O Bachelor’s degree (BA/BS)
Other ______________________
O Don’t know/Decline to state

O
O
O

21. What is the highest level of education the child’s other parent/guardian has completed?
O Please mark if no other parent/guardian

O
O
O

Less than elementary school
High school graduate/GED
Advanced degree

Elementary school O Some high school (not a HS graduate)
Some college
O Associate’s degree (AA/AS)
O Bachelor’s degree (BA/BS)
Other ______________________
O Don’t know/Decline to state

O
O
O

22. Does your child qualify for any of the following nutrition programs? (Please mark all that apply)
Free or reduced price lunch

O

WIC

CalFresh

None of these

O

O

O

I don’t know

O

