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June 30, 2019 

With funding from the Sonoma County Office of Education (SCOE), Creative Sonoma implemented a 
series of its Arts and Trauma Teaching Artist Residency programs in Sonoma County schools. The arts 
residencies were designed to address and alleviate trauma and build resilience and empathy. The series 
focused on providing services to Priority School Districts, as designated by SCOE, based on being most 
directly and adversely affected by the 2017 firestorm and 2019 floods. 

*Sonoma County  Priority Districts  

Santa Rosa City Schools Rincon Valley Union 

Mark West Union Bennett Valley Union 

Piner-Olivet Union Roseland 

Sonoma Valley Unified Windsor Unified 

The series was launched with a campaign to recruit new teaching artists for the program. Using our 
communication outreach channels, Creative Sonoma searched for outstanding, established teaching 
artists who were interested in learning more about the program. Artists were screened for qualifications 
necessary to work successfully with K-12 students. This recruitment campaign led to a roster of artists 
skilled in dance and music, as well as artists skilled to teach at the secondary level, resulting in an 
improved menu of arts experiences for students. 

Twenty-six artists attended a one-day training in December. The training was divided into two sections: 
trauma-related information and programing history, evolution, and logistics. A presentation on 
childhood trauma was offered by Child Parent Institute, focusing on identifying and recognizing trauma 
and understanding its effects, specifically on students. Artists received information on how to use a 
strength-based approach in designing their residencies. They learned how to utilize a trauma-informed 
toolkit in their work with students. The day also included a Q&A session by a panel of teaching artists 
who had successfully worked in Phase 1, sharing their experiences, successes, and challenges. From this 
training, 15 artists moved forward in the onboarding process by completing Live Scans through SCOE 
and submitting residency descriptions to Creative Sonoma. A directory of teaching artists was compiled 
to include all the approved artists who were available to schools. 
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and Trauma Residency Scheduling Choices 

Residency = 6 hours of student contact time 

Length Frequency Duration 

Option 1 - Intensi ve 70 mins/day 5 days/week 1 week 

Option 2 - Immersion 1 hour/day 2 days/week 3 weeks 

Opt ion 3 - Enrichment 1 hour/day 3 days/week 2 weeks 

Option 4 - Recurrent 1 hour/day 1 day/week 6 weeks 

Option 5 - Flex Choose the length, frequency and term of 
the residency ensuring 6 hours of student 
contact time. 

Participating schools may schedule up to 4 residencies during the period, while 

funds last. 

Artistic genres include: dance, mus ic, theater, visual, and literary arts . 

Outreach to schools about the program was undertaken by Creative Sonoma in partnership with SCOE’s 
efforts who utilized their contacts throughout the county. SCOE newsletters and personal messages 
from Sonoma County Superintendent Dr. Steve Herrington were produced as well as social media 
messages. Creative Sonoma pushed out the opportunity to its audiences, directly to priority districts. 
Some teaching artists used their contacts within schools to inform administrators of the opportunity. 
Due diligence was used in trying to contact every priority districts. 

The grant application went live on January 8 and closed on April 1. 105 residency requests were made, 
and 86 were approved and produced, resulting in arts programming for 1,911 students in Sonoma 
County. A residency is defined as 6 hours of arts instruction with the same group of students. Each 
school could request up to 4 residencies. Of the 29 schools that applied, 22 were located in the priority 
districts and resulted in 66 residencies. The remaining 7 schools which received 21 residencies represent 
the geographical reaches of the county:  Cloverdale, Geyersville, Healdsburg, Fort Ross, and Petaluma. A 
visual art residency was also offered at the Santa Rosa Integrated Wellness Center in an effort to reach 
more families. Schools not approved for residencies were those that had previously received residencies 
in 2018. No school was approved for repeat residencies for the same group of students. 

Each residency was tailored to the scheduling needs of the classroom teacher and the instructional 
outcomes desired. The following chart represents some scheduling choices each residency could adapt: 

In addition to the 6 hours of student contact time, teaching artists were paid for two hours of planning 
and collaboration time with classroom teachers to best craft their residency to the needs of the 
students. Checklists are provided to both classroom teacher and teaching artist to align expectations 
and anticipate challenges. Some teachers requested artists who could integrate their art into curricular 
plans, some requested a residency that focused on the art itself. Examples of the residencies include a 
classroom of moderate to severe needs students that combined the instruction with same age peers to 
work together on peer integration, fine motor work, creative thinking, problem solving, and acceptance. 
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In another classroom, theater was incorporated into a history lesson, in which students also examined 
the emotions of the historical characters, making them even more meaningful. A few observations 
shared by the classroom teachers include: 

1.  Even students with high anxiety were able  to  participate and  had  a joyful experience.  
2.  My students needed  the time and  creative space to  build  a work of art and  be proud  of it.  They  

worked a little bit each week and shared stories and strategies in between sessions.  An  
awesome creative outlet!  

3.  The students all have experienced  difficult traumatic experiences and they grew to be closer with  
each other through the dance groups. I witnessed kids who are usually  awkward and shy, come 
out  of their shells, and be expressive and free. I am certain all of the kids who experienced these 
dance groups will remember them positively.  

An interesting outcome of the residencies came on the behalf of students who are often 
underestimated. This includes students who are considered to be troublemakers, disengaged, or shy. 
One teaching artist was warned of a student on the autism spectrum who was known to cause problems 
and another student who was not trusting of adults. The student on the spectrum was one of the first in 
his class to beautifully describe the motion of a butterfly upon being encouraged to act as a butterfly. 
The teacher and class were silent upon his insightful statement. The latter student gained trust with the 
artist, engaging in many projects and helped to clean up every time. Reaching those students who need 
another method of learning or identifying with their peers gave great satisfaction to many teaching 
artists in this program. An observation shared by a classroom teacher includes: 

1. I had children respond to the art more intently than they responded to anything else we did all 
year.  Two of my struggling boys gave it their full attention to detail. They were extremely 
engaged with the art, and wanted to add more details to their pieces.  I even found them 
wanting to do more art throughout the remainder of the days, even when it was math or 
language arts time.  I was so grateful for this art program to bring out this drive and dedication 
in these boys! My whole class benefited from the project, but these boys had the strongest 
impact. 

The impact on classroom teachers was particularly noted. Classroom teachers were requested to remain 
in the classroom during the entire residency, so as to not only help manage the class to whatever degree 
necessary, but more importantly, to learn from the artist’s work, to be inspired to use the arts 
lesson/classroom management/etc. on their own. The residencies allow classroom teachers to see their 
students in a fresh, new light. Just some of the anecdotes shared were: 

1.  This residency impacted me because I was able to see my students creativity flourish with 
mediums they hadn't ever  used. It motivated me to create more art projects with my students.  

2.  I always learn from  observing my students interacting with other adults and from observing how  
they manage new demands.  I very much respected the manner in which Sandra interacted with 
the student.  

3.  Inspirational women coming into my classroom sharing the same goals!!!! It makes me inspired 
again as a teacher when I have similar like mind people enter my classroom and  show me all 
these different skills we can now use with our  students.  

4.  This  was a good experience in giving me a more thoughtful way to approach future art projects  
in the classroom and how I can integrate more standards into them.  
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5.  I am a Social Worker, it  was really powerful to be reminded that kids need art, dance, and 
movement, to express themselves and to connect.  

6.  The acting games are something I’ll keep in my teacher toolkit to pull out again in the future.  

Teaching artists addressed trauma, both directly and indirectly, within the instruction depending on 
the students’ needs. Beyond fire and floods, childhood trauma is experienced in many other ways, 
and artists were attuned to support discussions and expressions that arose within the classroom. 
Some observations from both teachers and artists include: 

1.  The topic of stress and trauma came up a lot in conversation with the students. The block 
printing was a great stress  reliever for students. They could sit and carve and enter a relaxed 
state to help them deal with whatever was going on in their outside lives.  

2.  Many students commented that it was the only place that they could relax.  Kids used dance 
and movement to process and show emotions. They also practiced breathing and stretching  
which are good methods  for handling symptoms related to trauma.  

3.  Students  were allowed to engage or disengage as needed; they were encouraged to try 
again or try something new.  Knowing some of what some of my students are "going  
through" I was able to see how these sessions of free movement were a release and a break 
from the normal routines of the day.  

New to the program was connecting teaching artists with Sonoma State University teacher education 
programs. Two teaching artists presented arts integrated lessons to a class of 14 SSU student teachers, 
demonstrating how visual art can increase and deepen student learning. Arts integration education 
leads to student teachers understanding how the arts impact and support learning and encourage them 
to use the strategy in their own classroom in the future. This collaboration led to requests for more 
partnering and sharing of resources between SSU and Creative Sonoma. 

To recognize each school’s participation and commitment to social emotional health and arts education, 
a window cling and poster with the program’s logo were sent to those all participating schools in both. A 
letter of recognition signed by Dr. Herrington and Creative Sonoma director, Kristen Madsen was 
included. Schools are receiving the logo electronically to use in their communications to their school 
communities. 

Work on this fall’s iteration of the program has begun. The grant application will open August 1. A 
convening of teaching artists who have participated since the program’s inception is planned for July. 
We will reflect on successes and discuss challenges in preparation for continuing the program’s impact. 
Training in arts integration, classroom management, and additional learning about trauma is planned for 
early this fall to sustain this valuable program and the work of teaching artists. Collaboration with 
Sonoma State University’s teacher education program will continue, as well as working with specific 
districts to learn how using the arts achieves many of the outcomes we desire in student achievement 
and satisfaction. Creative Sonoma will seek the guidance of SCOE in determining the parameters with 
the remaining residencies that will be offered. Creative Sonoma will continue to develop strategic 
planning to both ensure the continuation of teaching artists programs in the schools and support their 
sustainability in the future. 
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Creative Sonoma Teaching Artist Residency Program 

October 2018-June 2019 

Budget Actuals 

$40,000/6-30-19 

Revenues 

Grants SCOE 
$40,000 $40,000 

TOTAL REVENUES 
$40,000 $40,000 

Expenses 

Artists Fees for Residencies including 
materials 

Number of residencies 
@ approximately $530 

48 $25,440 48 
$24,930 

Administrative Staff $10,810 
$10,810 

Number of Live Scans 
@$50 each 

15 $750 10 
$500 

Trainings and 
Sustainability 

Core Trauma Training 
(Consultants, venue, 
meal/snacks) 

$3,000 
$3,760 

School Recognition 
Program-Logo Design, 
Window Decal, Poster 

provided 
by SCOE 

TOTAL EXPENSES $40,000 $40,000 
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